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Abstract - This research was designed to investigate the effectiveness of collocation instruction through communicative activities. Two 
classes of 30 students studying in Grade10 in a school in the remote area of Thailand were randomly selected to participate in the study. The 
experimental group received collocation instruction through communicative activities, whilst the control group received regular collocation 
instruction. Two tests, a 30-item multiple-choice collocation test and a paragraph-writing test, were administered before and after the 
instructions. A five-scale questionnaire was also used to obtain the students’ attitudes towards the instructions. Data from post-test 
administration were analyzed by using t-test to determine whether there are significant differences between test scores of the students in both 
groups. A one-tailed Spearman’s rho correlation coefficient was also employed to investigate whether scores on the Collocation Test and 
those on the Writing Test were positively correlated. The results showed that students’ scores on both tests improved after the instructions. 
However, with the aid of communicative activities, students in the experimental group obtained significantly higher scores than those in the 
control group on both tests. Positive correlations between the test scores on collocation and writing were also found. Data retrieved from the 
questionnaire were analyzed for descriptive information. It was found that students in both groups had positive attitudes towards collocation 
instructions. The results of this research provide an alternative to teaching writing. Collocation instruction can be employed to promote 
students’ writing ability. In addition, the incorporation of communicative activities into the instruction is applicable and highly 
recommended to motivate students to pay more attention to not only the lecture they attend, but also the activities they do. 
 
Keywords - English Collocation, Collocation Instruction, Communicative Activities, English Writing 
  
I. INTRODUCTION 
 
1.1. Background 
The major goal of teaching English as a foreign 
language (EFL) is to assist students in mastering their 
language skills so that they can apply the skills to use 
in a variety of situations.  In Thailand where English 
is taught as a foreign language, students do not 
typically have enough time to expose to English, nor 
are they encouraged to use the language outside their 
classrooms.  However, since the introduction to Asian 
Economic Community (AEC) at the end of 2015, 
English is considered a requirement for business as 
well as education.  Due to this, English learning has 
become one of the challenges that Thai students have 
to encounter.  Therefore, teachers themselves have to 
help students overcome the potential threat that can 
prevent the students from obtaining decent jobs and 
accessing to good education.  One area that teachers 
can help their students master English is to teach 
them a variety of vocabulary necessary for their 
communication. 
As Wilkins (1972, p.111) said, “Without grammar, 
little can be conveyed; without vocabulary, nothing 
can be conveyed.”  The quote emphasizes the 
significance of vocabulary learning to acquire 
successful communication.  Nevertheless, teaching 
vocabulary to students is not an easy task because 
learning a word is somewhat complicated due to its 
form, meaning, and usage (Nation, 2001).  According 
to Hill (2000), one of the biggest challenges in 
learning vocabulary is collocation.  Collocation is 
generally defined as the combination of words that 
naturally occur together.  For example, the adjective 

