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Abstract - Good pedagogy practices requires a comprehensive list of strategies that will sustain and attend to produce 
students in a specific content domain, with a given group of students and a particular lecturer. The aim of this study is to 
explore vocational pedagogic practices in classrooms and workshops at TVET colleges. The study is guided byVocational 
didactic relations model. The study employed mixed method. A closed ended likert-type questionnaire on vocational 
pedagogic practices was administered to the students while interview on the practices pedagogic in classroom and workshop 
was conducted with the lecturers. Convenient and purposive sampling were used for the selection of the participants. The 
study sample were 28 students and two lecturers. Data was collected through semi structured interview and students 

questionnaire. The interviews were transcribed and each transcription was measured with the purpose to explore vocational 
pedagogic practices in classrooms and workshops at TVET colleges. The percentage of each item of questionnaire was 
analysis inform of frequency distribution using Microsoft Excel. The findings showed that some part of the TVET colleges’ 
curriculum are outdated, and the hands-on practical activities that are true reflection workplaces activities are not adequately 
presented pedagogic practices. Based on the findings the study suggested that the TVET colleges’ curriculum should be 
updated and the lecturers needs to be upgraded especially in hands-on practical activities in order to prepare the students to 
meet companies requirements. 
 

Index Terms - Pedagogic practices, Classrooms and workshops, Technical and vocational education training  

 

I. INTRODUCTION 

 

The quality and effectiveness of all pedagogic 

practices systems largely depends on the quality of 

teaching and learning in the classrooms, workshops, 

and other places in which instruction takes place. 

Teaching and learning establishes the principal 
activity of Technical and Vocational Education and 

Training (TVET) colleges. Therefore, good 

pedagogic practices in the classrooms and workshops 

are necessary for the excellent provision of competent 

graduates to drive the industrial wheel in all 

ramifications. 

In vocational pedagogy, the understanding is that the 

competent lecturers of TVET College to engage 

particular kinds of students to undertake the particular 

kind of learning on which they are embarked to 

achieve whatever vocational outcomes are preferred 
[1].  According to [2] vocational pedagogy is a 

distinct platform that fosters didactic and values in 

the students together with skill learning acquired at 

different levels of teaching and learning. Therefore, a 

greater emphasis has to be on skills development for 

employability, and for economic and labour force 

needs of the society in teaching and learning in the 

classrooms and workshops at TVET colleges. 

Presently, the entire facet of TVET colleges in South 

Africa is undergoing radical transformation which 

will contribute to the understanding of pedagogic 

practices in the classrooms and workshops. The 
transformation also contributes to teachers’ 

perspective which bring clarity and confidence of the 

relevant teaching and learning amongst TVET 

students to acquire the right skills needed. Therefore, 

teachers need to understand the appropriate 

pedagogic approach to use in their classrooms and 

workshops. 

Most of the research study in TVET focused on 

system level such as skills needed and qualification 
and curriculum development[3]. The emphasis of this 

study is on pedagogic practice in TVET classroom 

and workshop. Therefore, this research study 

investigates vocational pedagogic practices in 

classrooms and workshops at TVET colleges. 

The study explored the following two research 

questions:  

 What are the pedagogic practices in classrooms 

and workshops at TVET colleges? 

 How does the curriculum standard for vocational 

pedagogic practices guide the TVET lecturers?  
 

II. LITERATURE REVIEW 

 

Vocational pedagogic is refers to as activities that 

impart knowledge or skill which has a broad meaning 

and comprises of planning, execution and evaluation 

of teaching and learning methods[4]. In other word, 

vocational pedagogic is understood to be a way of 

involving planning and executing activities in the 

classroom and workshop in TVET colleges. 

According to [1] England education planning and 
designing teaching and learning situations as the 

process of teaching curriculum in a particular 

interaction with learners. There are two forms 
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vocational pedagogic in teaching and learning; 

school-based and work-based environments. The 
teaching methods in the school-based is different 

from the teaching method in work-based. The 

teaching methods in the school-based part of TVET 

programmes are often more traditional while teaching 

methods in the work-based are practical-oriented 

 

A. Pedagogic Practices in TVET Colleges 

Pedagogy is a multifaceted combination of theoretical 

understanding and practical ability that incorporates 

teaching method for children and adults[5][6]. 

