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Abstract - This study explored how influential self-efficacy factors of public school special education teachers affect their 
level of self-efficacy and work performance through survey questionnaires and interviews. A total number of 106 SPED 
teachers from selected public schools in Manila and Quezon City answered the survey questionnaires and from these survey 
respondents, eight SPED teachers were interviewed. Participants were grouped into novice and experienced teachers to 
compare the responses. Median and mean scores were used to analyze the data from the survey questionnaires and 
interviews were analyzed. Results from the survey showed that student‟s progress and the challenging ratio of special 
students in a class are influential factors that affect their level of self-efficacy for both novice and experienced teachers. Both 

groups rated their level of self-efficacy level to be extremely high. Based on the interviews, past successful experiences 
increases level of self-efficacy and unsuccessful experiences don‟t necessarily lower it. Effects of stress were considered to 
be minimal and that social persuasion emerged to be an influential source of self-efficacy. Results from the interview 
showed that high level of self-efficacy would indicate positive work outcomes and low level of self-efficacy would mean 
low work performance. 
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I. INTRODUCTION 

 

Aside from training and knowledge, an essential 

characteristic a SPED teacher should have is the 
belief that they can perform, given the hardships of 

teaching special children. When individuals believe 

they can bring about desired outcomes by their 

actions, they are likely to be more motivated, to apply 

effort and to persevere when confronted with 

obstacles and adverse situations. This is why it is 

deemed important to look into the self-efficacy 

beliefs of the teachers for special children. Self-

efficacy refers to individuals' beliefs about their 

capabilities to carry out a particular course of action 

successfully (Klasen, 2010; Paneque, 2004; 
Kasempour, 2008; Akinbobola, 2012; Moseley, 2002; 

Shaughnessy, 2004; Deemer, 2001; Denzine, 2005; 

Fives & Buehl, 2010; Cayci, n.d.). This is an 

influential factor as to how SPED teachers perform 

and educate their students (Perez, 2009; Bustos, 

2008; Ruiz, 2010). 

 

Research Problem 

In general, this research explored on how self-

efficacy of special education teachers affects their 

work performance. Specifically, this study 

investigated the following research questions:  
1. What are the experiences of SPED teachers in 

teaching special children? How do the 

experiences of novice SPED teachers differ from 

that of experienced SPED teachers? What are the 

similarities? 

2. What sources of self-efficacy are influential in 

affecting self-efficacy beliefs of novice SPED 

teachers? Of experienced SPED teachers?  

3. How do self-efficacy beliefs of SPED teachers‟ 
affect their work performance? What aspects of 

their work are affected by their level of self-

efficacy beliefs?  

4. How do work outcomes of SPED teachers 

feedback to their level of self-efficacy and to its 

sources? 

 

Framework of the Study 

This study adapted the framework of Bandura‟s 

Social Cognitive Theory particularly the self-efficacy 

concept. The framework was modified in line with 
the objectives of this study.  

 
This model explains that special education teachers‟ 

self-efficacy is affected by their past experiences and 

by stress factors. It is assumed that if a SPED teacher 

experienced past success/es in teaching children with 

special needs, he or she is therefore likely to have 

high self-efficacy. On the other hand, failures in the 

past can lower a SPED teacher‟s beliefs in what she 

or he can do. Another source are the stress factors in 
teaching special children (e.g., pressures and 

demands) that would influence their self-efficacy, 

possibly lowering it. These sources could boost or 
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undermine their self-efficacy and in turn have an 

effect on their work in teaching. As indicated in the 
diagram, the variables in the framework (sources of 

self-efficacy, self-efficacy and work outcomes) are 

related to one another using a double end arrow. This 

shows that each part of the model affects each 

other(Ruble, 2011; McCormick, 2006; Bandura, 

1977; Latoza, 1997; Magtanong 2008; Rico, 2005; 

Ricoblanca, 2009; Umali, 2008; Bautista, 1998).For 

example successful past experiences in teaching 

special children would follow high self-efficacy 

beliefs and would also result in improved 

management of a special student‟s behavior. In turn, 

since the SPED teacher was able to manage the 
student‟s behavior, it will boost his/her self-efficacy 

level and further influence work experiences of a 

SPED teacher. Similar interaction follows when it 

comes to negative sources such as stress. Too much 

stress will definitely lower level of self-efficacy and 

will produce unsatisfactory work outcomes. These 

unsatisfactory work outcomes will also feedback to 

the level of self-efficacy by lowering it and will 

further add to the stress that the SPED teacher 

experiences.This model will make use of the number 

of work experiences a SPED teacher had to represent 
mastery experience. In line with this, this particular 

study aims to compare and contrast the experiences 

and levels of self-efficacy of SPED teachers who just 

started out in this field (novice teachers who have 

been working for 1 to 3 years) with those who have 

been teaching for quite some time (experienced 

teachers who have been workinf for 4 years and 

above). Based on the studies conducted in different 

countries, novice and experienced teachers have 

differences with their level of self-efficacy. 

