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Abstract - In educational settings, Continuing Professional Development (CPD) refers to the process of pursuing and 

documenting the experience, skills and knowledge that teachers gain both formally and informally, beyond the initial training. 

Through CPD teachers are involved in a process of recording and reflecting on their learning and development. This record of 

what teachers learn, experience and then apply, usually signifies as a kind of portfolio documenting, lesson study and 

conference participating, etc. These programs are considered to be important because they ensure us, as teachers, continue to 

be competent in our profession. Therefore, the present study aims at investigating the CPD needs of Iranian English as a 

Foreign Language (EFL) teachers. To this aim, after surfing and reviewing the literature, the researchers came up with fifteen 

CPD areas that EFL teachers might need in order to progress. Two hundred and fifty EFL teachers were asked to state the 

extent to which they wish to participant in these 15 CPD programs. “21st Century Skills”, “Teaching in a multicultural 

setting” and “Collaborative Teaching” were shown to be placed in the first three rows of teachers’ needs which indicated 

Iranian teachers are most willing to learn about 21st Century Skills, Teaching in a multicultural setting and Team Teaching, 

programs and strategies that have not commonly been represented in the Iranian context and teachers have not been usually 

exposed to. Moreover, the results showed that in some of these CPD areas, females teachers were significantly more willing 

to participate.  
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I. INTRODUCTION 

 

Nowadays, in the postmodern era, teaching in most 

parts of the world is in the center of a great revolution. 

To move toward postmodernism, help students to get 

the high standards of performance and ensure that all 

of them are improving, and to answer back the rapid 

changes in the area of education effectively, teachers 

should work more collaboratively and autonomously 

[1]. It means that many teachers throughout the world 

should teach in ways they were not themselves taught. 

They have to work more collaboratively with their 

colleagues and evaluate the knowledge they need to 

improve, more reflectively [1].  

In the postmodern era, teachers’ role changed from 

being the authoritative transmitters of knowledge into 

the facilitators and co-constructors of knowledge in 

order to help students build diverse and personally 

beneficial values in the context of their culture. 

Moreover, postmodern teachers consider self-esteem 

as a pre-condition for learning and teaching. They 

believe education is a type of therapy, and teaching 

helps them to create their identities. In addition, 

people and society improve when individuals are 

qualified enough to achieve their own chosen goals. 

Accordingly, more autonomous teachers should be 

trained to help teachers in taking decision, conducting 

classroom action research, facing unpredictable 

barriers, and constructing their own context-sensitive 

pedagogic knowledge that will make their practice of 

everyday teaching a meaningful attempt [2].    

Reference [3] stated that the job of the post-method 

teacher is to make conditions for prospective teachers 

to acquire necessary authority and autonomy that will 

enable them to reflect on and shape their own 

pedagogic experiences, and in certain cases transform 

such experience. Post-method pedagogy helps 

teachers to know how to develop a reflective 

methodology for their own teaching, how to analyze 

and assess their own teaching, how to make changes 

in their classroom, and how to control the effects of 

such changes [4]. Such ability can develop only if 

teachers have the ability to gain enough degree of 

autonomy in pedagogic decision making. 

Thus, having the idea that a capable teacher is 

autonomous and professionally recognizes students’ 

expectations and meets their needs accordingly, the 

researcher finds it of value to conduct a research in the 

area of Iranian teachers' professional development 

(CPD) and training courses to investigate their CPD 

needs which might have some important implications 

for pedagogy. 

 

II. REVIEW OF THE RELATED LITERATURE  

 

Professional development is basically used to mean 

“teacher training” [5, p.22]. She further defines it to 

“include learning opportunities that can be found in 

collegial conversations, coaching episodes, shared 

decision-making groups, reflective journals, parent 
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forums, or other such occasions”.  She noted that both 

teachers and learners can be learned simultaneously 

when the focus of learning would be a particular topic 

or skill, for example, problem-solving or literacy.   

Accordingly, one of the pedagogical expectations in 

the educational setting is that teachers should be 

highly qualified [6]. To educate and show EFL 

teachers how to be qualified language teachers, how to 

gain 21st language skills and how to apply these skills 

and their expertise in their classes seem to be the job of 

CPD programs. Successful CPD programs have the 

ability to advance teachers’ knowledge and skills by 

providing them with the tools to do a range of things 

relating to capability and competency in order to 

positively influence learners’ learning [6]. CPD helps 

teachers to set developmental goals and reminds them 

of their achievements and how far they have 

progressed. To provide this supporting quality 

learning environment, educational standards, as well 

as knowledge, skill, and competencies, are needed. 

