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Abstract - This research aims to study the effect of using blended learning with experience based teaching and scaffolding to 
enhance English writing skill for EFL learners in Thailand. The sample is 30 EFL learners in primary school in Thailand. The 
research tools are the lesson plan of blended learning with experience based teaching and scaffolding to enhance English 
writing skill, Web lesson, Online scaffolding, pre-test and posttest. The data analysis is t-test dependent. The finding indicated 
that the students’ posttest score were significantly higher than the pretest score at .05 significant levels and higher than an 
expected scores (75%). 
 
Index Terms - Blended learning, Experience based teaching, scaffolding, English writing skill, EFL learning. 
 
I. INTRODUCTION 
 
In Thailand, teaching English is important because it is 
the world language. Moreover, the Association of 
Southeast Asian Nations stated that “the working 
language of ASEAN shall be English.”  It means that 
Thai population should improve their English skills 
for this situation. EFL is an abbreviation for "English 
as a Foreign Language" Among the four language 
skills, which are reading, writing, listening and 
speaking, writing is proven to be the highest order skill 
as it demand a student’s cognitive skills and the ability 
to reproduce an idea correctly in a language (Beck, 
2011). From Council of Europe announcement, the 
Common European Framework of Reference or CEFR 
(Council of Europe, 2001) become the core standard 
of English teaching in Thailand (Office of the Basic 
Education Commission, 2008) which regulated that 
students who study language should use writing to 1) 
give self-basic information with the easy phrases, 2) 
write greeting cards, and 3) write postcard with 
self-basic information and the feeling about holiday. 
Moreover, the English core curriculum of Thailand 
rules that students after finished from primary school 
should be able to use English writing to 1) ask and give 
the information about self, friends, family, and daily 
life,2) accept and decline helping in each situation, and 
3) write for personal communication with command, 
request, and suggestion. Therefore, English teaching 
in Thailand should be accompanied with CEFR and 
English core curriculum of Thailand to enhance 
students’ English writing skilleffectively. The heart of 
teaching English for communication is to give the 
opportunities for students to practice English skills in 
different situation. For enhancing English writing 
skill, students should get more practicing than 
spending times for studying with course book. In 
Thailand, English teachers mostly teach their students 
only with course books which contained the contents 
that related to English writing. They believed that 

teaching basic writing contents such as vocabularies, 
tenses, sentences, mechanism, and coordinating 
conjunction can enhance students’ writing skill 
effectively. However, there are still problems in term 
of using the information to write. Most students cannot 
express their idea with writing because they lack of 
opportunities to use English writing in real situations 
both inside and outside classes. Thus, most Thai 
learners are not likely to have enough English writing 
skill.    With the continuously development of 
technology, many devices such as personal computer, 
smartphone, laptop computer or tablet have been used 
in the development and delivery of audio-visual 
products, multimedia presentations, visual materials 
and end-user software. Opportunities such as internet 
access and applications software are tools that often 
used to make the educational environment more 
relevant, rich, and rewarding (Ennis-Cole and 
Lawhon, 2004)  
 
Blended learning is the learning which happens both 
inside and outside the classroom. Koo-hang (2009) 
defined that it is as a mix of traditional face-to-face 
instruction and e-learning. Oliver &Trigwell (2005) 
placed the definitions of blended learning cited in the 
literature into seven categories: 1) Mixing E-learning 
with Traditional Learning; 2) Mixing online learning 
with face-to-face; 3) Mixing media; 4) Mixing 
contexts; 5) Mixing theories of learning; 6) mixing 
learning objectives; and 7) Mixing pedagogies.It can 
be concluded that “Blended Learning” is the mixing of 
instructional technology with face-to-face instruction 
or traditional learning to accomplish the goals of 
learning. However, using blended learning in English 
writing class seems not enough effective. It should 
cooperate with some instructional approaches which 
appropriated to support English writing teaching and 
learning.  Experience based teaching was based on 
Kolb’s experiential learning theory which defined 
learning style as the ‘generalized differences in 
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learning orientation based on the degree to which 
people emphasize the four modes of the learning 
process’ (Kolb, 1984). A cyclical four-stage learning 
process consisting of the following learning modes: 
concrete experience, reflective observation, abstract 
conceptualization and active experimentation. These 
four-stage learning process will work continuously 
from the first to the second, from the third to the fourth 
stage. Each stage has the relation to the next stage such 
as the information from the first stage will be used in 
the second stage to start the learning activity. To 
enhance a student’s writing skill, giving attention from 
the teacher is necessary.  
 
