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Abstract: The main purpose of the study was to identify the determinants of the functions of reading. The study was 

conducted at the Visayas State University campus and it involved a total of 503 elementary, high school, and college 

students. Data were gathered through a questionnaire. The Kruskal-Wallis one-way ANOVA and Mann-Whitney tests were 

used to determine the differences in the functions of reading in the students when grouped into various categories. The 

Spearman’s Rho correlation was applied to find out the relationship between students’ functions of reading and reading 

attitudes, reading behavior, and reading motivation. Data were encoded using the Microsoft Excel and analyzed through 

Statistical Packages for Social Sciences (SPSS). 

Results showed that for the respondents’ background profile, only their academic achievement is determinant of their  

functions of reading. When the respondents were grouped based on their reading attitudes, reading behavior, language 

exposure, and availability of reading  materials, the most dominant functions of reading were learning, utility, enjoyment and 

stimulation. Among all the variables under reading motivation, only reading efficacy and reading for work avoidance did not 

show any relationship with the respondents’ functions of reading. 

To sum up, the findings of the study indicated that only the academic achievement (low, average, high) of the respondents 

made a slight difference for their reasons for reading. This is expected because they have different reading interests based on 

their academic and genetic make-up. This is where heredity comes in. 

Nevertheless, results of this study prove that students have limited reasons for reading. Only four of the ten functions became 

dominant. This situation makes the students collectively aliterate readers. This is alarming because this only shows that 

respondents are yet to discover and experience other important benefits they can get from reading. Therefore, helping 

aliterate readers become readers in the real world must be one of the thrusts of an academic institution. 

 

Keywords: Functions of Reading, Reading Attitudes, Reading Behavior, Language Exposure, Availability of Reading 

Materials, Academic Performance. 

 

I. INTRODUCTION 

 

A variety of sources including diary studies 

(Anderson et al., 1988), questionnaire surveys 

(Greaney and Hegarty, 1987), and the National 

Assessment of Educational Progress (Foertsch, 1992) 

point to the conclusion that relatively, few students 

become avid, interested, involved readers. A 

shocking proportion of students are aliterate, which 

means they choose not to read frequently or broadly, 

despite their cognitive capabilities. 

Children’s reading interest have been surveyed over 

the years (Greaney,1980; Wolfson, Manning and 

Manning, 1984). Most of the studies have focused on 

personal determinants of reading interests such as 

age, gender, socio-economic factors and achievement. 

Although these studies have identified the correlates 

of subjects’ reading preferences, they have not 

contributed significantly to the understanding of the 

motivations that underlie these preferences. The 

fundamental question remains: Why do children 

choose the particular reading materials and what 

specific needs are being fulfilled? 

In the Philippines, studies on the functions of reading 

are scarce. In the literature, the only study that 

involved Filipino learners is the one done by 

American researchers Greaney and Neuman (1990). 

The said study determined the reasons for reading of 

school children in different cultures. There is, 

therefore, a dearth of studies about why Filipino  

 

students read and what specific needs are fulfilled in 

their reading. More specifically, there is a need to 

find out if these reasons differ across ages. Such 

information will prove useful to the efforts to 

encourage students to engage in quality reading. 

Studies in learning have invariably showed that 

reading leads to better academic performance. 

Theories Bearing on the Problem 

The topic of reading is of great social importance 

because it pertains to the issues of literacy and 

intelligence. From a learning perspective, reading is 

closely related to many other cognitive processes or 

domains including attention, concept formation, 

imagery, language, memory, and perception. 

Gibson and Levin (1975) emphasize that a theory of 

reading must account for the different types of 

reading (e.g., enjoyment versus learning) as well as 

significant differences between beginners and mature 

readers. 

This study focuses more on the theory of 

constructivism and its relationship to engagement in 

reading. 

Statement of the Problem 

The main purpose of the study was to identify the 

determinants of the functions of reading. More 

specifically, it aimed to answer the following 

questions: 
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1. When grouped according to place of origin, 

gender, and academic achievement, how do 

the students’ functions of reading compare? 

2. Does a significant relationship exist between 

the internal factors and the students’ 

functions of reading? 

3. What are the students’ dominant functions of 

reading when students are grouped based on 

their external factors? 

Statement of Hypothesis 

 Problems 1 and 3 are hypotheses-free. For 

problem 2, the null hypothesis is as follows: 

 H0: There is no significant relationship 

between the students’ internal factors and  their 

function of reading. 

