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Abstract - This study aimed to explore what are the informal reasons that college students prefer to use SNSs in learning 
English Language through self-efficacy theory to explain how using SNSs will affect students’ beliefs. The study used 
questionnaire and collected data of 286 participants from Umm AL-Qura University. The findings clearly reflect that there is a 
significant positive correlation between informal reasons for using SNSs and students’ SE. Multiple regression analysis 
showed informal reasons for using SNSs has a positive effect on the students’ SE. The results suggest that using SNSs in the 
enjoyable learning purposes for informal reasons will promote students’ SE. 
 
Index Terms - SNS, self-efficacy, English Language, informal learning, college students. 
 
I. INTRODUCTION 
 
In the last recent years, social-networking sites (SNSs) 
such as Facebook, Twitter, My Space, I-talkie…etc 
are considered as a fundamental tool for social 
interacting, communication, and sharing of 
information. They enable individuals to join virtual 
groups and explore hobbies, tendencies, interests, and 
other specific knowledge of group members.  
 
Hence, SNSs give individuals the opportunity to 
express themselves and keep in touch with their family 
members, relatives, old friends, colleagues or 
establishing new relationships in an open and liberal 
way. Furthermore, through social-networking 
applications, users can achieve many advantages with 
access to a different set of information from wide 
range of sources (Meyen et al, 2002; Yu et al., 2010). 
Additionally, many researchers in previous studies 
confirmed that youth people today use social media in 
the most common useful and professional ways, both 
for learning and social purposes (Arnold & Paulus, 
2010; Ryberg& Christiansen, 2008;Vrocharidou 
&Efthymiou, 2012; Wang & Wu, 2008;Wodzicki et 
al, 2011), and proved that college students are 
combining SNSs in their academic experiences both 
formally and informally in blended or online 
environments (Arnold & Paulus, 2010; 
Dabbagh&Kitsantas, 2011; Kabilan, Ahmad, 
&Abidin, 2010; Northcote &Kendle, 2011). It is 
important to utilize the significance of students’ 
self-efficacy in Saudi students’ academic life through 
using SNSs technology as methods of learning English 
language. There are limited studies in educational field 
that show the effect of informal using SNSs 
technology as a way of learning English language on 
students’ self-efficacy in higher education, in 
particular, on Saudi students. Thus, the importance of 
this study is shown in following objectives: 
1- To illustrate the informal reasons (INR) for using 
social networking sites (SNSs) by Saudi students in 

higher education in English language. 
2- To find the relationship between the INR for using 
SNSs and academic self-efficacy. 
3- To enhance using SNSs technology as a learning 
instrument in educational environment and students’ 
life to promote their self-efficacy (SE), thus lead them 
to achieve success through effective using of SNSs as 
a methods of learning English language. 

