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Abstract - The purpose of our study was to investigate the perceptions of the adult participants in the organized non-formal 
community-based leisure programs in association to other aspects/areas of their lives (parenthood, work, personal life) in the 
period of economic crisis. We conducted 14 semi-structured interviews in spring of 2018 in the Municipality of Monemvasia 
in Greece. The adult participants were questioned about their viewpoint on leisure and the leisure education programs they 
chose (dance, theater, art, choir) and about the factors that either motivate or block their participation. Findings revealed the 
changing nature of leisure meaning in the period of economic crisis. Leisure has been seriously restrained and the most 
important motive to seek non-formal creative leisure activities in community-based programs is to become distressed and 
relaxed from the pressures of everyday life. 
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I. INTRODUCTION 

 

Leisure as a concept has its origin in the Greek 

philosophy of classical humanism. It is connected 

with the evolution of the Western thought and 

especially the liberal philosophy of life that is 

developed mainly on the basis of work-leisure 

dichotomy. The meanings of leisure practices as well 

as meanings and practices concerning power 

structures and oppression or other relevant topics of 
importance for a social group are historical, societal 

and culturally bounded. In the context of our paper 

we conceive leisure in relation to work as 

“opportunity afforded by freedom from occupation” 

and as freely chosen time, with no obligations that 

brings us joy and satisfaction [1].  

 

In the contemporary industrialized cultures the 

significant and fruitful workers' achievements have 

resulted in the quantitative increase and qualitative 

development of leisure activities compare to the past 

[2]. The leisure western culture has also established a 
wider demand for collective and personal expression 

by pursuing the right to free time. However, if adults 

manage to ensure adequate leisure time, their use is 

purely personal. Leisure is generally seen in terms of 

time, activity and/or as a state of mind and its main 

and most essential characteristics to be perceived as 

such are the sense of freedom, the intrinsic 

motivation and the positive affect. It is an objectively 

existing phenomenon and its meaning is relatively 

fixed and innate [3], [1]. The scope of leisure choices 

that can be made ranges from actions that offer 
personal growth to those that excite the body and the 

soul and which can sometimes be characterized as 

illegal or socially dissuasive [4]. Demands on leisure 

as well as on leisure activities change, as research 

findings show, during adulthood and across life span 

depending on the life transitions and the social roles 

adults perform in each of it [1], [5], [6]. Leisure is 

overlapping during the life course with study or work 

time transition from school to work, from being 

single to being partnered, and the transition to 

parenthood, as well as by loss of paid employment 

and of relationships, and the transition to old aging 

[7]. 

 

Leisure nowadays has extended its duration in 
relation to previous times to accommodate significant 

personal or leisure-related learning.. A range of 

social, political and economic factors have brought 

about this new leisure boom change. The rapid 

growing numbers of the population over the age of 65 

and the emerging adulthood that extended the 

transition to adulthood until the mid to late twenties 

in contemporary industrialized cultures are 

considered to be significant factors for this [7], [3]. 

But the most significant influence is the spread of the 

idea of lifelong learning and the promotion of the 

neoliberal agenda by the international organizations 
(European Union, OECD, UNESCO, etc) [8]. Along 

with the lifelong policies and the forthcoming of the 

so called neoliberal „learning societies‟, the idea of a 

„new leisure society‟ it is also promoted, since it 

creates another economic space in order to nurture the 

private sector [1], [9].  