 

II. MATERIALS AND METHODS 

 

Research Design. This study followed a one-shot 

survey design. A combination of qualitative and 

quantitative approaches was used. 

Respondents and Sampling Procedure. In keeping 

with its being a cross-sectional research, respondents 

came from elementary, secondary and tertiary levels. 

The study involved a total of 510 students but only 

503 were considered valid cases.  

 

III. RESULTS AND DISCUSSION 

 

Results showed that learning was the dominant 

function of reading among the students regardless of 

their place of origin. Almost one-third of the 

responses which were 27.24% from students who 

came from urban places and 28.88% from those who 

hailed from rural areas signified that learning was 

their leading reason for reading. This implies that no 

matter where one comes from, either from the barrio 

or city, reading to learn is a primary function. 

Likewise, close to one-third of the responses fell in 

the learning function with regards to the students’ 

respective gender. This was led by the male group 

(31.40%) and followed in closely by the female group 

(27.0%). This implies that those students, male or 

female, list learning as their number one reason for 

reading since they are exposed to content area reading 

in the classroom. 

A slight variation was found when the respondents 

were grouped according to their academic 

achievement. Data indicated that respondents are not 

so particular about learning when they were grouped 

into three categories: low, average, and high. 

The low academic achiever group checked enjoyment 

(12.87%) as their premier reason for reading. This 

implies that if students do not enjoy the lessons in 

school, they tend to lose interest in studying and this 

can be shown in their report cards. 

For the average group, reading to achieve some goals 

(12.5%) was their foremost reason for reading 

followed in closely by escape (1146%), stimulation 

(11.46%), and then flexibility (10.41%). This implies 

that learners believe that reading is essentially an 

individual activity, and that learners of different 

proficiency levels are stimulated in learning at their 

own level without being locked into an inflexible 

class program. Since the respondents consider 

reading as a means of escape, trade books became 

popular. 

For the high achievers, escape was synonymous to 

reading to reach some goals (12.24%). These two 

functions of reading tied in the first place. This 

implies that obtaining good grades was one of their 

goals, and they succeeded. Other goals may be 

reading to learn specific skills or information, to be 

entertained or to be introduced to new ideas. 

On the other hand, reading to escape (12.24%) 

one’s world is more than changing the place or time. 

Views into different but plausible lifestyles, 

situations, settings, as well as intellectual interaction 

with a variety of characters, also provide an escape 

from the reader’s world. 

Table 1 shows the results of the correlation 

analyses for the relationship between reading attitude 

and functions of reading. 

 

Table 1. Spearman correlation coefficient between 

reading attitude and functions of reading 

Function 

of 

reading 

Elementa

ry 

High 

Scho

ol 

Colle

ge 

All 

Catego

ries 

Learning .371** .436*

* 

.265*

* 

.370** 

Enjoyme

nt 

.284** .457*

* 

.383*

* 

.406** 

Escape .187 .312*

* 

.277*

* 

.278** 

Stimulati

on 

.262** .475*

* 

.351*

* 

.411** 

Relief 

from 

boredom 

.168 .386*

* 

.290*

* 

.312** 

Goals 0.243** .143*

* 

.063 0.91* 

Morality .191 0.230

* 

.121 .180** 

Self-

respect 

.225* .182*

* 

.014 .077 

Flexibilit

y 

.163 .222*

* 

.155* .169** 

Utility .385** .326*

* 

.199*

* 

.294** 

Data showed that for the elementary pupils, there is 

no strong (r>0.40) significant relationship between 

pupils’ reading attitude and functions of reading. The 

top 3 correlations are with learning, enjoyment, and 

utility. This implies that majority of the pupils’ 

reading attitude is toward reading for information, for 

pleasure and for what they get out of reading. 

On the other hand, there are strong significant 

relationships between the high school students’ 
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reading attitude, and learning, enjoyment and  

stimulation. This implies that aside from learning, 

their reading attitude is more motivated and more 

pleasure-seeking. 

Interestingly, there is no strong (r>0.40) significant 

relationship between the college respondents’ reading 

attitude and functions of reading. This implies that 

whether the college respondents have good or fair 

reading attitude, it is not related to their reasons for 

reading as long as they pass the course. This is 

reading for academic purposes only. 