“fast” must be used with food, car, and computer.  
However, the adjective “quick,” which has the same 
meaning as “fast,” must be accompanied by meal, 
shower, and look (O’Dell & McCarthy, 2008).If 
learners attempt to collocate the word “fast” with 
meal as in “fast meal,” they commit collocational 
errors. 
Collocation plays a crucial role in English language 
learning especially in countries where English is 
taught as an EFL.  Having been competent in using 
correct English collocation not only allows learners to 
express their message precisely and concisely, but 
also provides access to fluent and natural English 
(Conzett, 2000; Lewis, 2000).In addition, collocation 
helps learners explore more connections of a wider 
range of words and thus improves their existing 
knowledge of vocabulary (Boonyasaquan, 2005; 
Singleton, 2000).  Learning collocation can also 
prevent negative transfer between learners’ mother 
tongue and their target language (Fan, 2008; Nation, 
2001).  Learning collocation can raise learners’ 
awareness when they use the target language because 
what learners know in their mother tongue cannot 
always be applicable in the target language.  It can be 
said that lacking collocation can prevent non-native 
learners from expressing precise and concise 
messages and eventually results in producing 
awkward and convoluted English (Conzett, 2000; 
Nesselhauf, 2000; Radhi, 2013; Sararit&Chumpavan, 
2015; Woolard, 2000). 
Collocation instruction can be implemented in 
conjunction with communicative activities.  
Communicative activities can be defined as activities 
that encourage students to develop their language 
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learning abilities and help them learn to communicate 
and eventually reach their goal in learning a language 
(Harmer, 2002; Littlewood, 1998).   
Examples of communicative activities include filling 
information, describing pictures, matching, 
surveying, rearranging the unscrambled words or 
pictures, role-playing, and discussing.  Teaching aids 
such as nursery rhymes, songs, lyrics, movies, 
comics, famous quotes, and advertisements, all of 
which contain a variety of collocation can be helpful 
for teaching collocation (Moss & Ross-Feldman, 
2003; Promsing, 2017; Tongboonyoung, 2013; 
Tunnites, 2009; Vungsangoungji, 2012).  Listening to 
songs repeatedly can be beneficial to students’ 
learning because students can learn vocabulary and 
grammatical rules provided in the song (Cardany, 
2016).  Likewise, media performed via video clips 
and other technological devices are useful for 
students since they encourage students to pay more 
attention and acquire the language naturally (Choi, 
Song, & Oh, 2006; So-in, 2009).  All of these 
activities are aimed at getting students to be familiar 
with the language and promoting students to learn a 
language in a natural way (Chirciu, 2011; 
Muangthong, 2016; Ochoa, Cabrera, Quinonez, 
Castillo & Gonzalez, 2016). 
One of the biggest areas of concern in the 
performance of Thai students in learning the English 
language is in the area of English writing 
(Boonyasanguan, 2009; Suksaeresup, 2009).  Of all 
English skills, writing is the most important skill both 
for education and business (Foosuwan, 2018; 
Suksaeresup, 2009).  English writing is clearly a 
necessary fundamental skill requirement for all 
English learners.  English writing is not only the base 
language in many courses at many schools and 
universities, but also a key to career achievement 
(Marquette University Writing Center, 2011). 
 
1.2Statement of the Problem 
Although it is quite clear and generally accepted that 
the lack of collocational knowledge can affect the 
ability to use language, particularly in writing 
(Boonyasanguan, 2009; Hsu, 2007; Kim &Bae, 2012; 
Lerdejdecha, 2008; Lewis, 2000; Suksaeresup, 2009), 
research studies on collocation in Thailand mostly 
rely on the investigation of collocational violations 
and attempt to give only a handful of plausible 
explanations for students’ collocational errors.  
However, most teachers and researchers have still not 
yet employed collocation instructions to any great 
extent.  Consequently, the problem addressed to 
investigate in this study is to rectify that situation by 
carrying out research in order to ascertain whether 
proper collocation instructions can improve students’ 
learning abilities.  The ultimate attempt of the study is 
to confirm one way or the other whether it is 
materially beneficial to incorporate a more significant 
degree of collocation into EFL teaching through the 
use of communicative activities.  The study has the 

further attempt to detect whether collocational 
knowledge and the ability to write are positively 
correlated. Additionally, students were asked to 
express their attitudes towards incorporating English 
collocation into language classrooms.   
 
1.3 Research Hypotheses 
1. On the posttest administration of the Collocation 

Test, 10th-grade students who receive collocation 
instruction through communicative activities 
obtain significantly higher scores than those who 
receive regular collocation instruction. 

2. On the posttest administration of the Writing 
Test, 10th-grade students who receive collocation 
instruction through communicative activities 
obtain significantly higher scores than those who 
receive regular collocation instruction. 

3. There is a positive correlation between students’ 
scores obtained on the Collocation Test and 
scores obtained on the Writing Test, regardless 
of activities given to the students in both groups. 

 
1.4 Significance of the Study 
The findings of this study will provide insights into 
collocation instruction relating to the enhancement of 
students’ writing ability.  If students who receive 
collocation instruction through communicative 
activities obtain higher scores on both the Collocation 
Test and the Writing Test than students who have 
received regular collocation instruction, this will go a 
significant way to showing that suitable collocation 
instruction in collaboration with communicative 
activities is a necessary teaching method for the 
teaching of writing in a foreign language.  Further, a 
positive correlation between students’ scores on the 
Collocation Test and their scores on the Writing Test, 
if found, will indicate that collocational knowledge 
can be an effective indicator of students’ writing 
ability.  This will be further confirmation of the 
benefits of properly integrating collocation 
instruction into language classrooms in Thailand.  
Students’ positive attitudes will also help emphasize 
the need of integrating collocation instruction into the 
class. 
 
