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Abstract - The paper will present a National project of Ministry od Education realized by National Institute for Education. 

The project title is Capacity Building for Teachers„ Practices Improvement within Schools and Educational System 

(hereinafter „PPUC“). The project is realized on the background of the current curricular reform in the Czech Republic and a 

stable unsatisfactory results of the Czech 15 years old students indicated within national and international literacy outcomes 

research. The paper evaluates the actual literacy debate and introduces a concept of literacy used in the Framework of the 

project to readers. Further on the paper presents the processes and partial results of capacity building strategies used within 

schools to support teachers„ contribution to the reform aims. The paper focuses on comparison of the strategies and results 

indicated in schools across the nation with the project assistance and without it (original research). To conclude the paper 

lists some draft conclusions and recommendations the project currently provides the Ministry and latter authorities within the 

system including teachers them selves, school principals, regional authorities and the academic world. 
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I. INTRODUCTION 

 

Declining results of Czech pupils in literacy has been 

a point of interest of the decision-making sphere, 

especially since the publication of the results of the 

PISA 2003 survey (Palečková & Tomášek, 2005; 

McKinsey, 2010). Paradigmatic discussions have 

been ongoing and the second government education 

strategy (MŠMT, 2030+) is being implemented. In 

collaboration with the OECD (Santiago et al., 2012) 

and the auditors of the McKinsey& Co. (2010), 

national evaluation reports have been drawn up to 

highlight certain specific educational problems in the 

Czech Republic. Regarding the quality of educational 

reality, difficulties have been demonstrated by the 

lack of transfer of ideas of national strategy papers to 

classes; this is also confirmed by the Institute for 

Research on School Education current research 

(Pešková et al., 2019). There is a lack of middle-

leading staff that would help significantly 

autonomous school management (McKinsey, 2010, 

MŠMT, 2030+) to introduce desired quality to 

classroom reality. The system also lacks collegial 

cultures within school teams (Hargreaves & Fullan, 

2012). Standardization of processes and pupils 

learning outcomes have been lacking at the level of 

the written curriculum.  

This “scaffold” for the management and evaluation of 

education was formulatedin a highly abstract manner. 

Therefore, they did not provide sufficient support for 

schools to produce innovative own curriculum 

documents (McKinsey, 2010; Santiago et al., 2012). 

Based on these findings, proposals for “national 

projects” funded by ESF were developed. One of 

them will be present in this post. 

II. DETAILS OF PROJECT PRESENTED 

 

2.1. Scope and budget 

The project is to create a systemic support for the 

introduction of curricular innovations in 

kindergartens and primary schools. The innovation is 

that education should focus on developing the literacy 

of school pupils (EC, 2018). The project aims to 

reduce those elements of education that are entirely 

dominated by the teacher. The purpose of the project, 

on the other hand, is to strengthen forms of 

cooperation and independent creative activities of 

children and pupils, incl. designing and solving own 

educational projects. To this end, learning 

communities of teachers are to be builttargeted, on 

voluntarybasis in schools. Their task is to work 

together to create educational innovations, implement 

and evaluate them. (Hargreaves & Fullan, 2012; 

Hattie, Fisher, & Frey, 2016). 

Teachers and school leaders will receive content 

support for implementing change. In the conceptual 

project activity, a continuum (descriptions of 

recommended skills of pupils at certain stages of 

development) for three basic literacy: reading, 

mathematical and digital, was developed on the basis 

of international surveys of pupil literacy (PISA, 

2018). The school also received external personnel 

support and was included in long-term research. The 

details of the research activity and its partial results 

are the main content of this paper. 

The extend of the project is five years. It will be 

completed at the end of 2021. The systematic support 

each school gains, proceeds for 6 semesters. Its 

phases will also be presented in the paper. The budget 

for direct support of 36 schools is EUR 800 000. 
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2.2. School support in detail 

Support for each school is provided in forms of (1) 

closed system, (2) regional network and (3) open, 

public events. The support contains: 

1. Schools‟ principals 

2. School literacy coordinators (trusted leaders) 

appointed by the head and team 

3. Volunteer Teachers (cf. Lighthouseof 

the®Leader In Me Program, ©FranklinCovey; or 

Hargreaves & Fullan, 2012) 

4. Regional literacy coordinators (“RKG”; cf. 

Fauser, Rissmann, & Weyrauch, 2009) 

5. National literacy experts 

6. National panels for each reading, mathematical 

and digital literacy 

7. National expertfor educational subjects and 

stages 

8. Regional administrators of community of 

practice 

9. Administrative support 

 

2.2.1 National experts support 

National literacy and educational experts guarantee 

the quality of interventions. They examine the 

initiatives of state and non-governmental 

organizations promoting innovation in school 

teaching, educational and other activities offered to 

support the professional development of teachers, and 

organize public project events. Literacy experts 

together with stakeholders and academic colleagues 

appoint literacy panels, maintain their activities, and 

organize at least two public conferences on “trigger 

topics”of each literacy. 

