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Abstract - In raising the educational standards and quality, highly important variables in achieving successful educational 
reform are teacher quality, quality development of new age teachers who facilitate learning in students as a profession with 
value and ability to attract good and talented people who love teaching to become teachers, thereby necessitating the 
importance of driving for qualitative production for society. One study that triggered interest in raising students’ learning 
achievements by using measurement and assessment concepts in classes among academic experts  throughout the world is 
the “Inside the Black Box: Raising Standards through Classroom Assessment” study by Black and Wiliam in 1998 who 
found formative assessments to have an effect size of 0.40 – 0.70 on capabilities and learning achievement while also finding 
formative assessment to have the greatest effect size among variables related to educational development. Many academics 
in the field of educational evaluation and assessment are currently showing greater interest and support for students, 
education guides and school executives to implement “assessment for learning” concepts and methods in classes rather than 
emphasizing only “assessment of learning” in line with the specifications of central education agencies. To improve 
education outcomes and increase the impact of assessment results, teachers and school leaders need both a theoretical and a 
practical understanding of the learning and assessment processes. This research finding will recommend how the concept of 
assessment for learning could be working in classroom. 
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I. INTRODUCTION 
 
Thailand’s educational reform from 1999 to 2009 has 
fail because of Thailand have been unable to manage 
Thai schools to have similar quality [1]. Failures at 
some educational reform issues during the first 
decade have been an important reason leading to 
educational reform in the second decade approved by 
the Council of Ministers on 18 August 2009 [2]. The 
vision for educational reform in the second decade for 
the next ten years is “quality learning among Thais 
throughout their lives”. In raising the educational 
standards and quality, highly important variables in 
achieving successful educational reform are teacher 
quality, quality development of new age teachers who 
facilitate learning in students as a profession with 
value and ability to attract good and talented people 
who love teaching to become teachers, thereby 
necessitating the importance of driving for qualitative 
production for society. [4] 
 
Hence, raising educational quality standards through 
school education systems is imperative because 
learning is guided by teachers and students in 
classrooms. Teachers must manage various need 
situations in classes, including social, emotional and 
pressure situations occurring with students at an 
average of thirty students per class or more to help 
students learn and grow to become good students in 
the future. The standards will be raised if teachers can 
work effectively in classrooms. So that, how can the 
agencies and organizations involved help teachers in 
these situations? The answer that raising the quality 
of education “depends upon teachers” may not sound 
fair for this enormous responsibility because part of 

output quality is an effect of input factors and the 
mission should not be left as the duty of teachers or 
educational staff alone. [5] 
 
Since 1967, when Michael Scriven articulated the 
distinction between summative and formative 
program evaluation, and since 1971, when Benjamin 
Bloom, Thomas Hastings, and George Madaus 
extended the differentiation to various forms of 
assessment, summative assessment has referred to 
tests administered after learning is supposed to have 
occurred to determine whether it did. Meanwhile, 
formative assessment has been the label used for 
assessments conducted during learning to promote, 
not merely judge or grade, student success. Clearly, 
over the decades, the interest (and investment) in 
summative assessment has far outstripped that 
accorded to formative assessment, as layer upon layer 
of tests have been used for classroom grading, as well 
as for local, state, national, and international 
accountability testing. Within the past few years, 
however, formative assessment has emerged as an 
increasingly prominent tool for school improvement. 
[4][14] 
 
AFL or formative assessment is a process used by 
teachers and students as part of instruction that 
provides feedback to adjust ongoing teaching and 
learning to improve students’ achievement of core 
content. As assessment for learning, formative 
assessment practices provide students with clear 
learning targets, examples and models of strong and 
weak work, regular descriptive feedback, and the 
ability to self-assess, track learning, and set goals. 
[4][15] 
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Black and Wiliam have conducted famous study that 
triggered interest in raising students’ learning 
achievements by using measurement and assessment 
concepts in classes among academic experts  
throughout the world is the “Inside the Black Box: 
Raising Standards through Classroom Assessment” in 
1998,which found that formative assessments to have 
an effect size of 0.40 – 0.70 on capabilities and 
learning achievement while also finding formative 
assessment to have the greatest effect size among 
variables related to educational development which 
helped Great Britain raised its level in the Trends in 
International Mathematics and Science Study) from 
the middle of forty-one countries to one of the top 
five [5]. Furthermore, Stiggins has mentioned thatif 
we want to raise learning achievements, one way we 
could do is to emphasize the development of 
assessment systems in classes and give equal weight 
to the importance of assessment of learning and 
assessment for learning because current education 
systems usually give more importance to assessment 
of learning than assessment for learning. [6] 
 