For all categories, there is a strong significant 

relationship between the respondents’ reading attitude 

and enjoyment and stimulation. In other words, 

students’ reading attitude is towards reading for 

pleasure and motivation. Therefore, if they could not 

find anything enjoyable in a reading material, they 

would be less motivated to read such material. 

The study was also concerned with the students’ 

reading behavior and their functions of reading. Table 

2 summarizes the analysis of the relationship between 

reading behavior and functions of reading. 

 

Table 2. Spearman correlation coefficient between 

reading behavior and functions of reading 

Function 

of 

reading 

Elementa

ry 

High 

Scho

ol 

Colle

ge 

All 

Catego

ries 

Learning 0.44 0.047 .133 .075 

Enjoyme

nt 

.082 .147 .132 .131** 

Escape .199 .198*

* 

.086 .146** 

Stimulati

on 

.143 .107 .099 .120** 

Relief 

from 

boredom 

.126 .212*

* 

.110 .155** 

Goals .096 .046 .189*

* 

.090** 

Morality .180 .115 .212*

* 

.156** 

Self-

respect 

.092 .038 0.128 .059 

Flexibilit

y 

.194 .071 .054 .069 

Utility .123 .080 .154* .121** 

  

Results showed that among elementary pupils, there 

is no significant relationship between the pupils’ 

reading behavior and their functions of reading. This 

means that pupils read because they only feel that 

they have to read since they are to study their lessons 

in school. For high school students, there is a 

significant relationship between their reading 

behavior and enjoyment, escape and relief from 

boredom. This implies that their reading behavior is 

patterned to find something pleasurable. Finally, there 

is also a significant relationship between college 

respondents’ reading behavior and goals, morality 

and utility. This shows that their reading behavior is 

more directed towards some kind of achievement. 

This may be passing a course or aiming to graduate. 

For all the categories, there is a significant 

relationship between the respondents’ reading 

behavior in all functions of reading except in 

learning, self respect, and flexibility. In other words, 

their reading behavior leads to boredom if they only 

read to learn, to promote oneself or to while away a 

time. There must be something enjoyable in a reading 

material to enhance their reading skills and to develop 

their love for reading. 

 

Relationship Between Students’ Functions of 

Reading as Determined by Reading Motivation 

At the elementary level, results showed a number of 

strong relationships between the factors in the reading 

motivation and functions of reading scale. More 

specifically, the analysis showed that a challenge had 

strong correlations with stimulation, goals, morality, 

flexibility, and utility, implying that elementary pupils 

read more when they feel that some reading materials 

challenge them as well as the people surrounding 

them like their peers, parents and teachers and the 

situation they are in. 

Highly significant and strong relationships were also 

obtained between curiosity and learning, stimulation, 

morality, self-respect, and utility. This implies that 

when pupils read for such purpose, it is because 

curiosity drives them to do so. They read because 

they are eager to know something or they like to read 

out the answers to their questions and problems. 

Similarly, aesthetic enjoyment had highly significant 

and positive correlations with enjoyment, stimulation, 

and morality. This implies that when pupils have the 

above reason for reading, they enjoy reading for 

pleasure.  They can describe their ability to take what 

they have read beyond the reading experience from 

their own perception of the world. 

The same results were obtained with importance and 

learning, stimulation, flexibility, and utility. The 

implication for this is that pupils feel the importance 

of reading because in it, they can learn, explore, 

adapt, and utilize the necessary information that they 

can get from the reading material. 

Compliance had also highly significant and strong 

relationships with learning, stimulation, goals, 

morality, and flexibility. This can be interpreted as 

when elementary pupils feel compelled to read when 

a teacher tells them to, they will do so for learning, 

stimulation, for the achievement of their goals, for 

morality and flexibility. 

Results also showed highly significant and strong 

relationship between recognition and goals, self-

respect, flexibility, and utility. This means that when 

pupils hear praises or compliments from the teacher 

(e.g., “you’re improving in your reading.”), students 

read more for their goals, for self-respect, flexibility, 

and utility. 
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Similarly, grade had highly significant correlation 

with learning, enjoyment, morality and utility. This 

means that obtaining a high grade is a motivator for 

them to read for enjoyment, morality, and utility. The 

factor, social, had strong and highly significant 

positive relationship with escape and stimulation, 

relief from boredom, goals, morality, self-respect and  

flexibility. Although reading is thought of as the 

quintessential solitary activity in certain 

circumstances, reading can also be a socializing 

activity and can enhance the pupils’ social skills. 