 

According to relevant research about the importance 

of leisure in adults‟ lives, it is shown that they mostly 

enjoy the fact of having the chance to freely choose 

between a variety of activities according to their 
needs and desires, as well as the level of satisfaction 

they get from their lives [10], [1], [11], [7]. The 

researches show that the way the adults experience 

their leisure differs significantly. Some find no 

meaning in it, while for others it makes them feel 
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independent [1]. Some see it as a way out of the 

problems of their lives and others treat it as a source 
of pleasure and satisfaction [12], [1], [13], [7]. The 

dominant perception adults have concerning the 

leisure activities is that they gain benefits both as 

individuals by acquiring specific knowledge and 

skills, as well as by disseminating these to the 

personal, social and professional aspects of their lives 

[12], [13], [7], [11]. The benefits positively influence 

adults‟ decisions about future participation in leisure 

education [13], [14]. The most powerful motivation 

for getting involved in adult leisure education is 

personal development and socialization [15], [13], 

[12], [14], [7]. Dattilo Α. Δ. L., Ewert & Dattilo, J. 
(2012) sorted motivation into three categories: 

contact with others, internal motivation and well-

being [16]. In any case, the most important 

motivation remains intrinsic [17]. On the other hand, 

there are barriers that make adults skeptical about 

participation, such as the limited available time, age, 

family obligations and financial difficulties [12], [10], 

[13], [3]. 

 

Of course, the modern working regime as well as 

people‟s way of life has shaped a demanding reality 
in which leisure time is significantly limited and 

people themselves are worried about its management 

[18]. Particularly following the economic crisis, and 

because of the severity with which many countries 

and our country struggled, labor conditions are 

changing rapidly, re-establishing medieval working 

times as recently demonstrated by the 12-hour vote 

by the Austrian Parliament. Increasing working time, 

intensification, and especially precariousness, make 

even the minimum time left to the workers tightly 

restrained, while for the unemployed or partially 

employed, the question arises whether they consider 
the time available as free or not and why.  

 

The serious cuts in the funding of leisure education 

programs resulted, especially in the Greek 

peripheries, in the absolute absence of state supported 

programs addressing the needs of local community 

adults in leisure learning activities. The current 

provision of general adult education-leisure programs 

is offered as non-formal programs with cultural 

content (dance, choir, craft, painting, etc) by local 

non-profit or private cultural and artistic clubs and 
associations.  There is a lack of researches concerning 

the changing meanings, the motives, the barriers and 

the overall estimation of the provision of leisure 

education programs in the local communities in 

Greece after the economic crisis from 2010 and 

onwards. The purpose of our study was to investigate 

the subjective meanings of leisure learning and in 

relation to other aspects of residents lives in the 

Greek peripheral Municipality of Monemvasia 

(family obligations, personal life and professional 

activity) in the era of economic crisis that are enrolled 

in non-formal organized adult leisure education 

programs. Additionally, we investigated the main 

factors that either motivates the choice of the leisure 
activities they undertake or blocks this choice and 

how the experience of such participation affects their 

perceptions about leisure learning activities and 

themselves.  

 

II. THEORETICAL CONTEXT  

 

We first meet the word leisure in ancient Greek 

language with two versions „scόli‟ and „scoli‟ which 

are the same word with different intonation and two 

different meanings. The first referred to the free time 

from labor and the second one to the content and the 
use of this free time. Both connect free time with 

spiritual of physical benefits for the person. In a 

contemporary Greek Lexicon we read that „skόli‟ 

means “rest, pause, laziness, lack of occupation, 

study, dialectical conversation, chance” [19] and a 

prerequisite for „skόli‟ is to have “free time”. 

Accordingly, in the Oxford English Dictionary we 

read in the word leisure “freedom or opportunity to 

do something specific or implied” and in a narrower 

term “opportunity afforded by freedom from 

occupation” [6]. The root of the word “leisure” 
derives from the French loisir, and from the Latin 

licere. The latter has its roots in „liberty‟ and 

„license‟. Leisure, as a synthesis of the above 

meanings, implies both the permissible and the free. 