 
Figure 1. The framework of the study 

 
II. LITERATURE REVIEW 
 
The complexity and energy of using SNSs for under 
graduate students’ experiences are not present only as 
academic learning but also as social and acculturation 
learning (DeAndrea et al, 20111; Tian et al, 2011; Yu 
et al, 2010).  Social learning refers to communication 
and interaction with friends, colleagues, and 
acquaintances based on shared interest to present 
homogenous group more than existing friendship 
(Ryberg& Christiansen, 2008). In general, social 
networking sites and electronic media influence 
students’ acculturation, social observation and 
interaction (DeAndrea et al., 2011; Wodzicki et al, 
2011). They are explained by social cognitive theory, 
in particular, self-efficacy (Bandura, 1997, DeAndrea 
et al, 2011) to direct students’ behavior and beliefs 
(DeAndrea et al, 2011). There are many argues around 
the effect of SNSs on college students for informal and 
cultural learning, and socialization (DeAndrea et al, 
2011) which reflect informal reasons for using SNSs 
in this research such as to find like-minded group or 
people and share organized knowledge with them. 
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Some researchers have examined the relationship 
between engagement on Facebook, socialization, 
self-efficacy, and learning outcomes (Nadkarni & 
Hofmann, 2012; Yu et al, 2010) and promoting 
students to achieve or set their goals 
(Dabbagh&Kitsantas, 2011; Yu et al, 2010). The 
results confirmed the benefits of Facebook usage for 
students’ socialization at university and its learning 
outcomes (Nadkarni, & Hofmann, 2012; Yu et al, 
2010). Further research revealed that college students 
mostly use SNSs to form their identity, 
communication, and endorse social integration 
(Wodzicki et al, 2011). This in turn minimizes the gap 
between using SNSs and students’ self-efficacy (Yu et 
al, 2010) of perceived benefits. These benefits are 
presented as enjoyment, usefulness, and interacting 
with peers and colleagues correlate with student’ 
self-efficacy to enhance their academic performance 
through effective SNSs usage (Lin & Lu, 2011; 
Nadkarni & Hofmann, 2012; Yu et al, 2010). 
Furthermore, SNSs system constructs and encourages 
culture and collaboration of sharing on SNSs among 
students and faculty with similar interests or learning 
and teaching circumstances across courses (Churchill 
et al, 2009).  
 
III. METHOD 
 
This study was carried out in Umm Al-Qura 
University (UQU). It included 286 participants—146 
participants of them were females and 140 were males. 
All participants were volunteered students from 
English Language Department from girl’s UQU and 
boy’s UQU in Mecca in the Kingdom of Saudi Arabia 
(KSA).  Over 90% of routine interaction with faculty 
or colleagues, whether they have SNSs group(s) for 
academic courses or not, they use English language in 
e-mail and mobile messages as they said. The data was 
collected at the middle of summer semester in Saudi 
Arabia between the last week of June and third week 
of July in 2012. Firstly, participants were divided into 
groups each consists of 25-30 students. Five groups 
were chosen randomly from boys’ UQU and six 
groups of similar size were from girls’ UQU. Total 
time allotted for collection of data from each group 
was 25 minutes. The participants were given a full 
description of the procedures to answer the 
questionnaire components for the first five minutes of 
each session, and then, participants were asked to give 
their responses accurately and fill all parts of the 
questionnaire within next 20 minutes. 
 
The tool used for data collection in this study was a 
questionnaire that was divided into two main parts: 
The first part was consists of general information that 
could be measured in semantic scale (e.g., gender, 
have an account on SNSs, checking account). The 
second part contained two factors involved different 
kinds of measurements, one of them was INR for using 
SNSs as independent variable, and the second factor 

was about SE as dependent variable. The 
measurements were taken on 5-point Likert-scale with 
endpoints ranging from 5 = “Strongly agree” to 1 = 
“Strongly disagree.” The questionnaire items of the 
second part were adopted from previous studies, 
which have been validated and believed to be highly 
reliable in data collection.  The measures of informal 
reasons (INR) for using SNSs was also adopted from 
previous studies. Among the items used as measure of 
informal reason, 3 items were reported by Hung and 
Yuen (2010), 1 item was from Wodzicki et al. (2011), 
and 5 items were from Lin and Lu (2011) with 
Cronbach’s alpha ranged from 0.82 to 0.91. Examples 
of N-AR items: (I think I use Social Networking Sites 
in general because: They would be easy to find any 
information that I need it in my life, they can be able 
me to create my own group). In the current study, the 
Cronbach’s alpha for non-academic reasons was (α = 
0.937) for 9 items. The measure of self-efficacy (SE) 
was derived from 8 items adopted from motivated 
strategies for learning questionnaires (MSLQ) that 
developed by Bong (2001), and Pintrich et al. (1991) 
and were reported in several studies (Bong, 1997;  Joo 
et al, 2000) with reliable scale was assessed (α=0.93). 
Examples of SE items: (I believe I will receive 
excellent grades in my courses this semester, I expect 
do well in my courses this semester). Cronbach’s 
alpha for self-efficacy in the current study was (α = 
0,90) for 8 items. A whole Cronbach’s alpha for all 
study factors was (α = 0,94). 
 