Moreover, to increase student academic achievement, 

an increase in teachers’ academic expertise is 

required. To teach learners according to 21st-century 

skills, teachers who are trained accordingly are 

desired [7]. Consequently, CPD combines different 

approaches to learning, such as training workshops, 

conferences, consultation, e-learning programs, ideas 

sharing, mentoring, coaching, lesson study, reflective 

supervision and technical assistance [8]. However, 

while defining professional development and its 

constituents is fairly simple, implementing the ideas 

in different settings is challenging because not only 

time, materials, and funding are not always available 

for professional development, but also teachers’ needs 

are not clear enough for the policymakers. In other 

words, CPD organizers are not fully aware of what 

teachers actually need to progress and be competent in 

their job. This could be because of the environment 

and context of learning.  In a context where teachers 

work with language learners whose not only their first 

language is not English but also they are not exposed 

to English in their everyday life, finding out what may 

assist teachers in their job could be more difficult than 

situations in which learners learn English as their 

second or native language. Thus, the researchers 

aimed at finding out some of these needs in the context 

of Iran. To this aim and to plan effective CPD 

programs, an important prerequisite step is to know 

what teachers have learned during their initial teacher 

preparation and induction and what their ideology is 

regarding teaching [8]. Moreover, to value 

professional development programs by the educators, 

the professional development needs should be focused 

on content knowledge, sufficient materials and vital 

resources should be provided, and more importantly, 

teachers must have enough time to apply the new 

skills in their syllabus. Additionally, to meet the needs 

of students’ learning and the assigned program, 

professional development must enable teachers and 

support them with their question, learners’ learning, 

and teaching practice [9].   

Accordingly, [10] runs 12 professional development 

criteria for those who work with learners with the aim 

of increasing student achievement.  These standards 

are scheduled around three broad areas: context 

standards, process standards and content standards, 

and include dimensions related to learning 

communities, leadership, resources, data-driven, 

research-based, design, learning, collaboration, 

justice, quality teaching, and family involvement [11].  

Each of these key criteria formulates a part of what 

creates quality professional development. Context 

standards refer to the association, system, learning 

communities, leadership, resources, data-driven 

systems and evaluation, and culture in which learning 

occurred and described through structures that are 

required for effective learning [12]. Process standards 

address the learning procedures, design, 

collaboration, and equity and research-driven that are 

in use for the acquisition of new knowledge and skills 

[12]. Content standards refer to quality teaching and 

family involvement and describe the knowledge and 

skills that ensure all students are successful and study 

what students must know and be able to do [10].  

Considering these standards and believing in the key 

role of teachers in students’ learning, a cautious eye 

should be kept on teachers’ performance in the 

classes.  Supposedly their acts in classes could be 

improved in case they become well aware of their 

strengths and weakness so as to develop the former 

and reduce the latter. Thus, bearing in mind the above 

mentioned criteria and available literature [3], [11], 

[13], [14], [15], [16] the researchers came up with the 

fifteen CPD areas (Table 1) that illustrate the extent to 

which Iranian EFL teachers might need in order to 

progress.  

 

III. METHOD   

 

Two hundred and fifty Iranian EFL teachers, 

including 97 males (38.8%) and 153 females (61.2%), 

having a university education (associated degree [AA] 

4%, bachelor 34%, master 48%, or PhD degree 14%) 

participated in this study. They were majoring English 

language teaching (62%), Translation (25%), and 

English literature (13%). The selection was done 

according to convenient sampling from all available 

teachers who were from different age groups ranged 

20 to 40 (M=30, SD=0.6) and having at least five 

years of teaching experience.   

 

IV. RESULTS 

 

To find out Iranian EFL teachers’ needs with respect 
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to CPD programs, the participants were asked to 

indicate to what extent and in what areas of CPD 

(Table 1) they feel they need more support and 

training. Among the 15 CPD areas, 21st Century 

Skills (25.6% of high level of needs), Teaching in a 

multicultural setting (22.5% of high level of needs), 

and Collaborative Teaching (21% of high level of 

needs), are shown to be placed in the first three rows of 

teachers’ needs. It means that Iranian teachers are 

most willing to learn about 21st Century Skills, 

Teaching in a multicultural setting and Team 

Teaching, programs and strategies that have not 

commonly been represented in the Iranian context and 

teachers have not been usually exposed to. This is in 

line with [1] who stated that many teachers throughout 

the world should teach in ways they were not 

themselves taught. They have to work more 

collaboratively with their colleagues and evaluate the 

knowledge they need to improve, more reflectively. In 

addition, [17] asserted the needs of teachers to 

collaboration and the role of collaboration in second 

language teacher education. They indicated how 

teaching a Spanish course collaboratively impacted 

teachers’ identifications of themselves as teachers and 

of their teaching methods. The results also support the 

idea that teamwork in second/foreign language 

teacher education programs “can lead to enriched 

learning and improved instruction” [17, p. 95]. 