It is precisely the meaning of „skόli‟ that is attributed 

to the English word „leisure‟ [2], [20], [21].  The 

Greek philosopher Aristotle elaborated the concept of 

„scole‟ from which the English word school came. He 

suggested that the meaning of leisure (scole) it is 

neither a repose nor the end of work, but on the 

contrary, it is the occupation (ascolia = not 

occupation) which signifies the end of free time for 
yourself, free time to pursue the happiness [22]. Thus, 

he initiated the clear dichotomy between labor and 

leisure. Classical humanism established liberalism 

that emphasized on the individual and the liberal 

education of future leaders and the upper class while 

liberal adult education set the leisure as its end. Based 

on this perception, adult education is divided into two 

main types the vocational training as specialized 

education for work and labor, which is an extrinsic 

end and the general education that is an education for 

leisure which is an intrinsic end [23], [1], [21].  
 

Undoubtedly, leisure in the history of human kind as 

a meaning and practice was never fixed nor had the 

same value or meaning for all the social classes. 

However, from the late 18th century onwards, with 

the emergence of the industrial revolution until the 

middle of the 20th century, free time was closely 

linked to work as the working class had to struggle 

hard to claim and establish it [2]. Indeed, the eight-

hour day movement it was necessary to establishment 

that the time spent on work and the time spent on 

leisure was of equal amount in order to ensure the 
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well-being of man [24]. The age of leisure boom 

which coincides with the golden thirty-year period of 
post-war social democracy in Europe and North 

America [8] “unevenly spread, subject to all the 

continuing inequalities of class, race, gender and 

geography, nevertheless in total there is more free 

time and more money to spent on enjoying it than 

ever before” [9].  Additionally, the influence of the 

socialist ideals and the leisure practices in the 

socialist countries introduced leisure as free 

association, rest from the work, play, sense of 

community and popular participation in the creation 

of art and culture. Museums, libraries, sports-centers, 

parks, swimming pools, etc were offered to the public 
free of charge. In the ‟70s and ‟80s, the spread of 

these ideas resulted in the growth of community and 

to the often self-organized creative leisure activities 

by local cultural associations or municipal leisure 

provision such as art, adult popular education 

programs and other popular forms of leisure [9]. 

During the „70s, UNESCO articulated and advocated 

the idea of lifelong learning as the form of general 

adult education and learning for and through leisure 

which is based on the liberal philosophy [25]. 

Lifelong learning, embraces the idea of learning as “a 
normative way of life informed by and expressive of 

cherished values….” as people seek happiness and 

wellbeing in a meaningful and fulfilled life, both 

personal and communal whereby “individuals 

creatively and critically engage with subject matter 

and situations in a continuous lifelong journey” 

updating the ideals of liberalism [26], [27].  In the age 

of leisure the use of the concept is perceived mainly 

in two ways: as free time that can be used for play 

“recreation, amusement, diversion, pastime, and, 

roughly, all ways of killing time” while the other use 

is related with the engagement in leisure activities, 
that is “such things as thinking or learning, reading or 

writing, conversation or correspondence, love and 

acts of friendship, political activity, domestic activity, 

artistic and esthetic activity.” [21]. 

However, the emergence and prevalence of 

neoliberalism especially the last three decades has 

gradually established a „new leisure society‟ that 

surrounds the concept of leisure with a new 

consumerist ideology. The new leisure activities are 

much more amenable to the rhetoric of the enterprise 

and business. Creative and non-creative leisure 
(spending time) becomes another economic sector. 

The development of the leisure industry aimed at the 

rapid privatization of public space. Visitors of public 

cultural and sports spaces become customers and 

leisure is promoted as a consumer lifestyle or as 

voluntary activity. The malls, the thematic-parks, and 

sports-centers, the shopping as leisure per se, non-

formal programs charges, savage cuts in adult 

education, local cuts in public leisure provision, 

reduced opening hours in libraries, etc. systematically 

downgraded and undermined the alternative tradition 

of catering for popular leisure [9].  Gradually, 

lifelong learning loses its liberal ideological casing 

which is now shifting to emphasize the contribution 
of leisure education as a form of organized or 

