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Abstract - Transformative learning theory was developed by Jack Mezirow in the late 1900s. In this strategy, students’ 

critical thinking and questioning skills are promoted. These skills enable students to succeed in academic performance and 
develop positive personality. However, students cannot obtain these skills without teachers’ instructions. Therefore, 
teachers’ roles in transformative learning are of critical importance. This paper thus investigates the readiness of the facu lty 
at FPT Polytechnic, a vocational school in Hanoi, Vietnam, for transformative learning. A survey questionnaire regarding 
instructional factors and personal factors was delivered to 40 faculty members. The results revealed that readiness was seen 
in a number of the teachers involved in the research, but resistance could be noticed notwithstanding. Also, there existed a 
few problems that should be considered promptly. 
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I. INTRODUCTION 

 

Transformative learning, which was first introduced 

by Mezirow, is “the process of effecting change in a 

frame of reference” (Mezirow, 1997, p.5). What he 

meant in a frame of reference are a student’s habit of 

the mind and a personal point of view. A student’s 
habits of the mind are greatly influenced by his or her 

previous learning experiences and cultural norms, 

while the points of view are his or her personal 

beliefs and attitudes (Mezirow, 1977). Mezirow 

described four processes of learning as follow: 

elaborate an existing point of view, establish new 

points of view, transform previous point of view and 

transform habits of the mind.  

 

Students tend to look for evidence that support their 

own beliefs and preconceived notions in the process 
of learning. However, when the learning is 

transformed, students are encouraged to seek for 

alternate points of view which are then replaced or 

added to the existing point of view to create a new 

viewpoint. This is considered the transformation into 

a habit of the mind in which leaners can learn to see 

things differently. 

 

To the best of my knowledge, there is not much 

research about this learning theory in Vietnam. Also, 

realizing the effectiveness of this learning theory, this 

study was done to facilitate the teaching and learning 
of both faculty and students at FPT Polytechnic, a 

vocational school which belongs to FPT Education. 

FPT Polytechnic was established in 2010 majoring in 

Information technology, Graphic design, Marketing 

and sales and Hospitality and tourism. As a member 

of FPT Education, an innovative educational 

institution which always updates with the newest and 

most modern learning strategies in the world, FPT 

Polytechnic also applies some pedagogies like 

Project-based learning, Problem-based learning and 

Blended learning in its curriculum. These methods 
are quite related to transformative learning. 

Transformative learning will be effective providing 

that both the faculty members and the students are 

willing to transform and evaluate their personal 

worldviews. This leads to the changes in practice and 

expectations for both parties. However, this study 

only focused on faculty readiness. Faculty may face 

some challenges regarding time and effort in 
designing the lectures and evaluating students’ work, 

in the meantime, students may find it hard to change 

the way they view the world. If these difficulties are 

overcome in the end, transformative learning is an 

amazing method for teaching and learning in higher 

education.  

 

II. LITERATURE REVIEW 

 

It is said that in today’s society almost anything can 

be searched on the internet, and that teachers are 
playing less important role in students’ learning 

process. This is absolutely not true since teachers are 

the factors that will influence students’ learning 

attitudes and   performance either positively or 

negatively through their lesson plans and lecture 

delivering. In order to gain success in teaching and 

learning, a suitable method should be applied by 

teachers and an active learning style should be 

employed by students. These requirements are closely 

related to a method called transformative learning. 

Transformative learning actually means to cause a 

change.  
 

Mezirow (1990) suggested a hypothesis that the 

student interprets the new information based on 

previous experience during his or her learning. This is 

actually the reflection on the learning itself. He also 

said that there are four steps in which students reflect 

their learning. The first step is that students make 

inferences about what they have learned. 

Discriminating how the information meets or 

challenges pre-conceived notions is the second step 

followed by the evaluation of the information. The 
last step is solving a problem. This process involves 
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the decision if the information meets the students’ 

morals and ethical beliefs. 
 