Besides, [18] conducted research by applying a 

Japanese professional development program 

(Translated by United States scholars as “Lesson 

Study”) in Iranian context and asserted that Iranian 

teachers must learn collaborative skills to achieve 

interactive decision-making at the school. Reference 

[18] also asserted that teachers in Iran have not had 

many opportunities to engage in many collaborative 

activities such as decision making, mutual learning 

and team teaching. As Table 1 illustrates, the findings 

of the study also showed that about one-fourth of the 

participants (23.7%) stated that they have no need to 

participate in CPD programs that are centered around 

educating teachers how to manage their class and time 

(classroom management and time management). This 

could be because of the fact that Iranian EFL teachers, 

in 2017 and 20178, mostly participated in CPD 

programs which are centered around the construct of 

class management and commitment [11]. Therefore, 

they have not felt any more need to be assisted in this 

area. This is in contrast with the study of [19] who 

conducted research and discussed the purpose and 

content of professional development plan for Iranian 

teachers, and reported that class management and 

settling problem in the class were considered as 

important factors that teachers need to learn. 

To find out the differences between the Iranian EFL 

teachers’ Professional Development needs regarding 

participants’ gender, independent sample T-test was 

run. The results showed that females teachers were 

significantly more willing to participate in 8 out of 15 

CPD areas (Table 2).  

As Table 2 shows, the differences were related to 

Subject area content (t (248) = 2.20, p = 0.02, 95 % CI 

[-0.472, 0.027]);  Students discipline and behavior 

problems (t (248) = 2.84, p = 0.00, 95 % CI [-0.592, 

-0.108]); Teaching in a multicultural setting (t (248) = 

3.06, p = 0.00, 95 % CI [-0.573, -0.125]); Addressing 

the needs of students with limited English proficiency 

(t (248) = 2.65, p = 0.00, 95 % CI [-0.548, -0.081]); 

Extra-curricular activities with students such as plays, 

dramas (t (248) = 2.82, p = 0.00, 95 % CI [-0.577, 

-0.103]); Integrating technology in teaching English 

(t (248) = 2.07, p = 0.03, 95 % CI [-0.516, 0.013]); 

21st Century Skills (t (248) = 2.68, p = 0.00, 95 % CI 

[-0.569, -0.088]); Collaborative Teaching/Team 

Teaching (t (248) = 2.41, p = 0.01, 95 % CI [-0.540, 

-0.055]). These gender differences in CPD programs 

are in accordance with the studies of [20] and [21] who 

have been found differences between male and female 

in their CPD studies. However, [22] reported no 

differences relating teacher gender to professional 

development. 
 

 

 
Table 1: EFL teachers’ CPD needs 
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V. CONCLUSION 

 

This study is considered to be among the few attempts 

to explore the EFL teachers Continuing Professional 

Development (CPD) needs in the Iranian context. 

According to [23], Iranian EFL contexts seem to be 

different from other countries with respect to social, 

political and educational settings. In Iran, it is the 

Ministry of Education that suggests all the resources 

and syllabi which usually suffer from enough 

implication for language teachers who, regardless of 

any limitation and shortcomings of educational 

setting, are expected to frequently review and evaluate 

their teaching skills and knowledge based on the needs 

of the students and schools [24], [25]. 

In addition, designing EFL teacher professional 

development programs seems very critical and vital to 

reform the curricula and educate the teachers. Besides, 

according to [26] taking care of teachers’ ideas, likes, 

and dislikes while planning teacher education 

programs can facilitate both teachers’ active 

participation and implementation of these programs. 

Therefore, the present study aimed at exploring the 

extent to which Iranian EFL teachers might need CPD 

programs to professionalize themselves.   

Findings indicated that EFL teachers were mostly 

willing to participate in CPD programs related to 21st 

Century Skills, Teaching in a multicultural setting 

and Collaborative Teaching. On the other hand, they 

did not feel any need to participate in programs that 

are focused on training teachers in classroom 

management and time management. Moreover, the 

results showed that female teachers were significantly 

more willing to participate in 8 out of 15 CPD areas.  

The results of this study may provide a framework for 

policy makers and material designers, school 

administrators, and teachers who wish to implement a 

coherent and strategic approach to teacher 

development. The study highlights the need for 

further attention of specialists to better allocate time 

and money to design and implement teachers’ CPD 

programs based on teachers’ need. Thus, individuals 

who are in charge of designing teacher education 

programs in Iran will be able to more effectively 

prepare teachers by understanding what CPD 

strategies are preferred by the teachers and are more 

effective for their development.  

The researchers also believe that one of the most 

effective ways in helping teachers to gain more 

success in the field of teaching and teacher education 

through CPD programs is to let teachers to participate 

in planning, designing, decision making and joint 

teaching, which results in increasing the number of 

more qualified educators

 

.  
Table 2: Independent Samples Test 
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