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Abstract - As more students with disabilities are mainstreamed into the general classroom, teachers need to find creative 
ways to keep students focused completing work and accumulating credits to satisfy requirements for graduation. The focus 
in this single case research study is three special education students in the English 7 class and their work completion, 
engagement and gaining credits for the class. Using the RAFTs strategy, giving student choice, and student self- monitoring 
the ABAB reversal design showed student work completion and engagement improved from a low of 10 percent to 65 
percent and above. Student self-monitoring average score showed that Male 1 has an engagement score of 80%, Male 2 has 
an average self-monitoring in engagement of 65%, and Male 3 has a self-monitoring in engagement of 90%. Using an 
assessment rubric to score the RAFTs assignment, for work completion, Male 1 rubric score is 3, Male 3 a 3.5 indicating 
their work have met the standard. Male 2 score is 2, indicating he is close to achieving the standard. The necessary credit for 
the class was obtained. 
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I. DEFINITION 
 
Work completion in this study happens when students 
have completed and turn-in the assigned work at the 
end of a class session, completed homework and meet 
timeline benchmarks. In addition, student 
engagement means the student is on-task, completing 
assigned work, discussing with a classmate, receiving 
feedback from student or teacher, answering or 
asking questions, seeking help, and be attentive 
during instruction. Self-monitoring means that the 
student is keeping check of his on-task behavior by 
checking a monitoring sheet. 
Introduction 
Teaching in an inclusive classroom today has become 
a challenge for many teachers. They approach 
teaching the same way they were taught and this 
poses a problem for this generation of youth. 
Complaints about student behavior is rampant. 
Creative teachers, however, harness this energy by 
giving students responsibility. They invite students to 
become co-constructors in learning and planning by 
giving students choices.Kohn (1993) in his work on 
choices reminded educators that children can only 
practice to make decision if we “maximize their 
experience choice and negotiation.” Teachers need to 
engage them with variety and choice without 
jeopardizing rigor. By giving students a voice in the 
classroom becomes a crucial criterion preparing them 
for the globalized world.  
Notably today’s job market view skills such as soft 
skills — teamwork, leadership, collaboration, and 
decision-making asparamount in securing and 
keeping a job. Hence giving students a jump start 
with these skills in the classroom will pay great 
dividend in their postschool activities. Teachers are 

not the sage on stage.  The words of Vygotsky and 
Freire comes to mind that learning is a social act, for 
students and teacher to dialogue and create 
knowledge. With that in mind, the researchers use the 
RAFTs strategy to launch the co-constructing of 
knowledge with students. 

 
II. SOCIAL VALIDITY OF THE 
INTERVENTION 
 
Research has shown that too many students with 
disabilities (SWD) are not making adequate academic 
progress in the general curriculum (Rock, 2005). The 
disengagement of students in public high school 
especially those with disabilities is profound 
(Fredricks & McColskey, 2012). For this reason, 
accountable measures of No Child Left Behind have 
pushed schools to change how they educate students. 
School administrators require their teachers to 
demonstrate how they are helpingSWD in their class 
to progress. To avoid the chalk and talk atmosphere 
depicted in many classrooms, schools are moving 
away from a teacher centered classroom atmosphere 
to a student-centered atmosphere. Student 
engagement has become a major focus for 
policymakers, educators, and researchers as they try 
to address the low performance of students in high 
school especially SWD(Fredricks, Blumfield, & Paris 
2004).  
 
