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Abstract - This study is an experimental research to develop English writing skill of primary students by using the online 
supplementary lessons. The objectives of this study were (1) to compare the learning achievement of students before and 
after learning by using online supplementary lessons and (2) to study students' satisfaction toward learning by using the 
online supplementary lessons. The sample consisted of 5 grade 5 students of Wat Amarintraram school, Bangkok, Thailand 
obtained by purposive sampling. There were three instruments used in this study; online supplementary lessons used for 
teaching primary English, the English writing achievement tests, and the satisfaction questionnaire investigating the students' 
opinions towards the online supplementary lessons. The research findings were as follows. The primary students' English 
writing skill score after learning via online supplementary lessons was higher than that of before the learning at the 
significance of 0.05 level. The students have a ‘very high’ positive attitude in the online supplementary lessons in all items. 
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I. INTRODUCTION 
 
The teaching of English in Thailand is considered as 
an EFL (English as a Foreign Language) context. 
Thai learners have little opportunity for English 
communication outside classroom. The medium of 
instruction in schools are mostly in Thai, the official 
language of the country. Recognizing the significance 
of learning English,the core curriculum of basic 
education of Thailand sets English as one of the 
major school subjects for Grade 1-12. Nowadays the 
teaching of English needs to be intensively focused 
due to the rapid change of the world communication. 
English is agreed to be the official language to 
communicate among ASEAN (Association of South 
East Asian Nations) countries. Therefore, English is 
set as the first foreign language that Thai students 
should learn. However, English evaluation result 
appeared to be unsatisfactory as presented in the O-
NET (Ordinary National Education Test) that English 
is at the level of ‘needed improvement’. (Office of the 
National Education Test). Among the skills of 
language learning; listening, speaking, reading and 
writing, writing seems to be the most difficult skill 
for Thai students. Learners need to understand the 
idea what to write and how to write. They need to 
practice language by learning the structure of 
sentences, punctuations and capitalizations. The skills 
need to be learned since the learners are young in 
primary education. They have to start from less 
controlled writing to free writing. It could be said that 
writing is the most challenging skill to teach due to a 
few reasons. There is usually no direct contact 
between the writer and the reader. Therefore, the 
writer usually does not know whether the reader 
understands or enjoys what s/he is written. Moreover, 
the writer needs to have a good knowledge of 
grammar, vocabulary and structure of the target 
language to convey the meaning of the message 

clearly as, unlike speaking, there is no place for 
negotiation. Also, writing needs a lot of thinking, 
imagination and organizing. It could be said that 
writing is the most challenging skill to teach due to a 
few reasons. There is usually no direct contact 
between the writer and the reader. Therefore, the 
writer usually does not know whether the reader 
understands or enjoys what s/he is written. Moreover, 
the writer needs to have a good knowledge of 
grammar, vocabulary and structure of the target 
language to convey the meaning of the message 
clearly as, unlike speaking, there is no place for 
negotiation. Also, writing needs a lot of thinking, 
imagination and organizing. For young Thai learners, 
in their primary years, they are learning to write Thai 
(their native language) and English at the same time. 
Writing teachers have been advised to adopt practices 
from the native language and writing in their second 
language teaching of writing (Silva, 1993: 657). 
However the writing teachers also have to understand 
that there are in fact many differences between the 
two languages. Silva (1993) stated in a 
comprehensive survey of L2 writing that L2 Writers 
did less planning and that they were less fluent (used 
a few words), less accurate (made more errors) and 
less effective in stating goals and organizing 
materials. Some pedagogical implications are advised 
as follows as it is important to determine appropriate 
to push us to writing instruction, b) teachers need to 
be equipped to deal effectively with the socio-cultural 
and linguistic differences of L2 students and c) 
assessment of writing may need to take into account 
the fundamental differences between most L1 and L2 
writing. In Thai context of teaching writing, 
therefore, L1 (Thai) should be beneficial for writing 
in L2 (English), especially in the planning ‘what to 
write’ stage. As mentioned earlier, learners need a lot 
of practice in planning before starting to write. They 
may need more time to write in their own pace. 
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Learning to plan what to write by themselves is a 
crucial period of time for them. In this research 
google classroom has been introduced to be used to 
help Thai learners outside the classroom. 

