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Abstract: This paperpresents how the ideas of „well-being‟ concept can be integrated in the English education as well as 
teacher education context. The English for Academic Purposes module, taught at the English Department of Mongolian 
National University of Education for the first time in 2013, attempts to put the well-being concepts into Teacher Education 
context. Of particular note of the course “English for Academic Purposes” is to enable students to focus on the “People-to-
people & People-to-nature Values” as a cultural, intercultural, linguistic, and historical phenomenon. We developed 
experiential and ethnographic approaches to the topics with my students in order to relativize, localize, and interculturalize 
the aspects that emerge when students are confronted with different perceptions of values to their own. In applying five 
domains of well-being such as social, economic, intellectual, physical, and emotional well-being, the study suggested the 

appropriate integrated language teaching strategies and activities for student-teachers.  
 

Index Terms: English for Academic Purposes, well-being, integrated language teaching  

 

I. INTRODUCTION  

 

English teachers at university are facing a growing 

concern in today‟s classrooms: how to teach language 

and literacy across content areas are concepts to the 

increasing numbers of English for Academic 

Purposes Learners (ESPLs). With a significant and 

growing percentage of students admitted to 

Mongolian National University of Education, English 

teachers must grapple with a much wider range of 
language development and skill levels than in the 

past.  

The reality is that a large number of students do not 

have the academic English necessary to succeed in 

the content areas. Meeting these demands is 

particularly important for students‟ self-sustaining 

future and well-being as well, where students 

experience great difficulty understanding abstract 

concepts and expressing themselves in English. 

Indeed, knowledge about well-being is crucial. 

Without it, no other life goals can be achieved. In 
order to achieve the goals, teachers must combine 

methods used to teach English for Academic 

Purposes to students with the best practices in the 

teaching of area contents while integrating well-being 

concepts.  

 

II. WELL-BEING CONCEPT 

 

Although there has not been a clear definition 

established for well-being, it can be defined as 

„meaningfulness‟ which is presumably both a 

cognitive and an emotional assessment of whether 
one‟s life has purpose and value (Baumeister, 

1991:18). People may feel that life is meaningful if 

they find it consistently rewarding in some way, even 

if they cannot articulate just what it all means. Our 

focus is on meaningfulness and the meaning of life. 

More precisely, well-being is a positive outcome that 

is meaningful for people and for many sectors of 

society, because it tells us that people perceive that 

their lives are going well (Baumeister, 2011:48). 

Well-being theory is plural in method. 

Internationally, the concept of well-being has been 

used to describe global health, quality of life, and 

overall sustainability. According to the Oxford 

American Dictionary, well-being refers to being 

healthy, comfortable, and happy, although its uses 
extend to people, environment, wildlife, 

communities, nations, and so on.  

 

James McNulty's (2012) argues that “well-being is 

not determined solely by people‟s psychological 

characteristics but instead is determined jointly by the 

interplay between those characteristics and qualities 

of people‟s social environments.” John White (2013) 

looked at public schools in Britain now and in the 

past. In the past schools only focused on knowledge 

and education but now Britain has moved to more of 
a broader direction. They started a program called 

Every Child Matters initiative that seeks to enhance 

children's well-being across the whole range of 

children's services. As well as being taught an 

education, children have to learn how to believe in 

themselves and create a purpose for themselves. If 

well-being is established in kids at a young age then it 

is more likely to play a part in their life as they get 

older.  

Health and Human Development defines well-being 

as being composed of five distinct but interconnected 

domains of well-being (HHD Well-being Model 
2012): (1) emotional/spiritual wellbeing characterizes 

those aspects involved with feelings, such as 

perception, attitudes, spirituality, intimacy, self-

esteem, self-concept, and mental health; (2) 

intellectual wellbeing is the ability to process 
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information effectively and the capability to use 

information in a rational way to grow and solve 
problems. It includes issues such as creativity, 

spontaneity, and openness of new ways of viewing 

situations; (3) physical wellbeing refers to 

characteristics such as physical fitness, human 

performance, life expectancy, nutrition, disease 

incidence, health risk an protective factors, maternal 

and child health, and access to health care; (4) social 

wellbeing indicates how individuals or groups 

function in relation to others in society and often 

refers to characteristics such as interpersonal skills, 

family composition and interaction, social networks 

and support, community dynamics, and social 
behavior, including lifestyle, risk-taking, and 

deviance; and finally (5) economic/financial 

wellbeing refers to monetary and material resources 

such as housing, land, employment, occupation, 

income, and other dimensions of socio-economic 

status.  