III. LITERATURE REVIEW 
 
How can teachers reduce behavior problems in the 
inclusive classroom? Research has shown that we can 
eliminate behavior problems in the classroom if 
teachers invite students to become co planners in the 
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assignments and give them choices. Lasley (2013) 
suggested, “Teaching to students’ strengths and 
interests can promote creative and critical thinking.” 
When students are given a choice in the type of 
assignment they complete can boost motivation and 
creativity. Research has shown that when students are 
given choices in how class assignments are 
completed the following result: a) students are 
empowered, b) prevention of a power struggle, c) 
students feel engaged because they become part of 
the decision making, d) experience of increase 
compliance, e) a decrease in conflict defiance, 
opposition, and refusal, f) increase the likelihood that 
the assignment can be completed, and builds rapport 
as teachers are able to work more closely with each 
student facilitating and giving feedback (PBIS, n. o. 
).Powell (2013) remarked that to honor student’s 
passion and interest takes flexibility, resourcefulness, 
sensitivity to student needs, and a deep understanding 
by the teacher. The educator extended the 
conversation vouching that experienced educators, 
“know how to give students choice and voice, finding 
ways to design learning experiences that tap into what 
students value.” The researcher continued to explain 
that learning in the 21st century has shifted to creation 
and critical thinking. Teachers need a new paradigm. 
This new paradigm involves allowing students to 
become more active participants as learners and 
changing our roles from dispenser of information to 
facilitator and empower students.  
Mizener and Williams (2008) in their empirical study 
with students with significant behavior or cognitive 
problems indicated that student choice resulted in 
17% of the experiments showed better performance 
under student choice and 86 % of the experiments 
that included general education students showed 
superior performance. In comparing choice given to 
students than being told what to do, researchers 
concluded that those high school chemistry students 
who were asked to write up chemistry problems 
without step by step instruction had better write-ups 
than the students who were told exactly what to do 
(Ronan, 2015). 
 
In a meta-analysis of 41 studies (Patall, Cooper, & 
Robinson, 2008) found a strong link between giving 
student choice. Students were driven to completing 
the task, their overall performance on the task, and 
their willingness to accept the challenge were 
elevated. Diminishing returns were identified by the 
researchers when students were given too many 
choices. Giving fewer options created a greater 
benefit. This claim was substantiated in(Iyengar 
&Lepper,2000) now famous experiment with college 
students with a weekend assignment to write a two-
page paper for extra credit. One group was given 6 
essay topics and the second group 30 essay topics. 
The result showed that the group given 6 topics were 
more likely to complete the assignment and they 
wrote better essays. The researchers concluded that 

having too many options may have caused students to 
become demotivated and causes anxiety in deciding 
what to do. 
Researchers have used self-monitoring intervention to 
increase special and general education students’ 
engagement and productivity (Rock, 2005). The 
literature has many articles that support self-
monitoring as a successful strategy with students with 
varied disabilities (Reid & Epstein, 2005; Ganz, 
2008; & Rafferty, 2010).In recent years, research 
focusing on self-monitoring to improve academic and 
productivity of students with behavioral disorders in 
public schools has increased (Monfore, 2012) and can 
be used with other strategies. Research continues to 
show that when self-monitoring intervention is 
applied in classroom, SWD need less teacher 
assistance.  
RAFTs writing strategy provides students greater 
latitude for addressing the essential questions. It is a 
strategy that allows for freedom and enables the 
student to know his or her role as a writer, how to 
communicate his or her ideas and mission clearly to 
readers. RAFTs assist the student to be conscious of 
the audience he or she will address. Deborah Dean 
mentioned in her book, Strategic Writing, that when 
students develop a “sense of audience and purpose in 
all communication” their growth as a writer becomes 
evident. Choice empowers students in their learning. 
They make decision, asses their work product, show 
creativity, collaborate with others, and help them to 
take constructive feedback to improve. This strategy 
helps students to develop insights and uncover their 
perspective and format for presenting content about a 
topic. The strategy requires students to respond to 
prompts that require them to look at various 
perspective.  
Role: Who are you as a writer? 
Audience: To whom are you writing? 
Format: In what format are you writing? 
Topic: What are you writing about?  
 
Strong Verb: What is the purpose of your writing? 
The focus in American high school today is college 
and work readiness. Hence, teachers are encouraged 
to have their students write in every subject area. 
RAFTs is an applicable strategy for launching writing 
across the curriculum. Students make choices. They 
have the freedom to choose their role, formats for 
their writing, the topic for their writing as they 
address a “driving question” and decide how their 
work is presented. What emerges is multiple 
intelligences as evident in student work product. 
Research continues to show that there are 
psychological benefits, students feel a sense of 
control, experience greater levels of happiness and 
less anxiety. Advocates for giving students choice in 
the classroom remarked that such a task can lead to 
more confidence, more capable and interesting 
individuals(Ronan, 2015). 
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Choice gives students the opportunity to make 
decision and work toward a goal. If educators want to 
prepare students for a globalized world, the classroom 
is the place to start. Teachers in the 21st century need 
a new mindset. Give student the wings by creating the 
learning environment for them to become co planners 
in their learning. Let students become part of the 
solution not the problem. The more invested students 
are in their learning, their schoolwork, the more 
motivated they will become to learn and grow, and 
become academically successful. When teachers 
allow students to make choices in the classroom 
students feel they are stakeholders in the classroom. 
When teachers bring choice into their classroom they 
give students the opportunity to create work that is 
meaningful to them (Block, 2010).  
 