 
II. LITERATURE REVIEW 
 
2.1 Writing is usually made up of graphic symbols 
each of which represents a different sound. It is the 
arrangement of the graphic symbols into words and 
sentences to give meaning. Basically people write 
because they want to communicate with someone. 
Sometimes the writer knows the readers, but 
sometimes he or she doesn’t. Writing is not just 
speech written down. Rachel is usually spend time 
planning what to write. They usually leave right or 
correct what they have already written. Writers spell 
out the words they use correctly with appropriate 
punctuation marks such as commas, question marks 
or periods. So, writers need to have a good 
knowledge of grammar, vocabulary and structure of 
the target language. Writing requires a lot of thinking, 
imagination and organization. Writers have to be sure 
that they are writing is understood by their readers. 
 
2.2 Approaches to the teaching of writing 
 
2.2.1 The controlled-to-free approach  
Language is based learning through step-by-step skill 
formation exercises students moved from the teacher 
controlling everything about their writing to a state 
where they are free to write what they wish.The 
emphasis is on grammatical accuracy. Students make 
mistakes because they are allowed to write what they 
want. So teachers to control their students writing to 
prevent them from mistakes.In this approach, student 
start with fully controlled exercises so that they will 
not make any mistakes when they start to learn the 
target language. Then they will move to semi-
controlled exercises and free writing finally. 
 
2.2.2 Free writing approach 
This approach is on for you writing right from the 
start. Learners encouraged to write as freely as 
possible without much control arm from the teacher. 
The principle of this approach is that learners will 
write better if they do not have to worry about 
grammatical accuracy. Fluency and content are 
emphasized more than grammatical accuracy. 
Teachers do not correct the grammatical mistakes that 
are made by students in their writing. Teachers only 
provide comments on content and general fluency. 
 
2.2.3 Communicative approach  
In this approach the main purpose for writing is 
communication (or interaction with someone or some 
people). The teacher will not be the only one to read 
the students’ writing. In other words, the audience for 
the students’ writing can be the teacher, their 
classmates or even readers outside the class. 

2.2.4 Process approach  
This approach believe is that writing is a process that 
involves a lot of planning drafting discussing revising 
and we drafting (SEAMEO, 1995). 
 
2.3 Google Classroom 
Google Classroom is used In this research as online 
lessons. The use of the word processing application 
on computers and other tools available on Google 
classroom will be useful to students in school are 
developing their writing skills especially theose 
struggling writers who are still developing beginning 
skills such as punctuation, spelling and grammar. 
Google classroom encourages better editing since it is 
easier and faster because there is no need for re-
copying. This will lead to an increase in engagement 
and an increase in overall revision for young learners 
(MacArthur, 2009).  
 
(เอาอางอิงนี้ไปใสบรรณานุกรมนะคะ 
MacArthur, C.A. (2009). Reflections on Research on 
Writing and Technology for Struggling Writers. 
Learning Disabilities Research and Practice. 24(2), 
93-103.) 
 
III. METHODOLOGY 
 
This experimental research aimed to develop English 
writing skill of primary students by using the online 
supplementary lessons.. The objectives of this study 
were (1) to compare the learning achievement of 
students before and after learning by using online 
supplementary lessons and (2) to study students' 
satisfaction toward learning by using the online 
supplementary lessons. 

 
3.1. Population and Sample 
The population of this research included 10 grade 5 
students. There were 5 students studying in 
WatAmarintraram School, Bangkok, Thailand 
obtained by purposive sampling. 

 
3.2. Procedures of Treatment 
Before starting writing skill lesson, the researcher had 
informed the objectives of this class to the students. 
Secondly, the students were introduced to the Google 
Classroom and added them into the Google 
Classroom Writing class and explained them how to 
use it. Thirdly, the researcher gave them a pretest to 
evaluate the basic skill of writing of the students. 
Fourthly, the researcher started the lessons; self-
introduction; describing people; describing objects 
and giving advice (the use of should).At the warp-up 
step of each lesson, the student were provided 5 
minutes of share time, the students could share your 
writing paper or what they’d learnt in the lesson. 
Fifthly,the studentsanswered the satisfaction 
questionnaire investigating the students' opinions 
towards the online supplementary lessons. 
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3.2. Data Collection Technique 
Procedure of collecting data was divided in to 3 parts 
namely pre-test, post-test, and satisfaction 
questionnaire.Before giving treatment, the researcher 
gave the pretest to the students and post-test and 
satisfaction questionnaire after the doing the 
treatment. All of instruments were provided in the 
Google Classroom. 