Therefore, learning assessment concepts and methods 
must be reformed to solve the problems and raise 
education provision standards through educational 
processes with teachers as a key mechanism as in 
many countries, realizes the significance and has 
turned to promoting the assessment for learning 
concept. [7] 
 
Regarding guidelines for development in raising 
education standards by using the concept of 
assessment for learning, Stiggins interestingly 
proposed that, in maximizing learning achievements, 
we must pay more attention to assessment for 
learning system development in classes such as 
investing as much in assessment for learning as 
investing in assessment of learning, preparing 
development curriculums regarding assessment for 
long-term learning to improve teachers and 
executives in gaining professional expertise, 
modifying standards for issuing teacher and executive 
profession licenses to be consistent with emphasis on 
the assessment of learning and assessment for 
learning skills and obtaining management processes 
to ensure that teachers and executives have accurate 
assessment skills in terms of promoting and storing 
students’ learning documents. [6] 
In teacher education literature, a differentiation is 
often made between teacher professional 
development (PD) and teacher professional learning 
(PL). PD in its simplest form can be defined as “the 
development of competence or expertise in one's 
profession”, or “the process of acquiring the skills 
needed to improve performance” as a teacher [11]. 
Professional learning, on the other hand, is a more 
recent term that implies to internal process through 
which teachers create professional knowledge, Poskitt 
and Taylor [12] provide a succinct difference 

between PD and PL. Poskitt and Taylor [14] 
described that PD has connotations of delivering 
some kinds of information to teachers to improve 
their practice, while PL implies a more internal 
process through which individual teachers create and 
develop professional knowledge. 
 
AS aforementioned about assessment forlearning 
(AFL) which is the greatest factor effects students’ 
achievement, traditionally, schools have used 
assessment mostly in term of summative evaluation, 
that pending final exam and the threat of low or 
failing report card grades to motivate students. To 
maximize learning, our teachers believed, maximize 
anxiety. Assessment has served as the great 
intimidator. Pressure to get high test scores and good 
grades, it was believed, would motivate greater effort 
and thus more learning. The recent change in the 
mission of schools has clouded this traditional view 
of the relationship between assessment and 
motivation. To see how and why, we must explore 
our assessment legacy and its motivational 
intricacies. As you will see, through that 
retrospective, we will discover a far more productive 
way for assessment to help students succeed. [4][14] 
 
In 2017, Natcha et al have constructed the model to 
promote teachers’ capacity in assessment for learning 
as shown in figure 1,[12] 

 
Figure 1: Model to promote teachers’ capacity in assessment 

for learning 
 
From the figure 1, there are many factors that need to 
be coordinated, so that the researcher interesting 
about how to make it successful in classroom 
effectively. 
 
II. PROFESSIONAL DEVELOPMENT 
 
In teacher education literature, a differentiation is 
often made between teacher PD and teacher 
professional learning (PL). PD in its simplest form 
can be defined as “the development of competence or 
expertise in one's profession”, or “the process of 
acquiring the skills needed to improve performance” 
as a teacher.[13]Professional learning, on the other 
hand, is a more recent term that implies to internal 
process through which teachers create professional 
knowledge.[14] 
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Along the same lines, Ingvarson, Meiers, and Beavis 
[15] see PD for teachers as a vital component of 
policies to enhance the quality of teaching and 
learning which promotes a responsible, creative, and 
proactive approach. Therefore, PD is seen an 
appropriate process to increase teacher knowledge 
and skills.[16]According to Fishman [17], PD should 
be able to help teachers increase their knowledge, 
skills, and attitude because these aspects have a 
strong link to teachers’ practices in the classroom. 
 