II. RESEARCH METHODOLOGY 
 
2.1. Selection of Participants 
Participants of this study were 10th-grade students in a 
school outside Bangkok, the capital city of Thailand.  
This school was selected because of its low academic 
achievement even though it made significant efforts 
to encourage and support its students in mastering 
English to have greater access to the English 
language in their daily life.  In addition, this school 
also aimed to prepare the students for the 
inauguration of the Asian Economic Community 
(AEC).  Making improvements in this type of school 
is critically important to the country.  Therefore, 
proper collocation instruction would be beneficial to 
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students there, and any benefits or lessons learned 
could be used as a model for other schools with 
similar average scores. 
Two classes of 30 students were randomly selected to 
participate in the study.  Students in both 
experimental and control groups were required to 
take one-credit additional English focusing on writing 
once a week for 15 weeks.  The experimental group 
was taught collocation through communicative 
activities, while the control group received regular 
collocation instruction. 
 
2.2 Selection of Collocations 
Collocation used in this research was based on 
grammatical patterns suggested by Boonyasaquan 
(2005), Juknevičienė (2008), O’Dell and McCarthy 
(2008), Witkowska-Stadnik (2014), and Suksaeresup 
(2009) because these studies already offered 
explanations to what patterns students should learn.  
Therefore, collocations used in this study comprised 
high-frequency verbs (do, make, take, get, and have), 
must-know nouns (e.g. school, situation, and 
opportunity), commonly used adjectives (e.g. quick 
and fast), confusing adverbs (very, deeply, absolutely, 
and highly), and prepositions (e.g. in, on, and at).   
 
2.3 Instruments 
 
The Collocation Test 
The test, consisting of 30 multiple-choice questions, 
was designed by the researchers, and it was used to 
evaluate student’s knowledge of collocation.    
Students were tested the ability to use appropriate 
collocations in a sentence or a short paragraph.  They 
had 30 minutes to complete this test.Three experts of 
language teaching— two Thai professors and one 
native speaker of English teaching English at a 
university— were asked to test the content validity of 
the test.  They agreed that the test was valid and 
appropriate.  All questions were tested for the 
reliability by using KR-21, and the reliability was .93.   
 
The Writing Test 
The Writing Test was designed to evaluate students’ 
ability to write.  Students were required to write an 
approximately 100-word paragraph.  Three EFL 
experts were also asked to look at the topic of the 
essay to see if it was appropriate for the students in 
this level.  The selected topic was “My Last 
Vacation.”  Students’ writings were graded by three 
native speakers of English, following the adapted 
version of the American University of Rome 
(American University of Rome, 2010)’s grading 
rubric for writing assignments.  The evaluation of this 
test focused on content, paragraph organization, word 
choice, and language convention.   
 
The Questionnaire 
A 15-item questionnaire was constructed by the 
researchers.  The objective was to disclose students’ 

attitudes towards collocation in three aspects: (a) 
collocation and its importance, (b) collocational 
knowledge and English writing ability, and (c) 
collocation instruction and the English language 
learning.  A five-scale questionnaire, ranging from 5 
(strongly agree) to 1 (strongly disagree), was used in 
the study.  All questions appeared in the 
questionnaire were checked for content validity by 
the three EFL experts mentioned earlier.  All 
questions were also tested for reliability by using 
Cronbach’s Alpha, and the reliability of this 
questionnaire was .89. The questionnaire was 
administered by using Thai, Thailand’s mother 
tongue, in order that participants would fully 
understand and be able to answer clearly.An open-
ended question was also included at the end of the 
questionnaire to ask the participants to express their 
opinions on the importance of collocation, writing, 
and the instruction they received.   
 
2.4 Data Collection Procedures 
Datawere collected during the second semester of the 
academic year 2015.  The Collocation Test and the 
Writing Test were administered in the first week as a 
pretest and in the final week as a posttest.  The 
questionnaire was administered after students finish 
their posttest. 
 
2.5 Data Analysis 
For the first and second hypotheses, the researchers 
used t test to determine whether there are significant 
differences between test scores of the students in both 
groups.  For the third hypothesis, a one-tailed 
Spearman’s rho correlation coefficient was employed 
to test correlation between students’ scores on the 
Collocation Test and their scores on the Writing Test.  
Data retrieved from the questionnaire were analyzed 
for descriptive information.   
 
2.6 Confidentiality of Participants 
Information concerning students’ personal 
background was kept confidential.  Documents 
containing their personal information did not appear 
in the study and were destroyed immediately after the 
completion of the study.   
 