According to [5] pedagogic practices in TVET 

colleges involves lectures and students to engage in 
more practical and hands on the job through 

questioning, whole group discussion, guided practice, 

interactive lecture, self-directed learning, problem 

based learning, questioning, whole group discussion, 

guided study, interactive lecture, self-directed 

learning, and problem-based. The researcher further 

outlined more peculiar pedagogical practises in 

TVET colleges such as major writing project, lab 

activities, demonstrations and student presentation. 

Furthermore, learning by watching, by imitating, 

practicing, feedback, conversation, teaching and 
helping, real-world problem solving, enquiry, 

learning by critical thinking, by listening, transcribing 

and remembering, by drafting and sketching, learning 

by reflecting, learning on the fly, learning by being 

coached, by competing, learning through virtual 

environment, simulation, and learning through 

playing games are most of the pedagogics practices in 

TVET colleges[1][5]. 

To balance formal knowledge and knowledge of 

workplace procedures and pedagogic practices [7] 

illustrated ten principles of effective pedagogic 

practices as primary focus which are relevant to 
TVET colleges they are: equips learners for life in the 

broadest sense; engages with valued forms of 

knowledge; recognises the importance of prior 

existence and learning; requires the teacher to 

scaffold learning; needs assessment to be congruent 

with pedagogic practices; promotes the active 

engagement of the learner; fosters both individual and 

social processes and outcomes; recognises the 

significance of informal learning; depends on teacher 

learning; and demands consistent policy frameworks 

with support for teaching and learning. These 
principles provide the broad aims for teachers to 

guide the pedagogic practices and again highlights 

the importance of how pedagogic practices are 

delivered. Furthermore, [7] stated ten approaches in 

order to support improvement and effective pedagogy 

practices, they are as follows: (1) experiential 

learning, (2) multi-sensory learning (3) cooperative 

learning (4) Differentiation (5) embedding literacy, 

language and numeracy (6) assessment for learning 

(7) learning conversations (8) relating theory to 

practice (9) e-learning and technology and (10) 

modelling.  

Authenticity of task is one of the important feature of 

vocational pedagogy practices in TVET colleges [8]. 
It is a way of reconciling two learning environments 

in order to correct an excessively subject oriented 

approach in dual systems. In authenticity of task, 

learning activities need to be real work tasks and 

performed in an accurate way. In this regard, 

curriculum reformation has to be encouraged as well 

as schools and lecturers empowerment to develop and 

carry out learning activities that aid authenticity 

contexts. Furthermore, the role of internships, 

coaching and mentoring in vocational pedagogy are 

also important in order to build projects on concrete 

work tasks[8].  
Cedefop, (2015) further, highlighted adaptive 

instruction and modelling in vocational pedagogic 

practices in classrooms and workshops. This 

indicated that, the teaching technique should start 

with flexibility and individuality in classrooms and 

workshops in TVET colleges. In addition, the 

principles of individual learning plans should be 

applied in vocational pedagogic practices, especially 

in classrooms and workshops. Therefore, lecturers 

must distinguish their approaches in accordance with 

students’ qualifications and learning styles in 
classrooms and workshops. The individual lecturer 

has to adapt their teaching style according to the 

needs of students. For instance, lecturers may start a 

session with demonstration, but then progress to 

activities designed to lessen support, with the lecturer 

acting as a facilitator [8]. 

 

B. Curriculum Standard for Vocational Pedagogic 

Practices 

Vocational pedagogic practices requires curriculum 

standard and local curriculum planning.Curriculum 

standard can be define as learning requirements in 
terms of a large number of distinct learning products, 

which further specify the performances as evidence 

of the learning in the classroom and workshop. Local 

curriculum planning for classroom and workshop by 

the lecturers is crucial so that vocational pedagogy 

practices will be accommodated to meet the particular 

needs of learners. To encourage learner-centred 

approach in TVET colleges lecturers attempt to 

designing a local curriculum which is responsive to 

local needs and context as well as learning products 

rather than to teach the curriculum standard [6][9].  
The curriculum standard can be divided into units and 

separately assessed by the lecturers. The division can 

follow a large design of the local curriculum. This 

meant that there is a recognizable learning module in 

the local curriculum corresponding to each unit in the 

curriculum standard for classrooms and 

workshopslearning[7][8]. The division as well, allow 

flexibility and adaptation to teaching methods. 

