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Abstract - Throughout the years, traditional teaching methods have been dominant in typical English classrooms in 
Thailand. Students are not engaged in the English language learning process due to the absence of meaningful tasks. 
Therefore, systematic design of English course which provides them with opportunities to use language in natural settings as 
real situations were created during practice is necessary. This paper proposes Graves’ framework of course development 
processes to develop a technology-integrated English class with the aim to enhance students’ English writing skills and 
technology skills. The framework consists of eight major components including articulating belief, defining the context, 
assessing needs, formulating goals and objectives, conceptualizing content, developing materials, organizing the course, and 
designing an assessment plan.  
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I. INTRODUCTION  
 
Teaching English in the English as a foreign language 
(EFL) setting is a quite complex and difficult task for 
teachers. However, since a substantial increase in 
students’ needs of English skill development, 
teachers’ English teaching and language skills have 
received significant attention in the field of English 
language teaching as they play a critical role in 
students’ language learning and development. It is 
important that most of the schools in Thailand be 
aware of the necessity of English as a key of 
communication, and attempt to foster English 
proficiency in students, which helps them build a 
global perspective. They can learn new cultures, gain 
knowledge and experiences, and find different ways 
of looking at the world.  
To achieve the goal of improving Thai students’ 
English proficiency, teachers should provide students 
with opportunities and time to engage in instructional 
activities which facilitate greater success in learning 
the language. Time engaged in instruction is critical; 
therefore, the amount of academic learning time 
should be considered. Thus, a large amount of time 
devoted to teaching lessons should be directed to 
engaging students in the learning process and 
providing much more time for best practices, and 
tailored to the English proficiency levels of each 
individual student. Consequently, there is an urgent 
need to change English teaching approaches in 
Thailand from traditional methods (passive learning) 
to active learning approaches referring to the level of 
student engagement in and out of classroom [1] or 
integrate both into teaching. Condielli [2] stated that 
the use of various activities, techniques, and 
approaches can increase students’ abilities in all four 
language skills: speaking, listening, reading, and 
writing.  Approaching topics from various angles and 
a multitude of mediums enables students to have 

more opportunities to practice their English skills and 
retain the information. According to [3], the teacher 
could be a task setter who developed and conducted 
goal-oriented communication activities in a 
supportive environment so as to improve students’ 
positive interaction and encourage students to 
produce the language in order to accomplish the 
specified goal.  
In addition, technology or media used in English 
language teaching is also important. Moore [4] 
pointed out that “Children have grown up with 
technology.” Students live in a world of media 
literacy, so they are motivated to learn the language 
through technology rather than through text in the 
textbook [4]. It was emphasized in [5] that students 
expressed that technology is very necessary in their 
lives, and that their most enjoyable school activities 
are using computers and doing research on the 
internet. However, technology should not be used as a 
classroom cure-all [6]. Although the use of 
technology is beneficial to classroom teaching and 
learning, it is important to note that it should not 
replace the human teacher. It should be employed as a 
means to supplement student learning.  
Throughout these past years, many new technologies 
have emerged, so the researcher realized the 
importance of incorporating the technology into the 
classroom in meaningful ways. With the aim to 
develop a course to alleviate any challenging problem 
or to achieve the goal of enhancing students’ writing 
skills and technology skills, the researcher follows 
Graves’ framework of course development processes.  
 
II. COURSE DEVELOPMENT FRAMEWORK 
 
The course is designed based upon Graves’ 
framework of course development processes. The 
critical components include articulating belief, 
defining the context, assessing needs, formulating 



International Journal of Management and Applied Science, ISSN: 2394-7926                                 Volume-5, Issue-6, Jun.-2019 
http://iraj.in 

Grave’s Framework: A Theoretical Guideline For Developing An Effective English Course 
 

62 

goals and objectives, conceptualizing contents, 
developing materials, organizing the course, and 
designing an assessment plan [7], which are 
explained in details in this section. 
 