institutionalized learning that is chosen as one of 

adult leisure activities to the process of lifelong 

learning. Leisure education in the coming years turns 

into one of the growing fields of adult education and 

learning [1], [28]. The educational activities in 

adulthood that combine leisure with personal 

development and skills acquisition in a pleasant 

creative environment are considered as leisure or 

interest-related learning [22], [11]. Frequently, leisure 

offers an opportunity to engage into active learning 

while many people learn through their leisure 
activities whether they realize it or not [6]. In Greece 

such learning activities are provided through general 

adult education in the form of leisure programs or 

courses mainly by public or private bodies or even by 

community services [29].  Following the EU Treaty, 

the European Union has been committing its Member 

States to high-level policy initiatives from the 1990s 

onwards to encourage „lifelong learning‟. Their 

purpose is to promote the idea of developing a 

„learning society‟ in which continual learning 

becomes an integral part of society, with a subsequent 
enhancement of social capital. It is argued that it is 

through learning as „serious leisure‟, which require 

some form of educational commitment, rather than as 

vocationally oriented, that will be most appropriate 

for such a policy [26]. The implications of „lifelong 

learning as leisure‟ for the individual, the community 

and society as a whole are exemplified in order for 

the EU's neoliberal strategy to be promoted with 

greater consensus by European peoples. The same 

policies are followed and integrated rapidly by 

international organizations at a global level as well 

[8]. Ironically, since the EU Treaty and onwards, and 
despite the widespread rhetoric of European policies, 

the EU has been increasingly funding vocational 

education and training programs, and vice versa, the 

so-called general education programs have been 

increasingly reduced [30].  During the first decade of 

the millennium, in an extended series of 

phenomenography researches conducted by Watkins 

(2002), about how adults experience and describes 

leisure, four main qualitative categories were raised: 

1) Leisure as Passing Time: “nothing more significant 

to do”2) Leisure as Exercising Choice: the time that a 
person has in his/her disposal so to do whatever he or 

she wants 3) Leisure as Escaping Pressure: from the 

stressful situations of life through withdrawal, 

relaxation and rejuvenation and with activities that 

may be physically active or socially oriented in order 

to restore a persons‟ feelings and well being.4) 

Leisure as Achieving Fulfillment: means to feel 

happy and satisfied. Leisure is perceived as 

independent of time (as timelessness), as well as 

independent of the specific activity, and is often 

associated with feelings of satisfaction, pleasure, 

relaxation (physical, mental, spiritual), choice, 
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achievement and self-esteem [1]. Changes in 

meanings and policies do not happen in a political or 
economic vacuum. Adult education and lifelong 

learning are correlated with the employability and the 

adaption of the labor to the economic demands of the 

contemporary capitalism. Eventually, the global 

changes caused by neoliberalism brought about major 

changes in the way of life and thus in the way of 

experiencing leisure. Especially, after the economical 

crisis precariousness and intensification of work 

rapidly changed the work-leisure relation. The 

standard full-time job has gradually been replaced by 

a wide range of part-time jobs with greatly varying 

working times, dramatically increasing the size of 
flexible labor temporary workers. Occupational 

obligations monopolize time in and out of work at the 

expense of adult needs and desires while for the 

unemployed and the retired, serious leisure is their 

only resource if they are to have a central life interest 

at all. Leisure in this case means enabling jobless to 

manage their stress situation positively provided that 

the leisure concerned does not involve too much 

expense [4], [25].  Nevertheless, the subjective 

perceptions of how leisure is experienced and used as 

well as how each person handles the relation between 
leisure and work, family and social obligations and 

other factors that influence his/her leisure varies 

affecting both the way he/she makes meaning, 

experiences and the way he/she uses his/her leisure 

[31], [32], [33]. 