As approaches to teaching writing often require more 
personal attention, teacher should monitor and input 
scaffolding when students need. Thus, combination of 
blended learning and experience based teaching seems 
not enough for enhancing English writing skill. It 
needs some techniques to help students to success 
English writing.   
 
Scaffolding is the technique which help students 
accomplished their goals. Vygotsky (1978) and Wood 
et al. (1976) refer that scaffolding is the temporary 
support provided by teacher, more capable peers, or 
computer tutors to help students solve the problem or 
carry out a task that they cannot accomplish 
independently. Moreover, Hannafin et al. (1999) 
identified four types of scaffolding: conceptual, 
metacognitive, procedural, and strategic. Conceptual 
scaffolding guides learners regarding what to consider 
and helps them reason through complex 
problems.Metacognitive scaffolding facilitates 
metacognitive thinking and supports metacognitive 
processes, including planning, monitoring, and 
evaluating. Procedural scaffolding emphasizes how to 
utilize resources and tools. Strategic scaffolding 
provides guidance on how to approach learning tasks 
or problems. Additionally, Wood, Bruner, and Ross 
(1976) explain how adult helps infants learn to solve 
problems. They found that adults did not simply tell 
the infants how to solve the problem or just 
demonstrate how to do it. Rather, the adult used six 
strategies: recruitment, reduction in degree of 
freedom, direction maintenance, marking critical 
features, frustration control, and demonstration to 
support learners’ efforts until they gain sufficient skill.   
 
To support student’s learning more effectively, 
combination of technology and pedagogy is needed. 
English classes should be designed in such a way that 
theory and practice prepare the students to use 
language outside the classroom and apply the 
knowledge in different context. To address this issue, 
researchers should find the way to integrate 
technology into the English classroom for more 
variety to motivate students with appropriate 
pedagogy which enhance students’ writing skills. 

A. Research Objective 
The objective of this researchwas to study the effect of 
using blended learning with experience based teaching 
and scaffolding to enhance English writing skill for 
EFL learners in Thailand.   
 
B. Variables of the study 
The variables of the study are: 
Independent variable: Blended learning with 
experience based teaching andscaffolding to enhance 
English writing skill for EFL learnersin Thailand.  
Dependent variable: English writing skill for EFL 
learners in Thailand. 
 
C. Hypothesis 
After using the blended learning with experience 
based teaching andscaffolding to enhance English 
writing skill for EFL learnersin Thailand in the 
posttest will have improved compared to the pretest. 
 
II. LITERATURE REVIEW 
 
BLENDED LEARNING 

 
Fig. 1 A Model of Blended Learning 

 
Blended learning is the learning which happens both 
inside and outside the classroom. Koohang (2009) 
stated that it is defined as a mix of traditional 
face-to-face instruction and e-learning. Moreover, 
Driscoll (2002) placed blended learning into four 
categories. They are:  
1. Tocombine the mix modes of web-based 
technology (e.g., live virtual classroom, self-paced 
instruction, collaborative learning, streaming video, 
audio, and text) to accomplish an educational goal.  
2. To combine various pedagogical approaches                        
(e.g., constructivism, behaviorism, cognitivism) to 
produce an optimal learning outcome with or without 
instructional technology. 
3. To combine any form of instructional technology 
(e.g., videotape, CD-ROM, web-based training, film) 
with face-to-face instructor-led training. 
4. To mix or combine instructional technology with 
actual job tasks in order to create a harmonious effect 
of learning and working.” 
 
Oliver &Trigwell (2005) placed the definitions of 
blended learning cited in the literature into seven 
categories: 1) Mixing E-learning with Traditional 
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Learning;2) Mixing online learning with face-to-face; 
3) Mixing media; 4) Mixing contexts; 5) Mixing 
theories of learning; 6) mixing learning objectives; 
and 7) Mixing pedagogies. 
 
It can be said that “Blended Learning” is the mixing of 
instructional technology with face-to-face instruction 
to accomplish the goals of learning. However, using 
blended learning seems not enough for enhancing 
English writing skill. Some instructional approaches 
should be mixed to support learning. Not only using 
technology to be the main of teaching, pedagogy 
should be chosen appropriately. To combine the nature 
of blended learning with the suitable pedagogy, the 
research should find the information about pedagogy 
as much as he/she can for making the new style of 
learning in appropriated way. In this article, 
experience based teaching is the chosen one to make 
the new style of learning.   
 