However, the way lecturers interpret the curriculum 

standard can be affected by some factors such as 

teachers’ beliefs, autonomy and experience [8].  
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These challenges are inform that;many lecturers do 

not like change previous pedagogical practice; and 
most of them are using similar methods as they were 

been taught. A number of lecturers do not understand 

or accept a lot of changes introduced in the 

curriculum. Furthermore, the experienced lecturers’ 

professional beliefs sometimes leads to resistance to 

methodological innovation[7][8]. As a result, to make 

curriculum standard such as knowledge, skills and 

competences simple for vocational pedagogic 

practice in TVET colleges, it was suggested that 

classrooms learning and workshops learning are to be 

assigned to different teachers and to be taught in 

different places at different times. Rather than 
combine together to one teacher which make skills, 

knowledge and competences in classroom learning 

and workshop learning complex[8].  

 

C. Lecturers’ Professional Development for 

Vocational Pedagogic Practices 

Another vital role in vocational pedagogic practices is 

lecturer education and professional 

development[8][10]. Changing the pedagogical 

thinking and practices of lecturers and schools 

priority must be given to the development of lecturer 
training.  Vocational lecturers are expected to have 

occupational qualifications and at least three years’ 

experience working in the vocational sector for which 

they are training: it follows that their preparation for 

vocational training includes first-hand experience of 

both work-based training and of student centred 

approaches [8]. 

[11]argued that continuous professional development 

(CPD) plays a more important role in promoting 

pedagogic practices in classrooms and workshops 

than initial teacher training (ITT).[12]report showed 

that CPD is particularly crucial for older lecturers 
who did not benefit from new approaches during 

initial training. In contrast, CPD activities are often 

lack a national strategy for upgrading lecturers’ 

qualifications and are often prevented by a lack of 

time or resources [12][13][14]. 

On the other hands, the Basque centre for innovation 

in VET study found that CPD is more effective at 

developing student-centred pedagogic practice if 

groups of lecturers participating from schools are 

trained together rather than individuals, as well if 

lecturers receive continuing support from their own 
institutions. Furthermore, institutions provide 

workshops and seminars and organises meetings for 

lecturers, for the development of education. In 

addition, short-term lecturer upgrade courses are to 

design to develop vocational pedagogical practices in 

TVET colleges[8][13]. 

 

III. METHODOLOGY 

 

The research employs mixed method and the 

instrument used are interviews, questionnaires, and 

observation.The methods of data collection and a 

descriptive approach to vocational pedagogic and 

didactic practices in classrooms and workshops at 
TVET colleges was employed. The population of this 

study is seven TVET colleges in Limpopo province 

South Africa. Two (2) teachers and 28 students 

participated in the study. Purposive and convenience 

sampling were used to choose the participants in 

order to obtain relevant information on the vocational 

pedagogic practices in classrooms and workshopsat 

TVET colleges and convenient times to get accurate 

and detailed responses for questionnaires and the 

interviews. 

Interviewing in this study includes asking questions, 

listening, and recording responses from the 
participants by using any interviewing setup. The 

researcher used lead questions which focus on the 

pedagogic in classrooms and workshops at TVET 

colleges. Two (2) lecture were interviewed. The 

interview lasted for up to 45 minutes and was audio 

taped. The interview was later transcribed in to 

verbatim and the transcription was measured with the 

purpose to explore the pedagogic practices in 

classrooms and workshops of TVET colleges. Data 

from the interview were analysed through a process 

of code system. 
Questionnaires in this study was used to broaden the 

scope of understanding of all research questions. A 

close-ended questionnaire was used for data 

collections in this study. The questionnaires were 

administered to all the 28 students in five TVET 

colleges. The percentage of each item of 

questionnaire was analysis using statistical package 

for the social sciences (SPSS) software. The analysis 

was through descriptive frequency distribution. 