IV. RESULTS 
 
The results of the study analyzed data by statistic 
package for social science (SPSS) version .19 for each 
part and factor of the study according to study 
objectives. The results of research arrangement 
organize as follows. 
 
A. Descriptive Statistics 
Students’ responses to questions of the first part of the 
study indicate that most of male students have the 
good and excellent familiarity with using the SNSs 
regardless of whether they have academic group on it 
or not. As shown in Table 1, an independent-sample 
t-test conducted to compare the means’ scores of 
familiarities with using SNSs for males and females. 
There were no significant differences in scores for 
males (Mean = 3.02, standard deviation (SD) = 1.063) 
and females (Mean = 2.88, SD = 0.883) with t = 0.233.  
Table 1  Measure of Familiarity With SNSs in Male and Female 

Students 
Participants’ 
gender Number Mean SD t 

Male 140 3.02 1.063 
0.233 Female 146 2.88 0.883 

Total  286 2.95 0.976 
The most famous SNSs usage by college students was 
Facebook in both male and female students as shown 
in Table 2. 
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Table 2 Students’ Personal Accounts on SNSs 

 Frequency Percent (%) 
Male Female Male Female 

Facebook 68 124 48.6 84.9 
Twitter 3 11 2.1 7.5 
All of the 
previous 47 7 33.6 4.8 

None of the 
previous 22 4 15.7 2.7 

Total 140 146 100.0 100.0 
 
As presented in Table 3, checking of accounts from 
one to five times per day ranged higher in male 
participants’ responses ranged 34.3%, while 47.9% of 
female participants’ responses. In addition, as shown 
in Table 4, number of academic group on SNSs, there 
are 50.0% of male participants do not have any SNS 
group for academic course, 40.7% have one academic 
group on SNS, and 9.3% have two academic groups on 
SNSs. While female participants’ responses show that 
34.9% have two academic groups on SNSs, 30.8% 
have one academic group on SNS, 10.3% have three 
groups on SNSs, and only 24.0% do not have any 
academic group on SNSs.  
 

Table 3 Trend of Checking Accounts on SNSs 

 
Frequency Percent (%) 
Male Female Male Female 

Once a day 36 38 25.7 26.0 
One to five times per 
day 48 70 34.3 47.9 

Six to10 times per 
day 31 34 22.1 23.3 

More than 10 times 
a day 3 0 2.1 0.0 

Never 22 4 15.7 2.7 
Total 140 146 100.0 100.0 

 
Table 4  Number of Academic Group(s) on SNSs 

 Frequency Percent (%) 
Male Female Male Female 

One group 57 45 40.7 30.8 
Two groups 13 51 9.3 34.9 
Three groups and 
more 0 15 0.0 10.3 

None 70 35 50.0 24.0 
Total 140 146 100.0 100.0 
 
B. Informal Reasons for using SNSs 
In table 5, students in the second factor (informal  
reasons) of the study expressed their common 
opinions for all 9 items of using SNSs for informal 
reasons which are above mean score = 2.05. As shown 
in table 6, participants agreed on using SNSs 
technology informally for most important reasons as 
following: because it would be easy for them to find 
appropriate group that is close to their hobbies 
tendencies through friends’ profiles (mean score = 
2.13), will let them share their personal interest with 
others and vice versa ( mean score = 2.12), be able to 
shape many pages to express their individuality and 
creativity ( mean score = 2.10), and will improve their 
efficiency in sharing information and connecting with 
others ( mean score = 2.05). 

 
Table 5. Informal reasons for using SNSs 

Items  
I think I use Social Networking Sites in general because:    M    SD 

 They would be easy to find appropriate group that is close to my 
hobbies tendencies through friends’ profiles. 