These ideas are supported by Feiman-Nemser 
[18]who perceives PD as a process of transferring 
knowledge, skills, and understanding to teachers to 
improve their personal practice and shared 
responsibility. In order to allow teachers to transform 
knowledge, understanding, and skills, they need to 
become adaptive experts.[19] 
 
III. APPROACHES TO PROFESSIONAL 
DEVELOPMENT 
 
There is an agreement among researchers that 
‘innovative’ PD is much more effective than 
‘traditional’ PD. [20]Van Veen, Zwart and 
Meirink[21]provide definition of traditional and 
innovative forms of PD. Traditional refers to the way 
PD is organized in that the PD activities are not 
situated in teachers’ workplace, the content is not 
adjusted to the issues and problems in teachers’ daily 
teaching practice and teachers play a passive role 
during PD process. Some examples of traditional 
forms of PD are seminars, one-day workshops, and 
conference. Innovative forms refer to all those 
interventions in which teachers play an active role 
and the issues in their own teaching practice 
determine the content. Some examples of innovative 
forms are mentoring, coaching, study groups, 
research by teachers, and networking. [22] 
 
A growing body of research indicate that many of PD 
programmes are still conducted in more traditional 
forms and may not meet the ultimate objectives of PD 
namely to enhance the quality of teaching and 
learning [23]. Some researchers indicate that many 
teachers attend short term PD sessions that are 
selected by others, presented by outside experts and 
predominantly led by the use of direct instruction. 
[24] 
 
This is because PD providers assume that teachers 
need information from outside experts to ‘fix up’ 
inadequacies in their practice (Keown, 2009). Such 
PD frequently ignores key principles of adult 
learning, and teachers are often seen as passive 
recipients and the content of PD is frequently 
separated from teachers’ daily work. [25]Butler et al 
[26]criticize traditional models of PD as failing to 
deepen teachers’ knowledge and being insufficient to 
change deep rooted beliefs in practice. 

Teachers often find traditional models are boring and 
irrelevant, and claim to forget more than ninety per 
cent of what they learn [25], for example, describes a 
typical one-shot workshop and noticed that after the 
first fifteen minutes, “some teachers doodling, others 
closed their eyes and many other teachers repeatedly 
looked at their watches” (p. 5). Another problem with 
traditional approaches to PD is that the activities do 
not capitalize on the expertise of teachers, rather they 
operate from a deficit model [18]. 
The problem with a deficit model is that it assumes 
teachers do not have sufficient information and skills 
to be successful in classrooms. This assumption 
implies that “teachers have been told often enough (or 
it has been taken for granted) that other people’s 
understandings of teaching and learning are more 
important than their own and that their knowledge-
gained from their daily work with students” [27]. 
 
IV. ASSESSMENT FOR LEARNING 
 
One study that triggered interest in raising students’ 
learning achievements by using measurement and 
assessment concepts in classes among academic 
experts  throughout the world is the “Inside the Black 
Box: Raising Standards through Classroom 
Assessment” study by Black and William in 1998 
who found formative assessments to have an effect 
size of 0.40 – 0.70 on capabilities and learning 
achievement while also finding formative assessment 
to have the greatest effect size among variables 
related to educational development which helped 
Great Britain raised its level in the Trends in 
International Mathematics and Science Study) from 
the middle of forty-one countries to one of the top 
five [4]. 
 
Furthermore, Stiggins [8] said “If we want to raise 
learning achievements, we have got to emphasize the 
development of assessment systems in classes and 
give equal weight to the importance of assessment of 
learning and assessment for learning because current 
education systems usually give more importance to 
assessment of learning than assessment for learning”. 
Therefore, learning assessment concepts and methods 
must be reformed to solve the aforementioned 
problems and raise education provision standards 
through educational processes with teachers as a key 
mechanism as in many countries, realizes the 
significance and has turned to promoting the 
assessment for learning concept [7]. 
 
Many academics in the field of education evaluation 
and assessment are currently showing greater interest 
and support for students, education guides and school 
executives to implement “assessment for learning” 
concepts and methods in classes rather than 
emphasizing only “assessment of learning” in line 
with the specifications of central education agencies. 
With regard to aggressive concepts and practices 
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continually and seriously carried out in assessment 
for learning, executives of the Education Testing 
Service (ETS) of the United States were found to 
have shown particular interest and invited Stiggins, 
the administrator of the Assessment Training Institute 
(ATI) founded in 1992, to work with ETS in 2006. 
This was the “turning point” of assessment at the EST 
where a world class assessment agency turned to 
support the concept of assessment for learning apart 
from operations in line with key obligations in the 
assessment of learning from a broader perspective 
(such as assessment by SAT, TOEFL, GMAT and 
GRE test forms) which have been conducted over a 
long period of time [7]. 
 