 

IV. RESULTS 

 
This section provides major findings from the 

interview and the questionnaire. As indicated earlier, 

the interview and questionnaire explore the 

perceptions of lecturers and students on vocational 

pedagogic practices in classrooms and workshops. 

 

A. Semi-Structure Interviews 

The lecturers’ responses to the interview questions 

were then mapped out according to the vocational 

pedagogic practices and are reflected as concentration 

on the practical aspect, out-of-date curriculum, and 
lecturer professional development. 

 

1. Concentration on the practical aspect: 
Regarding the pedagogic practices, both lecturers 

indicated that they concentrated more on the 

practical because the theory aspect of the 

pedagogy is very short. For example:  

Researcher asked: what are the practices in place 

that you have been doing that can bridge the gap 

between theory inside the textbook and practice in 

your whole teaching subject, in other words they 

learn theory at a certain time? 
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Lecturer A said: “our theory is very short so most of 

the time we concentrate on practical… even in an 
exam it carries only 10 marks” 

Lecturer B said: “… because textbook I can’t use is 

not explainable for me they don’t have enough 

practice… some of the example they gave is not 

nice”. 

They acknowledged that textbooks are theoretical 

than practical. In that case they lay more emphasis on 

the workshops than the classrooms. 

 

2. Out-of-date curriculum: The two 

lecturersspecified that there is need for the 

curriculum to be updated because they are still 
using old curriculum to teach 21st century 

students.  

Researcher said: now you have curriculum 

obviously you are following a particular curriculum 

guide that you are using to properly integrate that 

theory. 

Lecturer A answered: “yes but I am not happy 

100% with the curriculum because it’s outdated…..it 

is old, the syllabus that I am currently using its1998 

or 1999”. 

Lecturer B answered: ……I think 1996 or 
something so it’s hundred years ago …” 

Researcher asked: is the curriculum based on the 

adequate and it explains how professional knowledge 

is developed, Is your subject well equipped and 

developed? Which OS are you using here? 

Lecturer A said: “yes, even if some are outdated but 

some are well structured and well developed they are 

up to standard … we are using the old micro software 

….. Windows 2010” 

Lecturer B said: “… working on word 2013, others 

are working on word 2010 and 2017….”  

Researcher: according to the curriculum framework 
to what extent are you okay with it? 

Lecturer A responded that: “I am not 100% 

satisfied as I mentioned, we are teaching students 

something they already know, we are doing the 

repeating of N4, 90% it’s repeating” 

Lecturer B responded that: “… they are already 

computer literate …. I make my own notes …” 

Both lecturers recognized that the curriculum is old, 

they are using old micro software with old functions 

such as window 2010, and the students are learning 

what they have learnt at the lower levels. This need to 
be up - to – date. 

3. Lectures Improvement: One of the lecturer 

acknowledge that lecturers has to be trained and 
upgraded professionally when the researcher 

asked about the lecturer improvement. 

Researcher asked: which teaching and learning 

strategies for your subject will enable to be more 

effective? How can you improve your teaching to 

help your student to be more effective as well? 

Lecturer A said: “more training for me because I am 

not a professional teacher so I don’t know how to 

deal with the behaviour of students” 

There is need to improve lecturers professionally in 

order to help the students to be effective in the 

classrooms and workshops.   
The response of the two lecturers raises an important 

issues like textbooks are theoretical than practical, 

therefore make them lay more emphasis on the 

workshops than the classrooms, they are using old 

micro software with old functions such as window 

2010, and the students are learning what they have 

learnt at the lower levels, the up – to – date 

curriculum will be useful. In addition, improvement 

of lecturers to be professional in order to help the 

students to be effective in the classrooms and 

workshops.   
In summary, more emphases are on workshops than 

the classroom practices in vocational pedagogy, using 

appropriate up - to – date curriculum will be helpful 

for the students and move them forward, and avoid 

repetition. Furthermore, to help the students to be 

effective in the classrooms and workshops 

improvement of lecturers to be professional is 

necessary. The interview results with lecturers 

indicated that lecturers have good opinion about 

vocational pedagogic practices in classrooms and 

workshops.  Similar research studies on perception 

has concurred that pedagogic practices, curriculum 
standard, and lecturers professional development as 

reviewed in the literature [1][5][7][8][10] 

[12][13][14].  