 

2.2.2 Regional support and community of practice 

Regional Literacy Coordinators (RKG) create a 

convergence between plans and activities undertaken 

by the participating schools and national experts. At 

the same time, they provide direct personal support to 

school literacy coordinators, providing them with a 

wide range of couching and mentoring support 

activities. RKG are therefore experienced and skilled 

mentors. There are also administrators in the regions 

supporting meetings of communities of practice 

(TALIS, 2019). The meetings take place on the basis 

of educational areas of the national curriculum (eg, a 

community of Czech language teachers, foreign 

languages, Science…). Communities are also 

organized for first-stage and pre-school teachers. The 

agenda is determined by the communities themselves. 

They respond most often to the needs of the region 

where the event takes place. The program is 

coordinated by national experts, RKG and 

community administrators. 

 

2.2.3. School based support 

School support is divided into three phases: in the 

first 6 months a school team is formed and literacy 

coordinators are appointed. Everything is done in full 

autonomy, with the opportunity of consultation from 

the center and RKG. The team then elaborates a 

questionnaire on the conditions of development of 

literacy at school, receives a manual of recommended 

forms of work and development continua of three 

supported literacies as the main inspiration for 

development planning. For the planning itself, the 

rest of first 6-M-phase is appointed. In the second, 

two-year phase, the team implements its plan. As a 

way of cooperation, we recommend the learning 

community format (Jackson, 2012; Wiliam & Leahy, 

2015). The voluntary community determines agenda 

and periodicity of meetings and the ways of 

evaluation. All community activity should relate to 

plans for a specific period. Plans and objectives 

change during joint learning, reflection and 

evaluation. Every three months, the project evaluates 

the shift in school team learning through a structured, 

qualitative questionnaire focusing on self-learning 

evidence (Earl & Timperley, 2018). At the half of the 

support comes central evaluation: a questionnaire 

similar to that one school team completed at the 

beginning is commissioned and a semi-structured 

interview is conducted with the school team. In the 

final phase of direct support, the last evaluation 

meeting takes place at the school and a questionnaire 

on support for education aiming at literacy 

developmentis completed. 

 

2.2.4 Public literacy actions 

The project organizes three types of public events and 

is able, in cooperation with other projects, to provide 

professional capacities for other types of training or 

direct professional support for teachers. 

First of all, there are small conferences of literacy 

panels. They take place twice a year in county seats. 

They are run by national literacy experts and their 

narrow “core” of academics and expert-teachers. 

Community practice events take place at the 

participating schools and their content, and the 

program is agreed by the school coordinators and 

other professional support forces in the project. 

Community practice events are coordinated to take 

place in all regions of the Czech Republic in 

proportion to the number of schools involved. Project 

organizes a summer school for participating school, 

regional coordinators and experts, too. It focuses on 

leadership, on the introduction of pedagogical 

innovations into school education within the 

coordinated and intentionally planned activity of the 

school team. Individual summer school workshops 

are practically focused, based on school plans, 

resulting in innovative or slightly modified school 

plans and concrete activities designed for the next 

school year. 

 

 

III. METHODOLOGY 

 

The project output will be case studies of school 

development in the field of literacy. The case studies 
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will be embedded in the presented theoretical 

framework to support teacher professional 

development and school improvement. He answers 

several questions: 

1. How the conditions for promoting literacy have 

been developed in specific contexts  

2. How the forms and content of collaboration 

between teachers have changed in specific 

contexts 

3. How the evaluation of the work results of 

teachers and school teams has changed 

 

Table 1 contains data sources for case studies. 

 

Type Frequency Form of data 

questionnaire 

on support 

for education 

aiming at 

literacy 

development 

three 

times 

during the 

direct 

support 

quantitative 

discontinuous 

(frequency) data 

supplemented with 

three open entries for 

comments 

structured, 

qualitative 

questionnaire 

focusing on 

self-learning 

evidence 

every 

three 

months 

(3x per 

school 

year), a 

total of 

eight 

processing 

Unstructured 

descriptions of the 

development activity 

carried out and its 

impact on the quality of 

education, cooperation 

between teachers and 

pupils' learning 

outcomes (evidence of 

school team learning) 

semi-

structured 

school team 

interview 

In the 

middle 

and at the 

end of the 

support 

Open statements by 

school team members 

on the effectiveness and 

efficiency of the forms 

of support offered to 

schools 

Evaluation 

question-

naires of 

community 

practice, 

summer 

school and 

small 

conferences 

Circa 30 

events a 

year/ 

N=900 

Quantitative 

discontinuous data on 

the effectiveness and 

benefits of events for 

participants with an 

open entry allowing 

comment 

Table 1. Data sources 

 

The data will be processed in four steps: 

1. Qualitative data will be coded by an open coding 

system, taking into account the presented 

theoretical framework 

2. Subsequently, the data series will be coded on a 

six-step scale to be analyzed together with 

quantitative data; the data will be consolidated 

into the literacy support trends for teachers 

(Hattie, Fisher, & Frey, 2016; taking into account 

Earl & Timperley, 2016; and Hargreaves & 

Fullan, 2012) 

3. Subsequently, the data in each dimension will be 

tested for coherence (FA). Data thus cleaned will 

be analyzed in the form of cluster analysis. It 

should result in identifying several typical 

model-schools according to the support 

implemented, its impact, region, size of the seat 

and school, type of school organization, etc. 