V. VALUE OF ASSESSMENT FOR LEARNING 
 
Traditionally, schools have used assessment the 
pending final exam and the threat of low or failing 
report card grades to motivate students. To maximize 
learning, our teachers believed, maximize anxiety. 
Assessment has served as the great intimidator. 
Pressure to get high test scores and good grades, it 
was believed, would motivate greater effort and thus 
more learning. The recent change in the mission of 
schools has clouded this traditional view of the 
relationship between assessment and motivation. To 
see how and why, we must explore our assessment 
legacy and its motivational intricacies. As you will 
see, through that retrospective, we will discover a far 
more productive way for assessment to help students 
succeed. [28] 
Since 1967, when Michael Scriven articulated the 
distinction between summative and formative 
program evaluation, and since 1971, when Benjamin 
Bloom, Thomas Hastings, and George Madaus 
extended the differentiation to various forms of 
assessment, summative assessment has referred to 
tests administered after learning is supposed to have 
occurred to determine whether it did. Meanwhile, 
formative assessment has been the label used for 
assessments conducted during learning to promote, 
not merely judge or grade, student success. Clearly, 
over the decades, the interest (and investment) in 
summative assessment has far outstripped that 
accorded to formative assessment, as layer upon layer 
of tests have been used for classroom grading, as well 
as for local, state, national, and international 
accountability testing. Within the past few years, 
however, formative assessment has emerged as an 
increasingly prominent tool for school improvement. 
[28] 
 
In its traditional form, formative assessment has been 
thought of as providing teachers with more frequent 
evidence of students’ mastery of standards to help 
teachers make useful instructional decisions. In this 
way, formative assessment is intended to enhance 
student learning. One reason for the recent resurgence 
of interest in formative assessment has been 

educators’ realization that once-a-year summative 
standardized testing doesn’t happen frequently 
enough to affect specific day-today, week-to-week, or 
even month-to-month instructional decisions. 
Besides, such testing fails to provide a sufficiently 
detailed picture of student learning to enable teachers 
to identify ways to help individual students. 
Typically, state accountability assessments include 
items covering many standards, and these are 
summed to yield a single overall proficiency score 
that is used to judge the sufficiency of student 
learning. These assessments tend not to provide 
evidence of each student’s mastery of individual 
standards. Thus state summative test scores can 
inform accountability decisions but are not very 
helpful in guiding learning at the classroom level. So 
annual standardized tests have lacked sensitivity to 
instruction. 
 
VI. CHANGING ON ASSESSMENT 
 
Black and William offer recommendations for 
changing this state of affairs. They begin with the 
student, "the ultimate user" of that assessment 
information which is geared toward improving 
learning. To be truly helpful to students, formative 
information should be focused on the task, not the 
student; and the student must understand the feedback 
so as to make use of it. To really succeed, however, 
students must learn to self-assess "so that they can 
understand the main purposes of their learning and 
thereby grasp what they need to do to achieve." [4, 
28] 
 
Black and William discuss what makes for effective 
feedback from teachers, such as opportunity for 
students to express their understanding, classroom 
dialogue that focuses on exploring understanding, and 
feedback which includes opportunities to improve 
and guidance on how to improve. They conclude with 
policy prescriptions, starting with the need to change 
from a focus on standardized tests to what are still the 
"black box" of actual student learning and to 
changing classroom practices, particularly formative 
assessment. [4, 28] 
 
Assessment for Learning (Formative Assessment) is a 
process used by teachers and students as part of 
instruction that provides feedback to adjust ongoing 
teaching and learning to improve students’ 
achievement of core content. As assessment for 
learning, formative assessment practices provide 
students with clear learning targets, examples and 
models of strong and weak work, regular descriptive 
feedback, and the ability to self-assess, track learning, 
and set goals. (Adapted from Council of Chief State 
School Officers, FAST SCASS)   [29]. 
Assessment for learning (as opposed to of learning) 
has a profoundly positive impact on achievement, 
especially for struggling learners, but, again, our 



International Journal of Management and Applied Science, ISSN: 2394-7926                                 Volume-5, Issue-5, May-2019 
http://iraj.in 

Assessment for Learning in Classroom: How does it Work? 
 