1. Articulating Belief 
Based upon the researcher’s belief, a properly 
organized course plays a critical role in the process 
of learning and motivation. The course that provides 
students with experiential learning opportunities can 
improve their knowledge and skills. For effective 
teaching, the role of the teacher can be switched to 
any role being needed at any given time such as 
lecturer, task setter, facilitator, monitor, etc. The 
teacher needs to create and maintain a supportive, 
comfortable, active learning environment in order to 
keep students actively engaged in the tasks, build the 
feeling of trust and security to provide their opinions, 
convey information and ask questions. By doing this, 
it is possible that they be more open to accepting new 
teaching method the teacher employs, or tasks they 
are not familiar with, which helps maximize their 
own and their peers’ learning. In addition, while each 
individual may take a different amount of time in 
acquiring the language, it is possible that each one 
can become more proficient in the language as long 
as the teacher put forth their best effort to design 
good lessons, encourage students, and see the best in 
everyone.  
 
2. Defining the Context 
The challenges of the researcher’s situation affecting 
the study are defined so that the researcher can find 
approaches to cope with any problem that may occur 
during the intervention. The Ramkhamhaeng 
University (RU) principles which promote equality of 
educational opportunity is first taken into 
consideration. Anyone who intends to apply for the 
program will be accepted for admission to the 
university. Consequently, the students in the study are 
heterogeneous in regards to ages, genders, prior 
knowledge, language proficiency levels, technology 
skills, personalities, life experiences, professions, etc. 
The researcher needs to be aware of the diversity, 
design the instruction to meet the diverse needs, and 
include contents and tasks which are beneficial and 
meaningful to every student.  
 
3. Assessing Needs 
Seventy-six students enrolled in the course during the 
last three academic years (2014-2016) and fifty-seven 
students who are going to enroll in the course in 
the second semester of the academic year 2017 
(2/2017) are selected through a simple random 
sampling technique. Both groups of students are 
informed of the study via two approaches: an oral 
announcement by the researcher and a written 
announcement posted in public.  
The selected students are asked a set of questions 
constructed based on Graves’ theory [7] to gather 

information on both objective and subjective needs. 
Based on the data obtained from the group interviews 
with both groups of students, their responses are quite 
similar as they point out that the teacher’s 
demonstration and student practice should be the 
focus of the course. Even though the course 
emphasizes the use of technology in English language 
teaching according to the course description, the 
students realize that improving English language 
skills is a necessity for them to become effective 
English teachers in the future. Language skills should 
therefore be integrated in the course. Among four 
language skills including speaking, listening, reading 
and writing, the writing skill is their top priority. 
They believe that the instructions that provide them 
with opportunities to practice the language can, to a 
certain extent, enhance their language skills. The 
aforementioned findings which reveal their 
expectation for simultaneous development of writing 
skills and technology skills are used to design 
instruction accordingly. 
 
4. Formulating Goals and Objectives 
Based on the findings from the needs assessment, the 
two goals established to represent the destinations are 
to enhance the students’ technology skills and writing 
skills. A set of clear objectives is formulated using 
the ABCD terminology. Audience (A) refers to 
whose ability is going to be changed from the 
instruction. Clearly defined behavior (B) refers to 
measurable and observable behaviors students are 
expected to achieve after the instruction. Condition 
(C) refers to resources provided to students, or 
situations under which the student’s performance will 
be observed. Lastly, performance criteria or degree 
(D) refers to the desired level of performance which 
can be represented in accuracy and time [8], [9]. For 
example, after constructing five multiple-choice 
questions about a certain topic, the student will be 
able to create at least four questions in the Plickers 
library correctly. In addition, after reading a passage 
on another student’s blog, the student will be able to 
elaborate the story in CRSP (Character, Relationship, 
Setting and Plot) with at least 60% accuracy.  
 
5. Conceptualizing Contents 
After an analysis of students and formulation of 
objectives are completed, the teacher makes a 
decision on what would be included, emphasized, and 
integrated in the course that matches the students’ 
needs and achieves the stated instructional objectives. 
Based upon the course description and the data 
obtained from the needs assessment, particular 
emphasis is placed on the technology skills and 
writing skills with the integration of the other three 
skills (speaking, reading, and listening). Moreover, 
the Task-Based Language Teaching (TBLT) 
approach in which students are required to use the 
target language to complete the tasks [10] is the 
suitable teaching method for the study. Several 
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dimensions are categorized in the syllabus grid 
illustrated in Fig. 1. 