In this study, our conceptual model of well-being 

emphasizes interconnectedness of all five domains. 

While these five domains are distinct aspects of 

people‟s lives, we recognize that they are integrated 

in a fabric of human well-being. We hold the central 
belief that well-being applies to families, groups, 

individuals, organizations, and communities.  

We turn now to report on our empirical 

investigations. These investigations consisted of a 

series of surveys and a follow-up experiment aimed at 

integrating the five domains of well-being into the 

EAP classroom. The surveys were set up partly to test 

the above hypotheses but also partly as exploratory, 

hypothesis-generating research.  

 

III. ENGLISH FOR ACADEMIC PURPOSES 

TEACHING 
 

The English for Academic Purposes module, taught at 

English Department of Mongolian National 

University of Education for the first time in 2013, 

attempts to put concept of well-being described above 

into practice in a Teacher Education context. Here is 

a short introduction of the course (Tungalag, B. 

&Bolortuya, B. 2014:14-16):  

 

Starting point of the module 

 Students must understand how to: 

 Think of any issues from different 

perspectives 

 Integrate „arga‟ – „form‟ with „bilig‟ – 

„content/nature/essence‟ 

 English commands + real life situations – 

(integration of natural-social-cultural-time 

issues) 

 Learning about values of how to show respect:   

 For others including present and future 

generations 

 For diversity and differences 

 For the environment 

 For the resources of the place we live 

 Meaningful proverbs and teachings in Mongolian 

Traditional Pedagogy 

 Men have the old to respect, things have 

the order to follow;  

 The child is the father of the man …. 

Etc.  

 Real problem approach 

 

Basic Principles of the MODULE 

Based on one‟s own judgment, students will be able 

to think of „others‟:  

 To be a person  

 To know what is happening around you 

 To understand – respect – support others 

 To participate – work with others 

 To develop one‟s heart education – become 

humanized – educate others 

 To act locally and think globally 

 To integrate past and future 

 

Purpose, Content, Methodology & Assessment of the 

MODULE 

 Purpose – to provide the competencies to 

meet one‟s needs; to understand oneself and 

one world; to live together; to learn 

continuously to become humanized for one‟s 

and others‟ existence, and to communicate 

with one‟s real life and one world 

 Content– real life and its forms and contents; 

general and specific principles of their 

destruction and transformation; and methods 

to recognize them 

 Methodology– integration of actions (based 
on the research, reality and service) to learn 

and become humanized through the 

continuous learning 

 Assessment– actions such as one‟s active 

participation, working in groups, one‟s 

fulfillment, reading and writing actions and 

their results; self and others‟ observations 

and summaries (HEAD + HEART + HAND 

+ HIGH VALUES) 

 

IV. INTEGRATED LANGUAGE TEACHING 

STRATEGIES   

 

Collier (1995) and Ovando, Collier and Combs 

(2003) provide evidence that to succeed in university, 

students must develop the cognitive and academic 

skills required for learning academic subject matter. 