Specifically, teachers with more teaching experience 

would have greater sense of self-efficacy than those 
with less experience (Yeo, 2008; Wilson & Tan, 

2004; De la Torre Cruz & Arias, 2007).  

Aside from their level of self-efficacy, other aspects 

that this study will cover in terms of comparing the 

experienced and novice SPED teachers are the 

following: (1) Factors that strengthen or weaken their 

self-efficacy, (2) How sources (past experience and 

stress) affect their self-efficacy, (3) What they 

consider to be stressors and how they cope with these, 

(4) What they find satisfying or motivating in 

teaching and what difficulties or challenges they 
experience. 

 

II. METHODOLOGY 

 

This research employed survey questionnaires and 

interview guides to gather data. The items included in 

the survey are based on the results of studies gathered 

in the literature (Rico, 2005; Ricoblanca, 2009; 

Carpio, 2007; Latoza, 1997; Magtanong, 2008). 

Before the actual distribution of the survey and the 

implementation of interviews, pre-tests of the 

instruments were conducted.  Survey questionnaires 

were distributed to Quezon City and Manila, wherein 

most SPED teachers work in public elementary 
schools(Department of Education, Research and 

Statistics Division). There were 128 survey 

questionnaires distributed (March 2014) and 106 

were collected (April 2014). This constitutes an 

adequate response rate of 82 percent. The total 

number of survey respondents covered approximately 

30 percent of the public school SPED teachers 

population in NCR (National Capital Region). Of the 

106 teachers, 32 were novice teachers and 74 were 

experienced teachers. Eight SPED teachers from the 

survey respondents (4 experienced teachers and 4 

novice teachers) consented to be interviewed.  
 

Mean and median scores were computed for the 

responses from the survey questionnaire. The 

interviews were analyzed and responses of novice 

and experienced teachers were compared.  

 

III. RESEARCH FINDINGS 

 

1. Experiences of SPED teachers 

Both novice and experienced teachers used positive 

("enjoyable", "colourful", "fun", "fulfilling") and 
negative words ("difficult", "down") to describe their 

general experiences in teaching special children. 

"Challenging" is another wordused in illustrating 

what their experiences are.  

 

Successful experiences for novice and experienced 

teachers equate to the progress of the children they're 

handling. The progress of their students is also the 

satisfying aspect in this profession for both groups. 

On the other hand, a common failure experience of 

the two groups is the opposite of what their success is 

which is when their students don‟t progress (e.g."they 
can't pick up the lesson").Aside from this 

commonality, the interviewees reported different 

experiences that they considered to be failures. 

Novice teachers shared their failures come in the 

management of difficult behaviors of their students 

("Disruptive behaviors of students that I can't 

change.", "Aggressive behaviors that are difficult to 

unlearn."). As for experienced teachers, they 

presented their difficulties in dealing with the parents 

of their students.  

 
On the subject of what is/are challenging experience/s 

or difficulties in teaching, the novice and experienced 

teachers presented a similar response which referred 

as to how to conduct classes of special students per 

se. As the interviewees said "Managing the whole 

class without losing temper.”, “Having a hard time to 

get their students‟ attention and to make them listen.” 

This showed that even if the interviewees had 

previous work experiences, they are still challenged 

in managing their classes. 
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2. Influential factors in affecting self-efficacy 

beliefs of novice and experienced teachers 
Novice and experienced teachers ranked student's 

progress as the most influential factor that strengthen 

their self-efficacy with the median score of 9.00 and 

8.00 respectively. Novice teachers also ranked having 

continuing professional development as an influential 

factor in improving their self-efficacy. Based on the 

factors listed in the questionnaire, the challenging 

ratio of teacher to special children in a class was the 

most influential in weakening the novice teachers' as 

well as the experienced teachers' self-efficacy (7.00, 

7.00). 