 

III. RESEARCH METHODOLOGY AND 

PROCESS 

 

In spring of 2018 we conducted a qualitative research 

with 14 semi-structured interviews. The interview 

technique used was chosen in order to accomplish a 
deeper analysis and understanding of our research 

questions about the multifaceted and complex 

phenomenon of creative use of leisure in adults, as it 

is experienced by those who participated in organized 

non-formal educational programs in the Municipality 

of Monemvasia, in the region of Peloponnese in 

Greece [34]. The non-formal provision of general 

adult education leisure programs in the municipality 

of Monemvasia is offered by local cultural and 

artistic clubs and associations. Those clubs are mainly 

non-profit or private and they provide to the local 

community organized programs which are divided 

into the following 3 main categories: Theater (2 
programs from 2 different clubs, Choir and Art 

workshop (1 program from a different club each) and 

Dance (7 programs from different club or association 

each). The lessons took place during the period from 

October 2017 to June 2018 and the total adult 

population that was enrolled to them was 

approximately 250 persons. The fourteen (14) adults 

who participated in the research came from different 

programs from all three categories. Participants for 

the interviews were selected through purposive 

sampling with the criterion of willingness and 

availability of participation in the research [35]. The 
analysis of raw material was based in the thematic 

analysis method.  

 

IV. RESEARCH FINDINGS 

 

4.1. The profile of the local community of the 

Municipality of Monemvasia  

According to the 2011 census [36], in the 

Municipality of Monemvasia the total adult 

population is 21.942 (males: 10091 females: 10851). 

Almost the half of them (49,7%) have received 
compulsory education (junior high or primary 

school), 18,9% high school or post-secondary 

education and a 8,5% hold a university or 

postgraduate diploma. More than the half of them 

(54,3%) are married while 33,7% are single and the 

rest are divorced or widowed. The majority of the 

inhabitants (over 50%) are employed in the primary 

production sector (agriculture, livestock, fisheries, 

beekeeping). The secondary sector mainly includes 

the processing units for agricultural products (olive 

oil, dairy, wineries, etc.). In the tertiary production, a 

major sector of the municipality's economy is tourism 
(hotel businesses), alongside retail and wholesale 

stores, mass catering facilities and public services. 

 

4.2. The profile of the research participants  

The participants of our research aged from 32 to 70 

years old and in their majority are full time employed. 

Three (3) of them work in the primary production 

sector and the rest (8) of them in the tertiary 

production sector. Out of the married ones only two 

of the total eight are not parents. Their profile is 

outlined in the following Table 1. 
 

Sex  Occupational status  

male 5 employed 11 

female 9 unemployed 1 

Age  pensioner 2 

30-40 6 Personal status  

40-50 4 married  8 

50+ 4 single 5 

Education  divorced 1 

high school 6 

university 8 
Table.1. Profile of the 14 adult participants in the research. 
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4.3. Leisure in relation to other aspects of adult 

participants’ lives 
Our research's adult participants' perception about 

leisure time and its relation to other important aspects 

of life, all conclude that its amount is insufficient.  

G.Γ.: Too little free time and too many 

responsibilities. There are times when I am needed on 

duty both day and night... I take care of my house and 

family too. There are also my parents... So there is 

little time left. 

B.K.: Apart from my main job, I run two art studios 

and I do voluntary work in my local area, so this 

means that my free time is limited. 

All of them, with no exception, claim that they do not 
have enough free time in their daily lives to use as 

they wish, because of increased work, family, social 

and other kinds of commitments. 

 

4.4. Motivation and the choice of creative leisure 

learning activities  

Since the adult participants' leisure time is limited, 

they seek, during its time, to cover mainly their basic 

need for some rest and peace and quiet, in order for 

them to be more efficient in their other aspects of life. 

Therefore, when it comes to their choice of leisure 
learning activities, first come those which help them 

relax and release all the stress of everyday life. 

B.D.: ....it ensures peace and quiet...while it frees you 

from any stressful situations and offers clear mind...it 

helps you look at the bigger picture when it comes to 

life. 

B.K.: Yes and in order for anyone to function in a 

natural and balanced way, they need leisure time... 

E.T.: During leisure time, you distance yourself from 

everything. You rest and gain some energy. 