Functions Tasks Technology 
skills 

Listening 
skills  

Speaking 
skills 

Reading 
skills 

Writing 
skills 

Grammar Vocabulary Contents 
Figure 1. Syllabus Grid 

 
6. Selecting and Developing Materials and 
Activities 
The emphasis of this step is how and with what to 
teach the course. First, the researcher makes a final 
decision on the teaching method that helps enhance 
students’ writing skills and technology skills. Three 
task-based steps starting from pre-task, task cycle and 
language focus and a variety of TBI task types such 
as listing, raking, sequencing, discussing, sharing 
personal experience, summarizing, comparing, 
matching, role-playing, etc. are employed. With 
regard to the selection and development of the 
materials, the teacher can select available materials, 
modify existing materials, and design new materials 
[6].  
 
7. Organizing the Course   
After the materials and activities are selected, the 
tasks in each of the sessions are systematically 
organized in an appropriate sequence. A variety of 
participatory structures are employed so that the 
students work independently as well as in groups and 
in pairs. The time spent on each task varies, 
depending upon the details of the tasks and student’s 
familiarity with the technology learned in the session.  
For instance, the session begins with the pre-task step 
in which students discuss problems with technology 

addiction from the students’ perspectives. The 
researcher presents a satirical picture highlighting 
some of the problems with technology, and discusses 
the interpretation drawn from the picture. Afterwards, 
in the task cycle step, the researcher assigns each 
group a different satirical technology picture. 
Students in each group work together to describe the 
provided picture and interpret the meaning. Having 
finished the group work, each students posts both 
descriptions and interpretations on his/her own blog. 
Each group visits another group’s blog page, then 
read and visualize the description posted on the blog. 
After the visualization, the researcher presents a set 
of original satirical illustrations or pictures. Each 
group shows the entire class the picture drawn upon 
visualizing and compares it with the original one. 
Each group reads the same descriptions posted by 
another group again, then adds the missing 
information, based on the original satirical picture 
using a comment box. Afterwards, each group 
discusses the interpretation and posts it in the 
comment box. The interpretation may be similar or 
different; however, supporting opinions and details 
should be provided in case the interpretation is the 
same. The researcher concludes the interpretation of 
each satire.  
Finally, the session ends with the language focus step 
in which students are required to select five words 
learned in the session and create an online quiz on 
www.quizizz.com. They can create a sentence using 
the selected word, then build a question about word 
meaning or part of speech with four choices as 
illustrated in Fig. 2. The students give the quiz join 
code to other groups to complete the quiz as 
illustrated in Fig 3.  

 

 
Figure 2. Online quiz 
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Figure 3. Online quiz code and join link 

 
The lessons are validated by five experts who have 
expertise in English teaching, course design, 
curriculum design, and/or technology. They complete 
an Item-Objective Congruence (IOC) Index form by 
indicating the degree (-1, 0, or +1) to which they 
think each lesson is congruent with the research 
objectives it is written to measure. The lessons are 
considered valid with the value of 0.5 or higher [11].  
 
8. Designing Assessment Plan 
A total of four parallel tests containing two questions 
- one for writing skills, one for technology skills are 
conducted to assess students’ writing skills and 
technology skills; each test is administered every five 
weeks. On the first day of instruction and before the 
curriculum is utilized, the students are required to 
take a pre-test which allows the researcher to 
determine how much necessary skills students 
possess prior to the implementation. The other tests 
(the second test in session six, the third test in session 
eleven and the last test in the last session) are 
conducted to examine the development of their 
writing skills and technology skills over time.   
All four tests are scored using the same set of two 
analytic rubrics. One rubric for assessing the writing 
skills was adapted 
from http://www.readwritethink.org (Readwritethink 
organization, International Literacy Association and 
National Council of Teachers of English), which is a 
credible website containing a variety of learning 
resources, including the rubric for English language 
teaching widely used in both EFL and ESL settings. 
Another rubric for assessing technology skills is 
adapted from the TESOL technology standards [12]. 
Both rubrics contain four criteria to be measured, four 
scoring scales (1 Limited, 2 Developing, 3 Proficient, 
and 4 Exemplary), and descriptions under each scale 

indicating what the students have to perform to 
receive the specific score. The total score on both 
rubrics is 16 points calculated from the number of 
criteria on the rubrics and the four-point scoring 
scales. 
 
III. CONCLUSIONS 
 
This paper proposes a course development framework 
with the aim to develop Thai university students’ 
writing skills and technology skills. The framework 
consists of four main components: articulating belief, 
defining the context, assessing needs, formulating 
goals and objectives, conceptualizing content, 
developing materials, organizing the course, and 
designing an assessment plan. The framework can be 
applied to a variety of educational settings, grade 
levels, and academic desciplines.  
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