 
 

Self-Efficacy Rating  

Both groups of SPED teachers rated themselves high 

when asked their level of the self-efficacy. Out of a 

highest possible score of 10, novice teachers had an 

average of 8.41 while the experienced teachers had 

8.61. As expected, experienced teachers had high 

ratings of their self-efficacy (9-10). Their reasons 

were "because I'm capable of handling these children 

because of my education", "because I did all the best 
techniques and methodologies in order to help 

children with special needs". On the other hand, 

novice teachers indicated that some reasons for this 

rating are “I‟m doing my best to teach special 

children.”, “I have the capability to teach special 

children.” There are also some novice teachers who 

gave themselves moderate scores (6-7), their reason 

being that "I still have more to learn in teaching", 

"I'm still new in the field of handling special 

children". 
 

The 8 interviewees were asked if self-efficacy is 

important in teaching special children and all of them 

answered yes. They narrated that it “helps in knowing 

how to deal with their student”, “it contributes to their 

confidence” and “because the way I see it, it is a 

reliance  on yourself. In this field, you have to rely on 

yourself to do your best to teach this kind of 

children”. 

 
 

How stress affects level of self-efficacy  

The interviewees presented different task and 

interpersonal stressors. For novice teachers, task 

stressors mentioned were paperwork and the 

disruptive behaviors of students. One novice teacher 

answered that it is stressful to deal with unsupportive 

parents. Experienced teachers reported that having 

difficult colleagues was stressful (“unacceptance 

from my colleagues, “When I have ideas that are not 

implemented by my co-teachers and supervisors.”). 

They also found stress in how to manage a large 

number of students.Novice and experienced teachers 
shared different ways of how they dealt with stress. 

Few of them accepted stress as a part of every job and 

didn‟t consider it as something that could affect or 

change their beliefs to teach well (“I don't think of the 

stress too much and just move on with my routine.” , 

“To deal with it, I pray and think of solutions to 

it”).These teachers said that they are more focused on 

solving the problems that cause their stress. An 

experienced teacher said that when she is not on good 

terms with a colleague, she talks directly to this 

colleague to clear up the air. Talking to their co-
teachers helped ease their stress. Prayers and 

counselling were also other ways they coped with 

stress.  A novice teacher admitted that sometimes, 

stress affects her in little ways so that she brought that 

sour mood at home. She typically “sleeps it away and 

face tomorrow with renewed mindset”.  

 

3. Effects of self-efficacy beliefs of SPED teachers 

on work performance  

Most of the interviewees understood or equated self-

efficacy with "confidence", "belief of oneself ", or 

“view of themselves". Both groups of teachers 
sharedthat aspects of their work that are affected are 

how they deal and interact with their student's 

behavior, how they handle their class (management of 

class) and how they implement the lesson (includes 

modification and creation of materials). The teachers 

relayed that if they believe that they can change or 

improve the behavior of their students, then that 

belief is reflected in their actions.  
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When it comes to management of their class, the 

interviewees shared that this involves keeping their 
classes in order, getting all of the attention of the 

students for the subject matter, keeping their class 

records up to date and finishing reports on time. It 

was the consensus that if you are confident and 

believe in yourself, then you can manage the class 

you're handling. As one teacher shared “If my self-

confidence is right, I can perform my teaching duties 

properly..” Handling special children calls for special 

modification of the lesson they're implementing. One 

of the experienced teachers shared she teaches what 

she thinks is functionally appropriate for her students. 

She said that modification of the lesson plan is 
essential in a SPED teacher's job. One must have that 

skill that you acquire through time and adding to that 

is the belief that you can teach a modified lesson. 

Lesson implementation also involves being creative. 

As one of the interviewees said, "I need to trust 

myself that I can be creative in teaching them (my 

students)." This is the part where you have to "think 

outside the box" and take the students' perspective so 

that they can catch and keep their attention on the 

lesson.  

 
In terms of the relational aspect in this line of work, 

the interviewees had differing views on whether self-

efficacy affects this. One said that it is affected 

somehow ("...If I highly believe in myself, then it 

follows that I have positive relationships with the 

parents of my students and to my co-teachers."). 

Having high belief in your capability to teach is 

reflected in how she carries on and interacts with her 

colleagues and parents. On the other hand, other 

experienced teachers disagreed with this. They said 

that their relationship with the parents of their 

students as well as with their co- teachers is not 
affected by self-efficacy.  