IV. POTENTIAL LIMITATION 
 
One major limitation with single case designs is the 
question surrounding the frequency the researcher 
must demonstrate an effect to have confidence in the 
efficacy of the treatment? Another limitation deals 
with idea of non-specific treatment particularly 
attention effects which results because of the frequent 
contact the researcher has with the participants. 
Single case design is difficult to generalize because 
individual differences can mitigate the impact. 
Researcher bias and biases in data collection can lead 
to inaccurate interpretation. Because data analysis is 
done visually, claims and results could lead to 
unreliable prediction. 
 
V. METHODS AND PROCEDURE 
 
The ABAB withdrawal design was used in this 
investigation because of the following features a) 
ease of use, b) can establish strong internal validity, 
c) suitability for classroom use, and d) it is a simple 
data collection and analysis procedure for teachers to 
use.  In addition, ABAB provides feedback quickly 
about the effects of the treatment. This design 
requires the researcher to collect baseline data and 
applies a treatment and a measurement of the effects 
of the treatment and what happens if the treatment is 
removed. Teachers reapply the treatment and again 
measure the change. Focus is not on a group but the 
performance of specific participants. One 
disadvantage however is that it is not suitable for 
behaviors that do not reverse. 
 
VI. SETTING 
 
The setting is a community public high school, in an 
urban setting. The students are juniors in an 
integrated classroom (ICT) English 7 class.  Three 
adults are present in this class daily, the general 
education-content teacher, the special education 
teacher, and a para professional. The composition of 
the class is SWD, English as a new language (ENL), 

and general education students. Sixty percent of the 
class are girls. 
 
VII. PARTICIPANTS 
 
The participants are juniors in high school in an 
integrated coteaching setting. All the participants are 
boys ranging in age from 16 – 18 years. The three 
students are SWD and have an IEP. Male 1 was 
diagnosed as having ADHD. He is easily distracted 
by auditory and visual stimuli, loses focus, inattentive 
and frequently is behind in completing assignments. 
He also distracts his neighbors, giving jokes. All three 
boys have an average of 85% attendance record.  
Male 2, has a learning disability in math and suffers 
from sleep apnea. He frequently falls asleep in the 
middle of the class. Male 3 student has autism. He is 
constantly off-task reading a book. Classmates 
describe him as weird because of insensitive 
comments he makes. He often complains that the 
light in the classroom is too bright and often turns if 
off. During instructions, he is reading a book or 
drawing in his art book. He is behind in his 
assignments in the English 7 class. In addition, he is 
disorganized and cannot locate handouts given out 
previously. Another interesting phenomenon with 
Male 3 student is that he is more social with teachers 
than with his classmates.  
 
VIII. DATA COLLECTION 
 
Data were collected through Inter observer agreement 
(IOA).The paraprofessional was trained by the 
researcher. After explaining to the paraprofessional 
what work completion and student engagement look 
like. Both observers collected information 
independently in a different ICT class with students 
sharing similar demographics. Both observers used 
direct observation to collect data. After we collected 
the data, we IOA. Data was calculated number of 
agreements divided by number of intervals times 
100% to obtain the IOA. To begin the experiment, 
both the investigator and the paraprofessional 
collected information simultaneously on the specific 
days to gather baseline data. IOA was 90%. Data was 
collected over a period of two months every other 
week, and every other day, a total of 16 times. 
Feedback was provided to all students in the ICT 
class to prevent drawing attention to the participants. 
Students are given a self-monitoring sheet to rate 
their engagement during class. Chapman (2003) 
stated that self-reporting measures can provide some 
indication whether students are engaged in learning 
tasks. The sheet will be given to each of the 26 
students in this ICT class.  
The class will be advised to check Y for yes if he or 
she is on task doing work, asking question, working 
with a group, staying in Google classroom and not 
surfing the Internet, listening attentively, working 
alone, or initiating a conversation. They will check N 
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for No on their self-monitoring sheet if they were off 
task when the time expired. Work for this class is in 
the Google classroom and students complete work on 
the computer. The researcher will use anOnline 
clocktimer and set it at 5-minutes intervals for this 
class session of 50 minutes.Students will have a 
practice session of self-monitoring checking Y or N 
for their engagement to ensure they understand. 
The general education teacher will be setting the time 
using an online clock. When the 5-minutes interval 
expires, the teacher rewards points to students. The 
researcher allowed the whole class to participate to 
protect confidentiality of the students and not to draw 
attention to the students under observation. 
Participants of focus can emulate good role models 
from their nondisabled peers. Points accumulated can 
be traded for no homework. 
 