Thus, the use of leisure time is conceived, according 

to Watkins (2002), as an escape from whatever 
disrupts their emotional and physical well-being and 

leads them to activities that boost them physically and 

complete their social pursuits [1]. 

The adults that take part in our research, who choose 

specific leisure programs of cultural content, are 

driven towards such a choice by internal needs and 

desires. 

B.K.: It's the need to do something for myself. ...I 

came in touch with the Greek folk music which has 

never concerned me in the past. 

P.P: It's mainly my interest in doing something new. 
How can I say this...I'm curious, I need to see new 

things. 

Κ.L.: Firstly, they boost my confidence... But when 

you are my age and you have to withdraw from the 

life you've known so far and knowing that you can 

still be good at something else ...then you can 

withdraw happily. 

It is clear from their narratives that the fact of a free 

personal choice, the satisfaction of their interests and 

curiosity as well as the acquisition of knowledge and 

skills, all strengthened their confidence. Moreover, a 

crucial factor which led them to these lessons was the 

satisfaction they gain by fulfilling their social needs 

in the context of the programs. 
Ι.F.: The group was an important reason... 

N.M.: Oh...we have a great time, we never want to 

leave...As a group we help each other and we express 

our opinion, whether we like something or not. 

Α.S.: ...friendships have been formed, we go out for 

coffee, and we have a nice time. 

Their motives, as these were captured through their 

interviews, could be integrated, according to Dattilo 

et al., both in the category of the expansion of social 

contacts and in that of the pure interest in knowledge 

and learning [16]. 

 

4.5 Barriers to participation in non-formal leisure 

adult education programs  

The obstacles that the participants face during leisure 

learning activities/leisure time classes are in their vast 

majority situational. That is, they are obstacles related 

to the conditions of their everyday life (family, work, 

financial, real leisure time) [33]. 

T.T: Yes, my time is limited and my working hours 

are not fixed so I am sometimes late for class or very 

tired. 

G.P.: Yes, I have some health issues, I had 
pneumonia and suffered from vertigo so I couldn't 

attend all the classes even though I wanted to. 

Worth mentioning is the fact that in most of the 

narratives, the aforementioned obstacles are in 

relation to the impact of all the unfortunate changes 

that the country's economic crisis brought about in 

their lives. In addition, some claim that they observed 

an overall change in their lifestyle since they are not 

able to do the things they wish in their free time. 

N.T.: ...you neither have enough time nor can you 

afford to attend them all. 

P.P: ...I neither have the time nor the energy to attend 
all the classes. Not to mention, the money. 

It is also interesting that no dispositional obstacles 

were observed, that is, obstacles related to 

endogenous factors that have to do with the adults' 

formed perceptions about themselves and learning in 

general [33]. For instance, the age factor, based on 

which our participants are significantly varied, 

neither seems to affect the duration of the available 

leisure time, unlike in other researches, nor does it 

seem to limit their desire to be involved in some kind 

of educational activity [3]. 
 

4.6Assesing the participants' experience from non-

formal leisure adult education local community 

programs 

Adult participants in community-based non-formal 

leisure education programs generally believe that 

their participation in learning activities either of 

general or professional education has affected their 

perceptions and attitude towards the provision of 

leisure programs of cultural context. Moreover, they 

claim that it has affected their way of thinking and the 

processing of their experiences. They make a clear 
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reference to benefits such as the enhancement of their 

reflective disposition in many aspects of their life as 
well as the logical explanation and acceptance of 

others.  

T.T: Learning can often make you more, let's say, 

open-minded... 

Μ.S.: Certainly, the more experiences and 

interactions you have with others, the more variant 

your way of thinking becomes. 

G.Μ.: I accept situations and people. 

Β.D.: You think in a more proper way, you handle 

situations better, you find everyday solutions. 

They acknowledge the benefits of education in the 

formation of their personality and all of them are 
positive towards a possible participation in such 

learning activities in the future. 