 

B. Questionnaire Responses from Students   

The table 1 showed the percentage of students’ 

opinions on vocational pedagogic practices in 

classrooms and workshops. The respondent answered 

of: are Disagree Neither and Agree. 

 

Table 1 

Rating Disagree Neither Agree 

Vocational pedagogy 
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The VET pedagogy aims to 

enhance the students  capacity 

and desire to learn and be an 

independent thinker 

1 3.6% 1 3.6% 26 93% 
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The VET pedagogy is  

providing me with “a learning 

experience that is social, 
passionate and inspiring work 

0 0 4 14% 24 86% 

The emphasis is on „how‟ and 

„why‟ of the learning rather 

than the „what‟ only 

1 3.6% 10 36% 17 61% 

The learning outcomes of the 

teaching and learning is very 

clear to students 

1 36% 5 18% 22 79% 

The teaching and learning 

process is mainly by doing and 

reflection in vocational subjects 

4 14% 2 7% 22 79% 

The teaching and learning 

engage students practically in 

performing a task through 

interaction. 

2 7% 5 18% 21 75% 

Sometimes I rely on sources 

other than my lecturer to know 
how some tasks are done 

5 18% 3 11% 20 71% 

The teaching and learning  

utilise authentic hands-on 

practical activities that are true 

reflection workplaces activities 

3 11% 4 14% 21 75% 

 

The finding from the questionnaire shows that 60% to 

95% of the students agree that VET pedagogy: 

enhances the capacity and desire to learn and make 

thembe an independent thinker;provides a learning 

experience that is social, passionate and inspiring 

work; emphasis is on „how‟ and „why‟ of the 

learning rather than the „what‟ only; learning 

outcomes of the teaching and learning is very clear to 
them; teaching and learning process is mainly by 

doing and reflection in vocational subjects; teaching 

and learning engage students practically in 

performing a task through interaction; andteaching 

and learning  utilise authentic hands-on practical 

activities that are true reflection workplaces activities. 

In addition, 71% of the students rely on sources other 

than my lecturer to know how some tasks are done. 

In summary, many of the students are satisfied with 

the VET pedagogy programmes, the indication means 

students were motivated about VET pedagogy. This 
results are in line with other research that students 

have good perception about VET pedagogy in the 

classroom and workshops [1][5][7][8][10] [14]. 

 

V. CONCLUSIONS 
 

The study aim to investigate the vocational pedagogic 

practices in the classrooms and workshops at TVET 

colleges. The study found that, firstly,lecturers have 

good opinion about vocational pedagogic practices in 

classrooms and workshops. Where the two lectures 

recognized that more emphases are on workshops 
than the classroom practices in vocational pedagogy, 

using appropriate up - to – date curriculum will be 

helpful for the students and move them forward, as 

well avoid repetition. Furthermore, to help the 

students to be effective in the classrooms and 

workshops improvement of lecturers to be 

professional is necessary.  

Secondly, many of the students are satisfied with the 

VET pedagogy programmes. In this regard, the 

students agree that VET pedagogy: enhances the 

capacity and desire to learn and make them be an 
independent thinker; provides a learning experience 

that is social, passionate and inspiring work; 

emphasis is on „how‟ and „why‟ of the learning 

rather than the „what‟ only; learning outcomes of the 

teaching and learning is very clear to them; teaching 

and learning process is mainly by doing and 

reflection in vocational subjects; teaching and 

learning engage students practically in performing a 

task through interaction; and teaching and learning  

utilise authentic hands-on practical activities that are 

true reflection workplaces activities. 
From the finding, the study brought awareness of 

vocational pedagogic practices in classrooms and 

workshops at TVET colleges. Therefore, it is 

suggested that more emphases should place on the 

practical aspect of the pedagogy than the theoretical 

aspect in the classrooms and workshops in TVET 

colleges; TVET colleges’ curriculum should be 

updated and repetition should be avoided.Above all, 

lecturers should be upgraded professionally. 
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