IX. VARIABLES 
 
Independent Variable: Self-monitoring 
The students are monitoring themselves by checking 
Y or N when the timer goes off every 5 
minutes.Choice means that students participate in 
making the class rules and choose how they want to 
respond to the essential question. For example, have 
an interview with one of the characters, write a letter, 
write a speech, poem, or write a play or create a video 
presentation.  
 
Dependent Variable: student engagement 
Student engagement means the student is on-task, 
completing assigned work, discussing with a 
classmate, receiving feedback from student or 
teacher, answering questions or asking questions, 
seeking help and be attentive during instruction. 
Working in Google Classroom and not surfing the 
Internet. Work completion occurs when students have 
completed and turn in the assigned work at the end of 
a class session and complete homework and meet 
timeline benchmarks.  
 

Table 1: Self -Monitoring Sheet 

 

For the first 15 minutes of the class the content 
teacher will explain RAFTs to the class. The special 
education teacher will model a sample for students 
and show them different formats that they can select 
from to complete the final assignment for the book Of 
Mice and Men. 
After posting the essential or driving question, 
students will choose how they want to address the 
question. The teacher will also explain the timeline 
and when each section of the work is due. Teachers 
walk around to provide support. After students get 
approval, they willlogon to the Google Classroom 
and begin the work that is assigned.As students work, 
the class teacher will reward points if students are 
completing seatwork or actively engaged.In addition, 
students are trained how to use and calculate their 
self-monitoring sheet. When the timer goes off, 
students will mark their self-monitoring sheet. The 
special education teacher and the paraprofessional 
will observe the participants and check the self-
monitoring sheet.At the end of the classsession, the 
teacher collects sheet from the students and meet with 
them at lunch time to IOA and provide 
encouragement if needed. To calculate the 
percentage of on-task behavior for this session 
1) Add up the number of Y responses 
2) Divide that number by the total number of 
intervals rated, then multiply the quotient or result by 
100. The engagement for each session was added and 
average at the end of the observation period to have a 
final score for each participant. Assignments were 
deemed completed when they were turned in and 
received a score of 3 or above on a 5-point rubric 
scale.  A score of 3 means that the student has met the 
standard. 
 
X. DISCUSSION 
 
The purpose of this single case research study was to 
see how giving choice and using self-monitoring 
strategy can garnerthree SWDin English 7 ICT class 
with their work completion, engagement and gaining 
credits for the class. Indications showed that choice 
and self-monitoring were major elements to getting 
these students to complete their work, become 
engaged in class, and gained needed credits. The 
literature has shown that when students are given 
choices, they feel empowered, feel respected 
andaremore invested in completing their work (Kohn 
1993; Lasley, 2013, &Mizener & Williams, 2008). It 
also shows that giving student choices is not an add-
on but part of a teacher’s tool kit of strategies for 
classroom management and for student investment in 
their work. When teachers give students a voice to 
participate in the classroom activities it aligns well 
with choice theory because student have a say in what 
they do in that environment. When teachers invite 
students to become co-constructors of knowledge, 
they can generate ideas that questions the curriculum 
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that may bring some change. Students are in control 
of their behavior and are accountable. 
When studentsself-record their behavior in the class, 
it helps them to become more accountable and are 
more apt to modify and decrease the occurrence of 
such behavior (Menzies, Lynne, Lee, 2009).  Menzies 
and her colleagues continued to suggest that teachers 
can efficiently and effectively help their students 
manage a task by using self-monitoring strategy. The 
strategy enables teachers to support the students 
without resorting to scolding.  
Researchers (Mitchum, Young, West, & Benyo, 
2001) strengthened the argument reporting that  
“self-monitoring interventions are among the most 
flexible, useful, and effective strategies for students 
with academic and behavioral difficulties.”The 
reward was a good trade-off for students as the 
reward could be redeemed later for no homework 
pass. For the students not involved in the study, their 
engagement and productivity were 100% as noted by 
the general education teacher.  
 