 

4. Effects of work outcomes of SPED teachers to 

level of self-efficacy and to its sources 

There were similarities in the responses of the novice 

and experienced teachers in this inquiry. The 

interviewees agreed that positive work outcomes 

(e.g., progress of their students, when students learn 

from them) reflect on their self-efficacy by increasing 

it. Good results make them feel good about 

themselves. Another respondent said that witnessing 
that there is something happening to their students 

confirms that there is really something good in what 

she does. Furthermore, it gives them more trust in 

their capability to teach special children As a result, it 

gives them more motivation to continue their service 

to their students.  

 

On the other hand, the respondents didn‟t define 

unsuccessful work outcomes negatively. Instead, 

these were considered to be learning experiences, 

examples of which are dealing with difficult parents, 

untoward incidents that involved the safety of their 

students, and unruly classes. It was already accepted 

by both groups that these are part of the job and that 
they are proactive in finding solutions for them (“It 

doesn‟t necessarily affect my belief but I learn from 

it. I learn from it by finding ways to make it better”, 

“...It makes me question myself as to what solution to 

the situation.”).  

The experiences of having successful and not so 

successful work outcomes are considered to be 

lessons that they can refer back to whenever needed. 

As one of the teacher explained, “...having 

experienced a lot of good and not so good teaching 

moments, I think all of which are learning milestones 

for me. It makes me realize of how to better myself 
and to further hone my skills. It contributes to my 

belief in myself to continue what I'm doing.” 

 

The respondents admitted that the learning 

experiences discussed in the previous paragraph 

would cause them stress. However, as one of the 

respondents explained “...my attitude is that I don‟t 

dwell on it, I move on.” This is the typical attitude 

that the respondents showed whenever they talked of 

stress- they brushed it off and focused on what they 

can do to make the situation better. In terms of how 
these work outcomes affect stress, their responses 

show that having unsuccessful work outcomes do not 

necessarily serve as a stressors for the interviewees. 

 

IV. CONCLUSION 

 

Since self-efficacy of SPED teachers is a vital 

characteristic in teaching special children, this 

research looked at the factors that contribute to it. 

Two groups of public school SPED teachers were 

included in the answering the survey and interviews. 

The survey results are the following: 
1. Novice and experienced teachers ranked the 

student‟s progress as the most influential factor 

in strengthening their self-efficacy. Continuing 

professional development was also ranked to be 

influential for novice teachers. 

2. The challenging ratio of special children in a 

class was the most influential in weakening the 

novice and experienced teachers‟ self-efficacy.  

3. Both groups of SPED teachers rated themselves 

high when asked how they would rate their level 

of self-efficacy level.  
 

This study adapted Bandura‟s model of self-efficacy 

which is illustrated in the revised framework. Based 

on the results of the interviews done for this study, 

the following are the conclusions made in line with 

the framework implemented: 

 

1. How sources of self-efficacy affect level of self-

efficacy.  

Past successful experiences (e.g., seeing their 

students‟ progress) contribute by increasing their 

level of self-efficacy. On the other hand, experiencing 
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unsuccessful teaching moments don‟t necessarily 

lower self-efficacy. These are instead taken as lessons 
learned. When it comes to the other source which is 

stress, most of the teachers relayed that it is not an 

influential factor on their self-efficacy. Effects of 

stress could be considered minimal and short-term. 

Responses from the SPED teachers also indicate 

another influential source which is social persuasion. 

Positive feedback from supervisors and the support of 

parents are boosters which directly increase their 

level of self-efficacy. Negative feedback from 

colleagues and other people had the opposite effect.  

 

2.  How level of self-efficacy affects work 

performance.  

If a SPED teacher believes in herself and in her 

capability, then it definitely follows that she can 

deliver positive work outcomes especially in the task 

domains of being a SPED teacher (e.g., interaction 

with their special students, management of their class, 

and implementation of lesson). On the other hand, the 

effect of having a low level of self-efficacy is low 

work performance. In terms of how level of self-

efficacy affects the relational aspects in SPED (e.g., 

relation to the parents or caregivers, relation with 
colleagues, relation to supervisors), there were 

different responses. 

 

3. How work outcomes feedback to sources of self-

efficacy.  

Positive work outcomes (i.e., student‟s progress) are 

definitely taken as successful experiences by the 

SPED teachers. On the other hand, unsuccessful work 

outcomes (e.g., unimproved academic status of their 

students, management of difficult behaviors of their 

students) correspond to unsuccessful experiences and 

are taken as learning experiences of the interviewees. 
They are more focused on improving their work 

performance instead of dwelling on the effects of 

unsuccessful work outcomes. Unsuccessful work 

outcomes are unavoidable in this field and are seen as 

part of their training in teaching special children.    
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