In well-being theory, students must also acquire well-

being related knowledge, life skills as real-life 

situations that are often quite abstract. These skills 

include making responsible decisions, resolving 

conflicts, managing stress, setting health goals, and 

saying “no.” 
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Understanding well-being involves many elements 

and encompasses a wide range of activities. These 
activities must provide a basis for practicing healthful 

behaviors, setting health goals, using communication 

skills, using resistance skills, and managing stress 

(Tungalag et al. 2015). These activities must also 

develop decision-making skills and individual 

responsibility for one‟s health as students must 

develop both health and wellness knowledge and 

skills and an understanding of how to apply them to 

daily living. At the same time, students must acquire 

high levels of English-language proficiency, 

including the cognitive academic language 

proficiency needed to manipulate health-related 
abstract concepts. To achieve these goals, teachers 

must integrate language development with content 

teaching, check learners‟ experiences, and focus on 

higher-level cognitive skills. Instead of seeing 

language merely as a means of communication, 

English teachers need to see language as a medium of 

learning (Mohan, 1986). 

The challenge for English teachers is to identify 

effective ways in which language instruction and 

academic content instruction in well-being can be 

successfully combined, so as to introduce students to 
a new language and a new set of well-being skills. To 

meet these challenges, teachers need to integrate a 

variety of strategies and techniques that facilitate 

language growth across the stages of language 

acquisition. Salient among the recommendations on 

how content can be most effectively taught to 

students are the following: (1) incorporating the 

cultural background and life experiences of students 

(Tungalag 2009:18); (2) providing high-quality 

instruction; and (3) establishing a multifaceted 

approach to enhancing opportunities to learn with 

provisions to ensure that the unique educational needs 
of students are met (August, 1994). In addition, 

academic content teaching must be adapted to the 

language proficiency levels of key vocabulary, and 

the use of speech that makes instruction 

comprehensive to students (Echevarria and Graves, 

2003). 

Thus, it is important to note that when planning 

lessons or activities, teachers must be aware of 

students‟ varied levels of receptive and productive 

language. Some students may be experiencing the 

“silent period” of language learning during which 
they listen to, rather produce language. It is important 

to keep in mind that language learning is taking place 

during this time.  

 

V. METHODOLOGICAL OVERVIEW 

 

Operationally, we let participants in our studies 

define (1) a meaningful life in whatever way they 

chose, rather than imposing specific definitions on 

them and (2) determine the purpose of learning 

English and finally (3) make any attempts to change 

their bad study habits.  

Our main source of data was a series of surveys. 

Totally 172 students (88% female; ages 16-19; M = 
18 years old) participated in this study. The study 

consisted of three surveys. The first pre-printed 

questionnaire was given to the participants one week 

after the autumn semester started. The participants 

completed The Warwick-Edinburgh Mental Well-

being Scale (WEMWBS) that is a scale of 14 

positively worded items, with five response 

categories often used by scientists and psychologists 

to measure wellbeing) that aimed at defining a 

meaningful life. Three week after the initial survey, 

the participants completed the second follow-up 

survey of “How I learn”. That was to identify 
students‟ learning styles.  

All items unless noted were answered on a 1-5 scale 

which has by the five points such as none of the 

time/rarely/some of the time/often/all of the time. 

After three months, the participants were asked to 

write a self-evaluation report on their EAP learning 

and design a Change Project for having a meaningful 

life.   

At each time, participants responded to several items 

that were used to create the main indices. Fourteen 

items were used to assess how meaningful people felt 
their lives were, such as in the item, “I’ve been 

feeling optimistic about the future”, “I’ve been 

dealing with problems well”, and “I’ve been able to 

make up my own mind about things.” Nine items with 

4-1 points were used to assess students‟ learning 

styles, for instance, „Individual Learner work 

conditions‟, „Visual Language (information 

gathering)‟, „Auditory Language (information 

gathering)‟. All scale reliabilities were high.  

 

RESULTS AND DISCUSSION 

 
In applying and integrating well-being concepts into 

the EAP teaching, the goal of this research was to 

make students understand the need for a change. Our 

analysis strategy was therefore as follows. We 

computed correlations of both meaningfulness and 

learning styles with our other measures, each 

controlling for the other. Then we identified pairs of 

opposite findings, such as a variable that correlated 

significantly positively with meaningfulness but 

significantly negatively with learning styles. Cases in 

which there was a significant correlation with one 
variable in one direction but a non-significant, even 

negligible correlation in the opposite direction with 

the other variable were also sought, because these 

indicate target variables that are exclusively related to 

either meaningfulness or learning styles but not both. 