Experience Based Teaching 
Referring to Kolb (1984), Experience based teaching 
was based on Kolb’s experiential learning theory 
which defined learning style as the generalized 
differences in learning orientation based on the degree 
to which people emphasize the four modes of the 
learning process. A cyclical four-stage learning 
process consisting of the following learning mode 
appeared below. 

 
Fig. 2 Kolb’s Experiential Learning Cycle. 

 
From the picture, it can be described as following. 
 
1. Concrete experience 
A new experience of situation is encountered, or a 
reinterpretation of existing experience. 
2. Reflective observation 
Reflective Observation of the new experience, 
particular importance is any inconsistencies between 
experience and understanding. 
3. Abstract conceptualization  
Reflection gives rise to a new idea, or a modification 
of an existing abstract concept. 
4. Active experimentation  
The learner applies them to the world around them to 
see what results. 
 

To improve a student’s writing ability, much attention 
is usually needed from the teacher as approaches to 
teaching writing often requires more personal 
attention where monitoring and scaffolding input can 
be given by the teacher. Using scaffolding is the 
suitable way for students who learn English as a 
foreign language. It can help students to learn 
successfully. Especially in blended learning context, 
scaffolding can be both online and face-to-face to help 
students anytime and anywhere. To design the 
scaffolding in both online and face-to-face context, the 
researcher studies, analyses, and synthesizes the 
documents of scaffolding judge the appropriated way 
for helping students’ learning successfully.   
Scaffolding 
As Vygotsky (1978) and Wood et al. (1976), 
Scaffolding refers to temporary support provided by 
teacher, more capable peers, or computer tutors to help 
students solve the problem or carry out a task that they 
cannot accomplish independently. 
 
Hannafin et al. (1999) identified four types of 
scaffolding: conceptual, metacognitive, procedural, 
and strategic. Conceptual scaffolding guides learners 
regarding what to consider and helps them reason 
through complex problems.Metacognitivescaffolding 
facilitatesmetacognitive thinking and supports 
metacognitive processes, including planning, 
monitoring, and evaluating. Procedural scaffolding 
emphasizes how to utilize resources and tools. 
Strategic scaffolding provides guidance on how to 
approach learning tasks or problems. Wood, Bruner, 
and Ross (1976) explain how adult helps infants learn 
to solve problems. They found that adults did not 
simply tell the infants how to solve the problem or just 
demonstrate how to do it. Rather, the adult used six 
strategies: recruitment, reduction in degree of 
freedom, direction maintenance, marking critical 
features, frustration control, and demonstration to 
support learners’ efforts until they gain sufficient skill.   
 
From the information of scaffolding above, it can be 
said that the scaffolding can be designed both online 
and face-to-face. The online scaffolding should be 
designed by using Hannafin’s four types of 
scaffolding because it has clear explanation which 
students can learn by themselves. Face-to-face 
scaffolding should be designed by Wood, Bruner, and 
Ross’s approach because it can help students to 
success their learning when they got the problems 
which online scaffolding cannot help. It’s 
appropriated to teacher’s use. Teachers can give the 
good suggestions, makea guideline for learning, give 
students feedback, and demonstrate how to do it.   
 
English Writing Skill 
Zamel (1982) considered writing to be an activity of 
finding out meaning including creating, organizing, 
and identifying of students’ ideas. The Basic 
Education Core Curriculum B.E.2551 (A.D. 2008) of 
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Thailand (2008) stated about learning standards and 
indicators of foreign language in writing skill for 
primary students that students should 1) write in an 
exchange in interpersonal communication; use orders 
and requests and give instructions; write to express 
needs; ask for help; accept and refuse to give help in 
simple situations; write to ask for and give data about 
themselves, friends, families and matters around them; 
write to express their feeling about various matters and 
activities around them, as well as provide brief 
justifications, 2) write to give data about themselves, 
friends and the surrounding environment; write to 
show opinions about various matters around them, 3) 
use words politely and appropriately; give data about 
thefestivals/ important days/celebrations/lifestyles of 
native speakers.  The Common European Framework 
of Reference or CEFR (Council of Europe, 2001) 
regulated that students who study language should use 
writing to 1) give self-basic information with the easy 
phrases, 2) write greeting cards, and 3) write postcard 
with self-basic information and the feeling about 
holiday. 
Therefore, English writing skill is the ability to write 
in English with the information about self-basic 
information, data about friends and the surrounding 
environment, festival/important day by using correct 
vocabularies and grammar which consisted of sub and 
verb agreement, tense, coordinative conjunction, and 
mechanism. To enhance English writing skill for 
primary students in Thailand, integrating experience 
based teaching with scaffolding in the blended 
learning context has advantages: it opens the 
opportunities for students to study anytime and 
anywhere  using the internet both inside and outside 
the classroom, students can learn more about English 
writing with online resources which appeared on the 
internet, and students and teachers can talk and discuss 
together in face to face and search more information 
via using the internet to help their English writing. 
 