4. Case studies will be elaborated for model-

schools and commented on as methodological 

support and inspiration for other schools that will 

intend to focus education on developing literacy 

as a primary learning objective. 

 

IV. RESULTS AND DISCUSSION 

 

4.1 Secured data summary 

As the support of schools is implemented in stages 

(schools were included in the project in three waves), 

we have so far different amounts of data for different 

schools. 

1. The first wave schools are processing a 

questionnaire in the middle of support 

(submission by the end of October 2019); and 

have also submitted a report on the 

implementation of the school planthree times 

2. The second wave schoolshave submittedthe 

introductory questionnaire and 2 reports on the 

implementation of the school plan 

3. The third wave schools have submitted the initial 

questionnaire, had a team, a designated school 

coordinator, and have for the first time left a 

report on the implementation of the school plan 

 

4.2 Partial findings and their discussion 

The findings are still of a partial nature and relate to 

the main dimensions of the research: efficiency of 

personnel level of support, forms of support received 

by schools, forms implemented in schools and the 

development of the conditions that schools provide 

teachers and children or pupils to improve their 

literacy 

 

4.2.1. The personnel level of support findings 

The findings are drawn from semi-structured 

interviews in schools (N=10). Personnel support is 

provided in two different forms: presence of a coach 

(RKG) at school and remote support. Schools 

appreciate when RKG is in the workplace and 

conducts a prepared workshop. Schools also 

appreciate softer guidance in the form of joint 

business lunches, etc. We will be able to analyze the 

impact of these two direct inputs when data from the 

longitudinal study of evidence of learning that we 

conduct through school plan fulfillment 

questionnaires (N=36) is available. The remote form 

of support in schools is not so much welcome; 

schools see it as a task-giving, not as a support. 

 

4.2.2. Forms of support received by schools 
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Schools are offered direct support through 

participation in community practice meetings, small 

experts panel conferences and a summer school. The 

summer school is the most visited and its impact 

(efficiency percepted) is almost 100%. Participation 

in communities' meetings grows with the growing 

experience of the project, experts and lecturers. The 

attendance from the participating schools is also 

increasing (300 in the last six months). Participation 

in panel conferences is weaker and their impact is 

perceived ambivalently. The main obstacle is that 

they take place on weekdays, in county seats and are 

all-day. The project therefore provided these 

conferences the ministerial certification for teachers' 

support. We also gather information on the impact of 

project support from the Ministry's external 

evaluation, which confirms our findings. 

 

4.2.3 Forms of support implemented in schools 

The most common are mutual visits of schools, a 

collegial hospitations followed by analysis at 

meetings of learning communities. However, the 

most common form remains a seminar (according to 

TALIS, 2019, a one-day and shorter seminar is not 

very effective in terms of teacher learning and 

professional development). The project learns about 

the results of those forms from the regular school 

plan fulfillment questionnaire. The most important 

finding is that schools draw on an increasingly 

precise definition of their partial, time-limited 

objectives through frequent reflection and evaluation. 

 

4.2.4. Conditions provided for literacy growth 

The status questionnaires, which were used by the 

schools as input to the project, with which they drew 

up the initial report and formed the school's literacy 

plan, were completed by all schools at the beginning 

of the project. Two of the first wave schools also 

filled it in the middle of the project. These very 

fragmented datasets can only be inferred to a very 

limited extent: 

 

1. Schools have significantly increased the intensity 

and regularity of teacher meetings and joint 

activities, 

2. Schools have not reviewed the role of the ICT 

methodology so far, 

3. Schools more often include forms suitable for 

cooperative and creative activities: connected 

lessons, thematic blocks, projects led by pupils, 

4. Equipment of school libraries is being improved, 

where readers' clubs and complex literary 

educational form 'reading zones' realize. 

 

These conclusions from two schools can only serve as 

an illustration of the chosen research method, not as a 

conclusive result. However, project experts, regional 

and school coordinators work with it on an ongoing 

basis. Partial data thus also serve to reflect and plan 

on teachers' professional development, school 

development and further improvement and learning in 

participating schools. 

 

V. CONCLUSION 

 

The paper has presented partial, fragmentary results 

of the PPUC project implemented by the Czech 

Republic with the support of ESF. The project 

focuses on finding out how forms of teacher support 

developed abroad work in a specific Czech 

environment. Its goal is to describe and comment on 

selected model-schools to improve literacy of the 

youth through school education. For deeper 

conclusions, the data is still partial. Therefore, the 

paper was limited to selected findings illustrating the 

functioning of project‟s research methodology. 
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