64 

educators have never been given the opportunity to 
learn about it. As we look to the future, we must 
balance annual, interim or benchmark, and classroom 
assessment. We must build a long-missing foundation 
of assessment literacy at all levels of the system. This 
will require an unprecedented investment in 
professional learning both at the pre-service and in-
service levels for teachers and administrators, and for 
policymakers as well. We must begin to use 
classroom assessment to help all students experience 
continuous success and come to believe in themselves 
as learners. 
 
VII. POTENTIAL OF ASSESSMENT FOR 
LEARNING 
 
Research has shown that effective assessment for 
learning practices have the potential to greatly 
increase both student achievement and motivation. 
Black and Wiliams[28] identify the key classroom 
assessment features that result in these large 
achievement gains as assessments that result in 
accurate information, descriptive rather than 
evaluative feedback to students  and student 
involvement in assessment. 
 
VIII. STRATEGIES OF ASSESSMENT FOR 
LEARNING 
 
For classroom formative assessment practices to both 
motivate students and increase student achievement, 
students need to know the learning target, know 
where they are at in regards to the learning target, and 
know what they can do to close the gap. In Classroom 
Assessment for Student Learning, Richard J. Stiggins 
[5] lists 7 strategies of assessment for learning. They 
are as follows: 

1. Provide a clear and understandable vision of 
the learning targets. 

2. Use examples and models of strong and 
weak work. 

3. Offer regular descriptive feedback. 
4. Teach students to self-assess and set goals. 
5. Design lessons to focus on one aspect of 

quality at a time. 
6. Teach students focused revision. 
7. Engage students in self-reflection, and let 

them keep track of and share their learning. 
 
IX. KEY STRATEGIES OF FORMATIVE 
ASSESSMENT 
 
Dylan William [30] suggested key strategies of 
formative assessment such as 

1. Learning Intention. 
2. Feedback 
3. Eliciting Evidence 
4. Students as Learning Resources for One 

Another 
5. Students Owning Their Own Learning [31] 

X. CONCLUSION 
 
To support teachers’capacity in assessment for 
learning, and get successful in classroom there are at 
least 5elements have contributed into action such as 
Professional Learning Community and Organization 
Context(Shared Vision, Caring Communities, 
Collaborative Teamwork, PLC’s Leadership and 
Promotive Structure and career advancement), 
Learning and Professional Development(setting 
meaningful goals, action/authentic learning and 
reflection), Teachers’capacity (self-efficacy, 
knowledge and capacity in AFL), Student learning 
and Professional Development Evaluation. 
 
And about the effective Assessment for Learning in 
classroom, From the blue circle in figure 1 , teachers 
should know how to make AFL working in class. 
There are at least 3 components that teachers should 
know and make themselves to understand such as 1) 
Elements of AFL (establishment of a classroom 
culture that encourages interaction and the use of 
assessment  tools, establishment of learning goals, 
and tracking of individual student progress toward 
those goals, use of varied instruction methods to meet 
diverse student needs, use of varied approaches to 
assessing student understanding, feedback on student 
performance and adaptation of instruction to meet 
identified needs and active involvement of students in 
the learning process),  2) Learning focused 
relationship (openness, respect and honesty), and 3) 
Process strategies. 
 
And about professional development, teachers need 
time, freedom, support from colleagues, in order to 
critically upon and to develop their practices. They 
need concrete ideas about the direction in which they 
can productively take their practice, and thus there is 
a need for work and the PD of teachers to specific 
attention to subject-specific dimension of teachers 
learning and they need to develop an active plan. And 
the important thing is AFL would best be done at the 
beginning of a new school year. Teachers could 
explore the relevance of AFL for their own practice; 
they could transform their new ideas, strategies and 
techniques from their experience such as researches 
or other teachers. And those were in turn 
communicated to teachers, creating a “snowball” 
effect. 
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