Surprisingly, the factors competition and reading for 

work avoidance did not show correlation with any of 

the factors of the functions of reading. This means 

that while such reading motivations (as challenge, 

curiosity, aesthetic enjoyment, importance, 

compliance, recognition, social, and grade) influence 

the pupils’ functions of reading,  reading efficacy, 

competition and reading for work avoidance were not 

determinants of these reasons for reading. 

Data obtained from the high  school students also 

showed strong and highly  significant correlation 

between some factors in the reading motivation and 

functions of reading scales. 

These factors include challenge and enjoyment, 

stimulation, and relief from boredom, implying that a 

challenging reading material or reading activity 

encourages high school students to read for 

enjoyment stimulation, and relief from boredom. 

Similarly, strong and highly significant correlations 

were obtained between curiosity and learning, 

enjoyment stimulation and utility. This goes to show 

that a reading material or activity that arouses 

students’ curiosity encourages them to read for 

learning, enjoyment, and utility. 

The variable aesthetic enjoyment had strong 

relationship with learning, enjoyment, escape, 

stimulation, and relief from boredom, while 

importance was related to stimulation only. This 

means that a potentially enjoyable reading material or 

activity drives students to read for enjoyment, escape 

from reality and experience fantasy, to stimulate them 

to think and relieve themselves from boredom. In the 

same way, high school readers also feel the 

importance of being encouraged or sometimes being 

obliged to read. 

The factors compliance and recognition were strongly 

related to only one function of reading, that is, self-

respect, while grade correlates strongly with 

stimulation, morality and self-respect. These results 

imply that when students feel that it is a must for 

them to read because their teachers or parents told 

them to do so, they will comply as a form of self-

respect. Social, on the other hand, has strong 

correlations with enjoyment, escape, stimulation and 

relief from boredom. This result underscores the 

value of companionship, that is, students tend to read 

for enjoyment, escape, stimulation, and relief from 

boredom when they are in a group, either with friends 

or siblings. Competition had strong correlation with 

goals and self-respect. This means that competition 

can be a means of achieving some goals and of 

developing one’s personality through reading. 

Results further showed that reading efficacy and 

reading for work avoidance had no correlation with 

any of the factors in the functions of reading scale. 

This implies that among high school students, they do 

not believe that reading has the power to bring about 

a desired result or effectiveness. Also, no one reads 

just because he or she would like to get away from 

work like doing household chores. 

For the college respondents, only a few strong 

correlations were obtained. 

These were correlations between curiosity and 

stimulation; aesthetic and enjoyment, escape 

stimulation, and relief from boredom; grade and 

goals and self-respect; and competition and self-

respect. Other variables did not show a strong 

correlation. 

These results imply that college students are 

motivated to read when they feel that the reading 

material or activity arouses their curiosity, potentially 

enjoyable, could improve their grades, could relieve 

them from boredom and will enable them to improve 

their competence. 

Therefore, there is a significant relationship between 

the student’s functions of reading and their internal 

factors. 

 

Language Exposure. Results indicated that the 

dominant functions of reading among the poor and 

good groups were learning, utility, and enjoyment. 

For the average group, the same dominant functions 

came out plus stimulation. 

Availability of Reading Materials. In the 

availability of reading materials column, the poor 

group and the good group had learning, utility and 

enjoyment as dominant functions. Like that in the 

language exposure, the average group added 

stimulation. 

Results indicated that students have the same reasons 

for reading even if they differ in their language 

exposure and availability of reading materials. The 

functions learning, utility and enjoyment give the 

implications that respondents are particular with some 

information to further their knowledge on something 

practical for their everyday living. At the same time, 

they take the activity lightly for pleasure and leisure. 

 

IV. CONCLUSION 

 

One telling evidence that could be used as guide in 

instilling reading behavior among students is the fact 

that among the elementary and high school student,  

their place of origin does not affect any of the 

functions of reading. Regardless of whether the 

student comes from a rural or urban area, their 

purposes for reading remain the same. For a teacher, 

therefore, a challenge should be nurturing students’ 

love for reading. 
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In trying to find out the relationship between reading 

motivation and functions of reading, across all groups 

of respondents, the factors, curiosity, aesthetic 

enjoyment, grade and social were consistently 

significantly related to all the functions of reading. 

Students engage in reading because the reading 

material arouses their interest, potentially enjoyable, 

could help them improve their grade and will enable 

them to socialize.  
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