There are 10 steps required for transformative 

learning to occur, according to Mezirow, including: 

a) a disorienting dilemma, b) self-examination, c) 

discontentment; realizing others are also discontent 

and have changed, d) evaluation of potential options, 

e) critical assessment of personal assumptions, f) 

experimenting with new roles, g) planning a course of 

action, h) attaining knowledge and skills to realize 

action plan, i) attainment of competence in new role, 

and j) reintegration of new perspective. These 10 

steps are not all necessitated for a learner in the 
transformative learning process, some steps may be 

omitted (Mezirow, 2000).  According to Sterling 

(2011), even if the teachers use all the 10 steps when 

designing the curriculum, not every student is 

beneficial from them all. Certain concepts will work 

with certain students, while some students will be 

able to relate to others.  

 

This once again confirms the role of teachers in 

transformative learning. However, quite a number of 

teachers were found with resistance. Fink (2003) 
noted that lecture-based teaching method has 

basically been used by faculty despite their desire to 

assist students to reach higher level of learning. This 

method would prevent students from critical thinking 

and problem-solving skills. Faculty face a bunch of 

problems to transformative learning including time 

limitation, training, resources and incentives 

(Brownell and Tanner, 2013). There is a fact that 

attending professional workshops, conferences or 

training courses faculty tend to feel full of energy, but 

after that when they get back to work they may face 

resistance from colleagues and administration. 
According to Mezirow (1997), faculty should 

consider themselves as facilitators guiding students 

how to learn, explore and evaluate what they have 

learned instead of teachers giving lectures all the 

time. To make transformative learning happen, 

faculty should reflect on their own teaching methods 

including the way they choose what to teach, the way 

they deliver the knowledge, the way they evaluate 

students’ academic performance. Although there are a 

few types of reflections recommended for the 

teachers, the one by KrebernadCranton (2000) was 
chosen in the analysis process within this study. It 

includes the following steps: a) utilizing alternate 

methods and assignments to obtain course goals, b) 

critiquing methods of teaching, c) challenging 

institutional norms in regards to teaching methods, d) 

participate in philosophical discussions about 

teaching and learning, and e) ask for feedback from 

employers to determine if graduates are meeting their 

needs. Despite the fact that reluctance may be seen in 

teachers to transform, transformative learning should 

be encouraged since it would bring more benefits to 

education. 

III. METHODOLOGY 

 

3.1. Scope of the study 

This paper was conducted within the context of FPT 

Polytechnic, a vocational school belonging to FPT 

Education. FPT Polytechnic’s training programs are 

Information Technology, Graphic Design, Marketing 

and Sales and Hospitality Management and Tourism. 

 

3.2 Data collection 

There were 40 teachers voluntarily involved in this 

study. The teachers were asked to answer two sets of 

questions using likert-type scale. One is 

“Transformative Learning Readiness Scale 
Instructional Factors”, the other is “Transformative 

Learning Readiness Scale Faculty Personal Factors” 

(Halupa, 2017). The questions were sent to the 

participants via google forms. 

 

IV. FINDINGS AND DISCUSSION 

 

4.1 Transformative learning readiness: 

Instructional factors 

Most of the answers recorded were “often” which 

means that the teachers tend to utilize some 
transformative instructional technics regularly. 33% 

of the teachers chose “always” and 40 chose “often” 

when they create student assignments that cause them 

to reflect on the topic they are learning and create 

new meaning. For the question that “I incorporate 

intuitive assignments in my courses that allow 

students to explore problems in new and different 

ways”, there was 50% ticked “often” and “32.5%” for 

“always”. 37% of the teachers tended to give students 

the assignments that allow them to grow on an 

intellectual level. 40% often and 30% always gave 

assignments that make students look at things in new 
and different ways. 35% went for “often” and 30% 

for “always” for “Most of my assignments are 

problem-based”. These above mentioned questions 

are about assignments that teachers gave to students 

in a transformative learning class. These assignments 

provide students with opportunities to reflect on what 

they have learned and force them to think to figure 

out the solutions. Actually, there are problem-based 

and project-based assignments included in the 

curriculum of FPT Polytechnic since this school 

focuses more on practice rather than lecturing. 
Although the results showed positive signs, there 

remain a number of teachers who did not take good 

advantages of these assignments in their courses. 