XI. RESULT 
 
When teachers give students the opportunity to self-
monitor their academic progress and graph the 
results, students are provided with visual data as 
evidence that they cannot refute and a strong 
indication the desirable behavior will increase as they 
continue to self-monitor their classroom engagement. 
The literature states that “self-graphing has been 
proven to be helpful in increasing desirable 
behaviors. The visual data collected is used to 
provide documentation in meeting individualized 
education planning (IEP) goals.  
In Table 1 shown below, the baseline data for Male 1 
student showed that his engagement and classwork 
completion was below par. When he was given more 
choice in how he could complete written activities in 
the English class and given a self-monitoring sheet to 
monitor his behavior by giving a check every time the 
timers went out.It is observed that engagement 
improved and work completion improved. When 
these were removed, his engagement and work 
completion dropped back to baseline.  When choice 
and self-monitoring were put in place again his 
engagement and work completion increased. Visual 
data can promote intrinsic reinforcement when the 
student observes concrete evidence of his 
improvement. His performance met the class standard 
in work completion and engagement.Self-monitoring 
average score showed that Male 1 has an engagement 
score of 80% (See Table 5). Using an assessment 
rubric to assess written work his average score on the 
rubric is 3 indicating that he has met the standard and 
consequently gained the credit for the class. 
In the case of Male 2 student, Table 3, shown below 
there was some improvement but his sleep apnea 
interfered with his performance. His work completion 
and engagement did not exceed the standard set in his 

IEP. He performed at the level the researcher 
expected. Although work was done on the computer, 
the quality of his work was below grade level and not 
all the work was completed fully. His illness may 
have played a role in engagement and may have 
adversely affected his work completion. Some pieces 
of work were not done. When the treatment was 
given a second time, it is observed that Male 2 scores 
were leveling off regarding engagement and work 
completion. In addition, his self-monitoring average 
score in engagement was 65% (See Table 6). Using 
an assessment rubric to score written work. His score 
average is 2, indicating he is close to achieving the 
standard. He also gained the credit based on his IEP 
stipulation. 
 
Table 2 

 
 
Table 3 

 
 
Baseline data for Male 3 studentis shown in Table 4 
below. Itshowed that engagement and work 
completion needed to improve. If the student did not 
change this off-task behavior, he would fail the class. 
When choice and self-monitoring were applied, there 
was marked improvement in his engagement and 
work completion. Male 3 has an average self-
monitoring score in engagement of 90% (See Table 
7). Using an assessment rubric to score the RAFTs 
assignment, for work completion, Male 3 has an 
average score of 3.5 indicating his work has met the 
standard. and he completed all assigned work in the 
English 7 class. It can be observed that his 
engagement and work completion were improving 
steadily. As the data is analyzed, it is evident that as 
classroom engagement is improved work completion 
improves which clearly shows that the collateral gain 
illustrating the efficiency of self-monitoring and 
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giving student choice in how they complete 
assignments. 
Table 4 

 
 
Future Studies 
Future studies can investigate a fading schedule with 
the intervention in a paperless classroom. The study 
should be replicated in classrooms that infuse 
technology into practice and have students relate their 
perception of the intervention.  
 
Table 5 

 
 
Table 6 

 
 
Table 7 

 

CONCLUSION 
 
This study has added to the research by 
demonstrating the effectiveness of using self-
monitoring and giving choice in a paperless 
classroom. When teachers give student choice in the 
classroom, teachers avoid power struggle. Teachers 
give them the power to be in control of their action, 
their learning, and be accountable. As the literature 
indicates, self-monitoring is among the most useful, 
flexible, and effectivestrategy that can help keep 
student on-track when they view visual representation 
of their off-task behavior and when used with another 
strategy are powerful in improving student 
engagement for SWD. This visible evidence assist 
them to modify their behavior as mentioned in choice 
theory.  
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