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Abstract— This paper presents the dialogic intervention strategy developed by the Support Center for People in Situation of 
Family and Domestic Violence. The partnership between the State University of Ceará - Brazil and the Court of Justice 
allowed the individuals involved in domestic violence crimes had access psychoeducation sessions, by court order. It was 
possible to them to understand that family conflicts that result in extreme violence situations are conditioned by patriarchal 
culture and the difficulties of living family's challenges imposed by the contemporary society. These challenges affect 
mental health standards and the lethality of violence in conjugal relations. Therefore, they should be the starting point for 
public policies and new strategies for help intervention and for promoting equality between men and women. 
 
Index Terms— Domestic and family violence crimes, Health intervention,Equality between men and women. 
 
I. INTRODUCTION 
 
Domestic and family violence against women in 
Brazilian society is a pressing problem and the 
stiffening penalties for offenders goes paripassus 
with a loss of legitimacy of the criminal justice 
system and the rise of cruel crimes records against 
women.  
As a pattern of response to the transformation of 
family power relations and gender identities settings, 
it brings new challenges for women and men in 
marital situations. Public policies for the aggressors 
should be prioritized as alternative to reduce the 
lethality of domestic violence and to improve mental 
health in poor classes. Dialogical strategies of 
psychoeducational intervention are a way. 
Psychoeducation for men who commit crimes against 
women have much resistance from various sectors of 
the feminist movement, which can be justified by the 
fear that the struggle for criminalization of violence 
against women to be trivialized or that offenders are 
transformed into subjects that need psychologists or 
psychiatrist, not punishment for crimes committed 
against women. In addition, the priorities in the 
direction of resources are for urgent actions; for the 
protection and defense of women. Those are 
justifications for the offenders to be left in charge of 
the authorities to carry out the legal and police 
procedures. 
The experience of the Support Center for People in 
Domestic and Family Violence Situation (Navi/Uece) 
is a pioneer in the state of Ceará, and with the 
combination of theoretical and methodological 
frameworks that guide the work with the aggressors 
do not exist similar initiatives in Brazil. 
A partnershipbetween the Court of Justice and the 
State University of Cearáallowed 144 offenders to be 
referred to Psychology Services Applied at the 
University, to take part in 16 group sessions of two 
hours each. 

The groups were formed by 12 to 16 offenders, that 
is, those who committed crimes of physical violence 
(bodily injury), psychological violence, moral 
violence, sexual violence (except for rapists) and 
patrimonial violence. The data produced in sessions 
were recorded, transcribed and subjected to content 
analysis, by using an open grid analysis. 
Documentary research was conducted with the file of 
proceedings in the Domestic and Family Violence 
Against Woman Court aiming lifting of quantitative 
data on the profile of perpetrators, victims and 
committed crimes. 
 
II. ACHORS OF DOMESTIC AND FAMILY 
VIOLENCE AND QUANTITATIVE DATA 

 
 
The conflicts that are expressed in a destructive way 
for all the members of the family, in episodes of 
extreme marital violence, are like iceberg tips, 
indicative of various family and personal difficulties. 
They also can be understood as submerses prospects 
of resolving basic conflicts andincrease gender 
equality and social peace by reducing the cultural 
patterns of violence against women [1]. 
The basic conflicts defined as "anchors of domestic 
violence"expressed by the offenders sent by the Court 
to psychoeducation groups that have occurred on the 
premises of the Applied Psychology Services at the 
University, were those related to: a) social roles and 
role expectations; b) work, employability and 
domestic services; c) the right to leisure and 
extramarital relationships; d) consumption of 
psychoactive substances; e) the friendly and 
neighborly relations; f) children; g) the meanings of 
family; and h) the future of relations between women 
and men in the face of criminalization of domestic 
and family violence. 
The family and domestic violence affects women and 
men of working age, located in the age group 27-32 
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years old, illiterate and poor, who work without labor 
and social security guarantees and live in urban areas 
characterized by high levels of social vulnerability, 
poor infrastructure and meager living conditions. 
Among those who reported being under the influence 
of drugs at the time of violence or have been so 
declared by the authorities, 67% had consumed 
alcohol and 15% other drugs. The lowest rates were 
singled out by injecting drugs and other medication. 
In 65% of cases was the victim herself who made the 
complaint. The complaint from neighbors and other 
family members were registered in 16% and 14% 
cases, respectively. 
Among the main developments of complaints 
registered are, by order of incidence, the claims of the 
victims on behalf of offenders (45%), the request for 
protective measures for victims (32%), threats that 
the victims began to suffer from perpetrators (20%) 
and physical sequelae charged by the victims after the 
attacks (2%). 
Psychological violence is the most frequent (58%), 
followed by physical violence (28%) and financial 
abuse (11%). The number of those who were repeat 
offenders in crimes of violence against women was 
28%. 
 
III. THE PSICHOEDUCATIONAL 
INTERVENTION 

 
Psychoeducational intervention was the alternative to 
create more effective responses to the transformation 
of the attitudes of those involved in violence, without 
prejudice to the criminal sanctions and the prescribed 
medical treatment. 
The theoretical framework used as assumptions of 
group psychoeducational intervention were: 
Pedagogy of Being Relational [2], the Self Dialogic 
[3] and the Complexity Theory [4]. The 
methodological strategy of intervention was based in 
the circles of conversation[5]. 
Among the screening criteria for participation in the 
conversation circles were: the condition of being part 
of a support group and the desire to take part of 
psychoeducational sessions. 
Themes were a priori established for the first and last 
of the 16 sessions. At first the question to mobilize 
dialogue was: How do I see being here today? At last: 
What did I understand about life in the process of 
participation in the conversation circles? In the other 
wheels of conversation, mobilizing themes of the 
dialogues were suggested by the offenders themselves 
as consensus.  
The therapists were responsible for organizing 
techniques and materials needed to facilitate dialogue 
and encourage collective participation. Among the 
techniques were the projective ones, aiming the 
expression of feelings and values.  The techniques of 
construction and deconstruction were used to 
facilitate the subject access to new meanings. 
 

As the dialogues developed, new contents were 
brought in by individuals. In-depth conversations 
have risen. 
The theme "family" occupied much of the sessions, to 
refer to families of origin or those formed with other 
woman or with the victims for which subjects 
returned after incarceration experiences.  
The prospects of differentially approach of 
experience of violence e of the personal and 
collective dramas were shared among members of the 
group. New knowledge was incorporated with the 
help of one to each other. 
At the end of the process, they expressed the 
conviction that family dynamics had improved after 
the psychoeducational interventions and the same 
could be said about the knowledge of social 
conditions that determine the violence against 
woman. 
In other words, the subjects who participated in the 
sessions could understand that violence against 
women is the result of social conceptions about 
family and social roles and that it was necessary to 
support the construction of new meanings to gender 
relations, in personal and collective behavior. The 
non-recidivism in crimes of family and domestic 
violence among the participants of the groups is an 
expressive result. Some of them, for free enterprise, 
began to act as volunteer community workers in the 
dissemination of the values of an egalitarian gender 
culture. 

 
CONCLUSION 
 
Public policies for the promotion of gender equality 
should prioritize the inclusion of offenders into 
education programs for gender equality. Tackling 
domestic violence against women requires 
psychoeducation actions. These must take as          
starting point the existential reality of offenders; the 
meanings they attach to violent behavior, to the 
relationships they establish with the victims and with 
other family members; and the determinants factors 
(social, economic and cultural) for domestic and 
family violence against women. Psychoeducation and 
dialogicstrategies should be prioritized. 
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