 

V. DISCUSSION 

 

The findings of our research show that the adult 

participants believe that their leisure in this period of 

economic crisis has been significantly restricted. The 

main reasons for this fact are the increased and 

particularly demanding occupational, family and 

social obligations and duties that absorb their time 
and energy. This raises concerns about the proper 

management of their leisure, since they eventually 

fail to do what they want. The same factors have been 

highlighted as the leading cause that compresses their 

real leisure in other relevant surveys as well [13], [4], 

[11]. 

 

So in their free time they seek rest and relaxation 

from the stress of their daily routine. Participation in 

leisure education, through lessons of cultural content, 

is for them an escape from their demanding way of 

life as Watkins (2002) also ascertained [1]. Thus, 
leisure acts as a balancing factor within other aspects 

of life as noted in Spanou‟s research (2017) [12]. 

Choosing these particular non-formal education 

programs, which are offered by the community, is 

mainly dictated by internal motives [32]. Another 

motivating factor is the feeling of pleasure and is 

described by adult participants as an improvement of 

their mental state contrary to the daily routine, as 

Thoidis & Pneumatikos (2014) found in their 

research too [11]. Moreover an important reason that 

led them to the lessons was their need to integrate 
socially, exactly as Murray‟s 2012 survey showed 

[14].  

 

All the above motives concur with all three groups of 

motives of Dattilo & al. (2012) [16]. However, 

participation in these programs is met with obstacles. 

Evaluating the analysis of the research data, we come 

to the conclusion that situational obstacles are the 

most important ones [33], a finding we also come 

across in other researches studies [12], [13]. The most 

important finding is a weakness in tracking obstacles 

that predispose us, a fact that allows us to claim that 

their formed mental and moral cultivation either acts 

in an encouraging way or cannot affect their desire to 
get involved in some educational activity in their 

leisure.  

 

Furthermore, the participation of the interviewees in 

General Education for Adults for many years has 

given to them rich experiences capable of forming a 

unique culture in relation to the classes they are 

taking part in as in the benefits they enjoy on a 

personal level. Fave & Massimini (2003) in their 

study pointed out that this is adults' motivation for 

seeking experiences about their personal development 

and creative use of their leisure time. [37]. Among 
the benefits they have profited from participating in 

education are the reinforcement of their critical 

disposition in many areas of their lives and also in the 

flexibility they notice in their way of thinking. The 

research done by, Dattilo & al. (2012), Panitsides 

(2013) and Spanou (2017) has drawn similar 

conclusions [16], [12].  

 

In conclusion since education has a positive effect in 

the development of their personality it makes sense 

for them to be positive to the prospect of a future 
participation in similar programs of creative use of 

leisure as was also claimed by the participants in the 

research of Karapiperi (2015) and Murray (2012) 

[13], [14].  

 

VI. CONCLUSION 

 

In the current neoliberal capitalist crisis, the world of 

work is subject to high-speed, adverse and often 

violent changes. Thus, it has become a source of 

insecurity and anxiety. In addition, as a result of the 

commercialization of leisure time and the serious 
cuts, any state or local community, public adult 

leisure programs‟ provision has been reduced to 

enable the private sector to flourish. The demanding 

personal, economic and professional conditions 

significantly increased the pressure and stress in 

peoples' daily lives and consequently changed their 

meanings, perceptions and leisure practices.  

 

In our research, all the citizens in the Municipality of 

Monemvasia in the periphery of Peloponnese who 

participated in non-formal creative learning activities 
offered by local non-profit or private cultural and 

artistic clubs and associations stated that their leisure 

has been seriously restrained. Their main motivation 

for this participation was intrinsic and aimed to 

escape the pressure of everyday life in order to 

restore their feelings and well being. Accordingly, the 

most significant obstacle is the expense and their 

limited available free time. By participating in leisure 

programs they gain significant benefits on personal 

level and this is the most significant factor 

encouraging them for any future involvement in such 

programs. 
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