Some even did not create such assignments for 

students to encourage their independent learning and 

critical thinking.  

 

Objective tests such as multiple choice and true/false 

questions are traditional ways of assessment which 

are preferred in lecture-based classes rather than 

student-centered ones. However, the vast majority of 

participants reported that they “always” or “often” 
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use them during the course. Additionally, 47.5% tend 

to utilize publisher test bank questions to assess the 
students. These answers seem to conflict with what 

were discussed in the previous paragraph in which 

teachers showed their readiness to transform to a new 

method of assessment that is giving students 

assignments which are problem-based or project-

based. It can be inferred that there was something 

wrong with the syllabuses in certain subjects. This 

explains why most teachers chose “often” for both 

traditional assessment and alternative assessment at 

the same time. Another hypothesis for this situation is 

that some teachers did not follow the syllabuses. 

Alternative assessments would demand a great deal 
of effort while traditional assessment seems to be 

easier to carry out. No matter what the problem is, 

this should be seriously considered. 

 

Most of the participants went for “often” and 

“sometimes” for “I spend a great deal of time in the 

classroom lecturing”, 44.7% and 34% respectively. 

Too much teacher talking in the classroom is a 

feature of traditional teaching method. If teachers 

would like to transform in teaching, they should 

reduce teacher talking time for a number of reasons. 
First, too much teacher talking limits the amount of 

student talking time. For example, if the teacher talks 

for about 30 minutes in a 60-minute lesson with 15 

students, each student gets only 2 minutes to speak. 

At FPT Polytechnic, the number of students in each 

class is around 35 to 40, if the teacher keeps lecturing 

there would have a number of students having no 

time to talk. This would lead to student loss of 

concentration and boredom since they are not allowed 

time to involve in the lesson. Additionally, teacher 

may give students the information that they could 

find out by themselves in books or on the internet. 
Teacher explanations may contain full of terminology 

that is difficult for students to follow and understand. 

As a result, how much is enough for teacher talking 

time should be discussed carefully. 

 

It is good to be recorded that when designing the 

instructions, 36% chose “always” and 42% chose 

“often” to consider student different learning styles. 

Knowing student learning styles would greatly assist 

teachers in planning the lessons. Teachers can use 

various teaching strategies to appeal to each of these 
different learning styles and provide students with a 

unique experience that will meet all of their needs. 

(Kharb, Samanta, Jindal, & Singh, 2013) showed that 

the majority of students favor more than one learning 

style, one single approach is not the best way to reach 

each student. Observation may fit some students, 

while others may learn best when they both observe 

and listen. Also, it is important for teachers to know 

student intelligences when planning the lessons. 

Interpersonal and intrapersonal intelligences are two 

types that were mentioned in this study. Students with 

interpersonal intelligences would like to 

communicate with teachers and other students during 

the lesson, while intrapersonal intelligence students 
prefer working on their own. According to the results, 

21% of the teachers chose “always” and 52.6% chose 

“often” to consider student interpersonal and 

intrapersonal intelligences when planning the lessons. 

Furthermore, 47.5% tend to consider student 

linguistic and mathematical intelligences. These 

results provide further proof that the teachers are 

ready for transformative learning. However, how they 

design the instructions considering these intelligences 

has not been investigated. 

 

62.5% of the faculty frequently pose dilemmas and 
have students find different solutions. 85% almost 

always encourage students to discuss and dialogue to 

solve the complex issues given by teachers. It is 

obvious that classroom discussion benefits both 

teachers and students. Discussion activities keep 

students interested and engaged during the lesson. 

Another benefit is that it provides teachers with 

feedbacks for the student performance. Besides, it 

promotes students’ public speaking skills which is 

essential for them in many professional settings. 

Despite these advantages, classroom discussion is not 
always successful since it is affected by a number of 

factors including class size. (Auster & MacRone, 

2006) found out that most interactions occur in small 

size classes. As mentioned earlier, the number of 

students in each class at FPT Polytechnic is around 

35 to 40 students. This number always challenges the 

faculty because practice is the focus at this school. 