 
3.3 Instruments 
The instruments of the study were following; 5 lesson 
plans, writing tests; pre-test and post-test, satisfaction 
questionnaire. 
4 lesson plans consisting of 4 topics self-
introduction; describing people; describing objects 
and giving advice (the use of should). 
 The writing tests; pre-test and post-test.   
    1) Write 15-20 words about yourself and your 

family 
    2) Describe this person in 10 words 
    3) Describe this thing in 10 words 
    4) Your friend want to have good health. 
 Write 15-20 words to give him/her advice. 
 The satisfaction questionnaire investigates the 
students' opinions towards the online supplementary 
in the format of Likert scale.  
3.4 Data Analysis Technique 
The data of pre-test and post-test were analyzed by 
means of frequency, descriptive statistics and 
standard deviation. The descriptive statistics analysis 
was meant to find out the effect and participants 
satisfaction of integration of using Google Classroom 
for developing writing ability.  The data of comparing 
satisfaction before and skill using the treatment was 
analyzed by using Likert scale form. 
  
IV. RESULTS AND DISCUSSION 

 
4.1. Results of Descriptive Statistic Analysis 
The data was collected through the test. The test were 
same, but there were used 2 times (pre-test and post-
test), analyzed by using Mean score and Standard 
deviation. It is presented in the form of table along 
with the description below which based on Campbell 
and Stanley form (Campbell & Stanley, 1973). The 
range of the score is between1-10. 
 

 
Table 1: The students’ pre-test and post-test score individually 

Students Pre-test Post-test Gain 
S1 12 25 13 
S2 10 26 16 
S3 13 28 15 
S4 14 27 13 
S5 11 27 12 

Average 12 26.6 
Standard 
Deviation 

1.58 1.14 

 
The table above shows that the students' English 
writing skill score after learning via online 
supplementary lessons was higher than that of before 
the learning.  
 
4.2. Results of Inferential Statistics Analysis. 
The participants' satisfaction was analysed the mean 
frequency by using ManinanRuwirak’ s form due to 
find the result and was presented in the table form 
along with the  
description below. Score rangewas set as following:  

 

 
Table 3: Participant’s satisfaction 

Students Average score Levels 
S1 5 very high 
S2 4.75 very high 
S3 5 very high 
S4 4 high 
S5 4.5 very high 

Average 4.65 very high 
  
The table above shows that the students’ opinions 
towards the online supplementary lessons are 4.65 of 
average score and very high level. 
 
V. IMPLICATION FOR TEACHING AND 
LEARNING OF READING             
COMPREHENSION SKILL 
 
Implications for teaching primary children writing 
skills. According to the results, the primary students 
can improve their writing skills on four topics: self-
introduction, describing people, describing objects, 
and giving advice ( the use of shoud) after learning 
their supplementary lessons through online learning, 
Google Classroom. The participants are very satisfied 
with the learning through this method. We cannot 
deny that the primary children, the 21st century 
people, were born in the age if technology. They are 
raised among the growth of a lot of technologies e.g. 
mobile phones, computer games, Google, Facebook, 
LINE, twitter, etc. When the supplementary lessons 
were introduced to promote writing ability in English, 
they have no problem dealing with new technology. 
However they also have a opportunity to work in 
pairs and individually with the teacher. That makes 
them feel very satisfied with this learning method. 
Further studies should be continued to create more 
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lessons by using Google classroom or other forms of 
technology. 
 
CONCLUSION 
 
This research was conducted with the aims to 1) 
compare writing ability of the primary students 
learning supplementary lessons through online 
learning, Google Classroom, and 2) investigate the 
satisfaction of the primary students after learning 
through this method. It was found that the 
participants had higher scores of posttest than pretest 
and revealed the ‘highest level’ of satisfaction of 
learning through this method via Google Classroom. 
The results were compliance with that of Fallon 
(2016) in which the experiment of the Google 
Classroom used to promote the third graders’ writing 
ability. Her research illustrates how Google 
classroom impact students positively by allowing 
them to work together to edit narrative pieces of work 
and motivates them to write more often. The students 

in her study were more motivated during writing 
lesson and developed a higher set of writing skills. 
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