In general we ignored cases in which the three 

correlations were in the same direction, even if one 

was significant and the other not, and we only 

mention them if relevant to elucidating other findings.  

The large number of correlations raises the possibility 

of capitalizing on chance so our results should be 

considered tentative and awaited replication. Still, we 
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used consistent and rigorous criteria for what we 

found, and we also sought to emphasize patterns of 
conceptually relevant findings. We did exclude a few 

correlations that stood out as unrelated to the general 

patterns and that made little or no sense, as they may 

well reflect the emergence of some ostensibly 

significant findings by chance. 

As observed from this study,  so much has done to 

popularize English for Academic Purposes in 

Mongolia, but there are several problems to address 

at English Department of MNUE: (i) use of 

appropriate teaching methodologies to teach English 

to multi-level classrooms; (ii) classroom management 

of English for Academic Purposes; (iii) teaching 
methodologies to teach English to bigger classes – 

over 40 students in one class; (iv) management of 

optional English courses for students who will teach 

their subjects in English; (v) development 

collaboration with other departments of MNUE; (vi) 

how to deal with the problems in department setting 

caused by the frequent changes in the management of 

teaching structures and missions of the university to 

re-orient English teacher education for sustainable 

development. To solve the above-mentioned 

problems, the following activities are recommended 
to be implemented for the further development of the 

EAP teaching.  

 

FURTHER SUGGESTIONS TO PROMOTE 

WELL-BEING CONCEPTS IN THE EAP 

CLASSROOM  
 

1. To revise the intended curriculum of EAP course 

and employ the best teaching practices and 

methodologies to implement it involving a good 

selection of the learning tasks, activities and 

exercise types in a particular environment to 
promote sustainability; 

2. To apply various forms of evaluation such as use 

of quantitative methods, e.g. tests, and 

qualitative methods, e.g. observations, 

interviews, and questionnaires („to collect 

information systematically in order to indicate 

the worth or merit of „sustainable development‟); 

3. To use the methodology that are appropriate and 

relevant to well-being, for instance, the closely 

linked and interweaving strands of functional 

syllabus, communicative and learning-centered 
approaches, „at the same time rule‟, authenticity, 

relevancy and appropriacy in language and 

materials;  

4. To use a mixture of published books and in-

house produced materials while making good 

choices between books concerning well-being 

concepts for all four language skills 

development; 

5. To develop six main study skills areas to address 

socio-cultural, economic and environmental 

sustainability: academic reading, with the 

addition, separately, of vocabulary development, 

which links reading and writing; academic 

writing; lectures and note-taking; speaking for 
academic purposes; reference/research skills; and 

examination skills  

 

CONCLUSION  

 

Although the EAP course has only run twice, the 

initial signs are that an approach to integrate well-

being concepts which includes a focus on the ways 

that texts construct society, and the consequences for 

the well-being of that society, has potential in helping 

students become more aware of well-being issues in 

their daily life, and more actively engaged in 
contributing towards human well-being. The long-

term impact of the course on successive groups of 

students who take it will be monitored carefully and 

the approach refined in response. Of particular 

interest is whether the students have developed the 

theoretical frameworks they started to build, whether 

they have applied them in other areas of their study 

and life, and what practical consequences this has led 

to. However, what we must share with other 

researchers is that how to deal with the barriers to 

develop students‟ well-being related skills, attitudes 
towards quality of life and behavior. Otherwise, 

students feel alone and unsure about the meaning of 

the word „well-being. Some typical responses are 

illustrated below. 

 Well-being is happiness, we can easily find 

it with no meanings. 

 Well-being is life satisfaction, it is not so 

difficult to find it. Insofar we can be 

satisfied when we get what we want to. 

 It is a political thing, an ideology, and 

therefore not a legitimate thing to put into 
my course 

 It is hugely complex, a vast body of 

knowledge that goes across many subjects 

and disciplines, therefore too much to put on 

my course, or expect my staff (or me) to 

know about. 
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