The faculty have to consider the amount of time they 

spend lecturing, monitoring classroom discussion, 

and giving students some practices. A bunch of 

activities are involved in a lesson with such a number 

of students, so it really influences the effectiveness of 
the classroom discussion activity. 

 

60.2% reported that they never or hardly use only 

textbook to teach without additional supplementary 

resources. Supplementary learning and teaching 

materials can enrich teaching in every subject and 

engage students in multi-dimensional learning. 

Regarding teaching methods, 89.5% “always” or 

“often” use multiple types of methods to deliver 

instruction to the students. This result perfectly 

matches with the answer concerning student different 
intelligences as mentioned above. Various teaching 

methods should be used to build students’ ability to 

acquire knowledge. 

 

4.2. Transformative learning readiness: Faculty 

personal factors 

33.3% of the participants chose “agree” and 19.4% 

chose “strongly agree” for the statement “I reflect on 

how I impart knowledge to others as an educator”. 

The same percentage was recorded for the next 

statement “I reflect on what I know”. The percentage 

for “I reflect on what I do not know” was a little bit 
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lower with 11.4% for “strongly agree” and 31.4% for 

“agree”. Self-reflection is a simple way to dig deeper 
into your feelings and find out why you were doing 

something or feeling a certain way. Self-reflection is 

valuable, especially with a profession as challenging 

as teaching. It offers teachers an opportunity to think 

about what works and what doesn’t in their 

classroom. The results show that the majority of the 

teachers tend to self-reflect, which is a good sign of 

being transformative. 

 

It is said that a teacher wears a variety of hats, which 

means there are various roles that teacher plays in the 

classroom. The teacher could be the role model for 
the student to follow, so it’s important for teachers to 

always reflect a positive image and attitude. Another 

role of the teacher is the organizer who is in charge of 

classroom activities. They could play the roles as the 

assessor, the participant and so on. According to the 

results, 31.6% “agree” that “It is my job as an 

educator to deliver the information”. This is “the 

provider of information”, the traditional role of the 

teacher. 29% chose “neutral” which means they had 

no idea about their roles in the classroom. These 

results do not support the idea that the teachers are 
ready for transformative learning. 

 

Knowing students’ strengths and weakness are 

important for the teacher to plan the lessons and, 

therefore; it helps the student succeed academically 

and personally. The results show that 19% “strongly 

agree” and 26.3% “agree” that they know each of the 

student’s strengths and weaknesses (both academic 

and personal). 38% chose “neutral” for this question. 

It can be inferred that the majority of the teachers do 

not seem to investigate their students really well. 

 
26.3% “strongly agree” and 29% “agree” that they 

alter the curriculum after a course based on what 

worked and did not work with that section of the 

class. The rest chose “neutral”, “disagree” and 

“strongly disagree”. It’s really necessary that we 

change the curriculum from time to time. That is 

simply because we know for a fact that education is 
dynamic. Innovation is seen in education day by day, 

so teachers need to change the curriculum to keep 

pace with the most updated trends in education. 

According to the results, half of the teachers tend to 

respond to the change. The others simply follow the 

syllabus when teaching. At every institute of FPT 

Education, teachers are asked to do the teaching 

materials feedback at the end of each semester, which 

helps the curriculum research and development team 

in making necessary changes in each subject. Most of 

the full time teachers would do it seriously, but the 

part time teachers tend to do it quickly without proper 
consideration. This explain why approximately 50% 

seem to be reluctant to reflect on the curriculum after 

the course. 

In conclusion, the faculty at FPT Polytechnic showed 

their readiness for transformative learning to some 

extent. However, resistance and reluctance are also 

seen among them. They need to overcome these 

obstacles in order to be successful in transformation. 

Transformative learning is a journey, not a process. In 

every journey, first step is always the most difficult 

part. Therefore, faculty should be provided with 
favorable conditions such as training or workshops 

where they can share and learn from other teachers as 

well as experts in the field. 
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