III. METHODOLOGY 
 
This research is based on experimental research with 
the objective to study the using of blended learning 
with experience based teaching and scaffolding to 
enhance English writing skill for EFL learners.  

 
A. Sample 
The sample is 30 EFL learners who study in grade 6th     
in primary school. 
B. Instruments 
The instrument are 1) The lesson plan of blended 
learning model with experience based teaching and 
scaffolding to enhance English writing skill for EFL 
learners, 2) Web lesson 3) Online scaffolding 4) 
pre-test and 5) posttest. 
C. Procedure 
This study followed the “one-group pretest-posttest” 
design as shown in the table below: 

 

TABLE I.  ONE-GROUP PRETEST-POSTTEST DESIGN 

Pretest Independent Posttest 

Y1 X Y2 
 
The steps involved in this design are (1) administering 
the pretest (Y1); (2) implementing the experimental 
phase (i.e. teaching with the blended learning with 
experience based teaching and scaffolding to enhance 
English writing skill for EFL learners in Thailand.) 
(X); and (3) administering the posttest (Y2). The 
experimental phase (teaching students with the  
blended learning with experience based teaching and 
scaffolding to enhance English writing skill for EFL 
learners in Thailand) lasted for six weeks in November 
to December 2017.  
 
D. Data analysis 
The data form tests (pretest and posttest) were 
analyzed with this formula: 

t =
∑D

∑ (∑ )

( )

 

Where, “t” represents the dependent sample t-test, “D” 
is the difference between pretest and posttest scores, 
and “n”is the total number of students who took the 
pretest and posttest, which was all the students in the 
sample group. 
 
IV. RESULT 
 
The result of using blended learning with experience 
based teaching and scaffolding to enhance English 
writing skill for EFL learnersis shown as the table 
below.  
Table II : Show the comparison between pre-test and posttest 

 
*P = 0.05 

 
From the table, the average score of pre-test is at 3.23 
and the average score of posttest is at 16.13. The 
comparison of pre-test and posttest scores showed that 
the posttest score is higher than pre-test score 
statistically at .05.  
 
V. DISCUSSION 
 
From the result of using blended learning with 
experience based teaching and scaffolding to enhance 
English writing skill for EFL learners, it can be said 
that this model is effective to enhance English writing 
skill according to Hellenbeck (1997) because this 
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model has the learning process both online and face to 
face with the learning process of experience based 
teaching and using online scaffolding which appeared 
on online learning lesson, choose the outer learning 
resources and get the new situation to use the group 
writing concept. The advantages of online learning are 
1) students can learn by themselves independently, 2) 
students can find the way to improve the problems and 
develop their learning ability and 3) this learning 
support personal difference and their potential 
(Driscoll, 2002) with the use of online scaffolding that 
students can use it without waiting for teachers. They 
can do the activities continuously if the online 
scaffolding can help them to understand contents and 
find the answer to use in the next activity. If students 
have the another questions from using online 
scaffolding, teachers can help them to explain the 
content to extend students’ knowledge and 
demonstrate English writing according to the writing 
steps to help students clearer than explanation. It can 
build the interaction between learners and teachers 
according to Roehler and Cantlon (1996). 
 
In face to face learning,the activity appeared in group 
to reflex their self-learning and compare their learning 
from each student. Moreover, they can comment and 
relate the information from each student to conclude 
the group concept. Then, they use the group concept to 
do their writing tasks which support them to practice 
their English writing to be better. Teachers will give 
the explanation, give students feedback, and 
demonstrate how to write in writing steps according to 
McLoughin (2002) stated that scaffolding should be 
just-in-time in classroom. 
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