2.13 .997 

 They can be able to let me share my personal interest with others. 2.12 1.003 
 They can be able to shape many pages to express individuality and 

creativity. 
2.10 .925 

 They will improve my efficiency in sharing information and 
connecting with others. 

2.05 .891 

 They enable me to know more people from same or different 
culture(s). 

2.03 .960 

 They can be able me to create my own group. 2.01 1 
 They will be a useful service for interaction between members. 1.97 .843 
 They would be easy to find any information that I need it in my 

life. 
1.92 .867 

 I could let me share my knowledge with others and vice versa. 1.90 .867 

 
C. The relationship between INR for using SNSs, 
and ASE 
Pearson correlation coefficients were computed to 
assess the relationship between informal reasons for 
using SNSs and self-efficacy.    There was a significant 
positive correlation between informal reasons and 

students’ self-efficacy (r = 0.346, p < 0.01); as shown 
in table 6. That means the higher levels of informal 
reasons for using SNSs between students are 
associated with students’ self-efficacy. In general, the 
increasing in reasons for using SNSs were correlated  
with increasing in self-efficacy 
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** P > 0.01 
 

Table 6. The relationships between three factors 

 
D. The effects of reasons for using SNSs on 
students’ self-efficacy 
Multiple regression analysis showed informal reasons 
for using SNSs explained 13.6 % of students’ 
self-efficacy (F = 19.925, p < 0.001), as shown in table 
7. Controlling the effect of informal reasons for using 
SNSs. Controlling the effect of informal reasons for 
using SNSs have a significant positive effect on 
students’ self-efficacy (β = .300, p < .05).  
  *** P < .001  

Table 8. Model summary of multiple regression 

 
 
DISCUSSION& CONCLUSION 
 
The second factor discusses if SNSs can posit as useful 
and enjoyable environment, acculturation, and 
socialization. According to Yu et al (2010) hypothesis 
that express interacting with peers on SNSs to strength 
the ties between social support and sense of belonging 
through many facets (1) find same group to share 
hobbies, knowledge, personal interests, and meet new 
or old people; (2) express individuality and creativity; 
and (3) interacting with others from same and different 
culture (s). The effect of informal reasons for using 
SNSs had a significant positive effect on students’ 
self-efficacy. This result consists with previous studies 
(DeAndrea et al, 2011; Lin & Lu, 2011), suggests the 
positive influence of usefulness correlated to informal 
learning of using SNSs for indorsing self-efficacy to 
find information, share knowledge, find appropriate 
groups, connecting and interacting with others, and 
share personal interests. Depending on social learning 
interaction, especially such as Facebook or Twitter, 
the people will have a good chance to improve their 
learning and acquire different language skills easily. 
Due to students and faculty recognition of the 
importance of the matter, it is utmost necessary to 
imply new resource technology as SNSs in teaching 
and learning circumstances. In addition to informal 
reasons for using SNSs forenjoyment, and usefulness 
learning as appraised in this research, the results 
showed that participants had positive response toward 
using SNSs to find appropriate group(s), sharing 
personal interests, expressing creativity and 
individuality, sharing information with others (Lin & 
Lu, 2011; Hung & Yuen, 2010; Wodzicki et al, 2011) . 
In multiple regression analysis when controlling the 
other variable’s effect, informal reasons for using 
SNSs had significant positive effect on students’ 
self-efficacy. There are many reasons explained these 

results. Firstly, most of scholars agreed that youth use 
SNSs technology for supporting emotions, to feel 
more freedom, and to improve their social life. These 
findings are almost correspondent to the results of 
recent studies (Lin & Lu, 2011; Wodzicki et al, 2011). 
In addition, there are many proofs that college students 
use SNSs technology for getting a positive effect of 
socialization at universities, and social learning 
outcomes (Lin & Lu, 2011; Nadkarni & Hofmann, 
2012; Wodzicki et al, 2011). Related to this study. 
Future works might examine the students’ perceptions 
when they are using SNSs informally for learning 
English language within arrangement experiences, 
academic achievements, and personal goals. 
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