III. RESULTS  
 
3.1. Research Hypothesis One 
The raw scores of the pretest and the posttest of the 
Collocation Test were analyzed by using mean scores 
and t test to see if there was a significant difference 
between two groups of students.  Before the posttest 
administration, it was important to test students’ 
previous knowledge of collocation.  Table 1 shows 
the mean scores of the collocation pretest between 
two groups of students.  The total number of the 
students in each group was 30; however, three of 
them were not available when the pretests and 
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posttests were given.  Therefore, there were 27 
participants in each group for the data analysis. 
 

Table 1: The Comparison of the Collocation Pretest Scores 
Between an Experimental Group 

(n = 27) and a Control Group (n = 27) 
Group M SD t p 
Experimental 10.15 2.66 .17 .87 Control 10.04 2.64 
*p< 0.05 
 
As seen in Table 1, the previous knowledge of 
collocation between the two groups of students was 
not significantly different.  The experimental group 
(M = 10.15, SD = 2.66) obtained only slightly higher 
scores than the control one (M = 10.04, SD = 2.64), 
(t(52) = .17, p = 0.87). 
After the pretest, the experimental group received the 
collocation instruction through communicative 
activities, while the control group received the regular 
collocation instruction.  The comparison of the 
collocation posttest scores between the two groups is 
displayed in Table 2. 
 

Table 2: The Comparison of the Collocation Posttest Scores 
Between an Experimental Group (n = 27) and a Control Group 

(n = 27) 
Group M SD t p 
Experimental 15.26 1.81 3.71* .00 
Control 12.41 3.67  
*p< 0.05 
 
As seen in Table 2, it was found that the students in 
the experimental group scored significantly higher on 
the collocation posttest (M = 15.26, SD = 1.81) than 
the students in the control group (M = 12.41, SD = 
3.67), (t(52) = 3.71, p = .00).  Thus, the data 
supported research hypothesis one. 
 
3.2 Research Hypothesis Two 
In order to evaluate students’ writing ability, the 
researchers assigned the students from two groups to 
write a 100-word paragraph on the topic “My Last 
Vacation.”  Then the raw scores from both the pretest 
and the posttest were analyzed by using mean scores 
and t test so as to determine a significant difference 
between the experimental group and the control one.  
Students’ previous knowledge of writing was 
pretested at the beginning period.  Their scores are 
displayed in Table 3.  
 

Table 3: The Comparison of the Writing Pretest Scores 
Between an Experimental Group (n = 27) and a Control Group 

(n = 27) 
Group M SD t p 
Experimental 10.62 1.40 .23 .82 
Control 10.52 2.10  
*p< 0.05 
As seen in Table 3, the mean scores of the 
experimental group (M = 10.62, SD = 1.40) were 
slightly better than those of the control one, but the 

difference between the two was not significant (M = 
10.52, SD = 2.10), (t(52) = .23, p = 0.82).  In other 
words, students from both groups had a similar 
writing ability. 
Following the pretest, the two groups received their 
instructions.  After the completion of the instructions, 
the posttest was administered in the final period.  The 
results revealed that the posttest scores on the Writing 
Test of the two groups improved from their pretest 
scores.  Table 4 demonstrates how much 
improvement the two groups of students made. 
 

Table 4: The Comparison of the Writing Posttest Scores 
Between an Experimental Group (n = 27) and a Control Group 

(n = 27) 
Group M SD t p 
Experimental 13.89 2.25 .23* .00 
Control 11.78 2.40  
*p< 0.05 
According to Table 4, it was found that the students 
in the experimental group scored significantly higher 
on the writing posttest (M = 13.89, SD = 2.25) than 
the students in the control group (M = 11.78, SD = 
2.40), (t(52) = .23, p = .00).  Thus, the data supported 
research hypothesis two. 
 
3.3 Research Hypothesis Three 
To find the correlation between students’ collocation 
scores and writing scores, regardless of activities 
given to each group, the researchers analyzed data by 
using one-tailed Spearman’s rho correlation 
coefficient to determine if students’ collocation 
scores could be an indicator of their English writing 
scores.  Table 5 illustrates the findings of the 
correlation between the aforementioned variables.  
 

Table 5: The Correlation Between Collocation Scores and 
Writing Scores (N = 54) 

Students’ 
Achievements 

Writing Test 
(N = 54) 
rs p 

Collocation Test .75* .00 
*p< 0.01  
 
According to Table 5, a strong correlation between 
collocation posttest scores and writing posttest scores 
from experimental and control groups was found, and 
it was statistically significant (rs = .75, p = .00).  The 
results indicated that collocational knowledge 
probably is a good predictor for writing ability.  
Therefore, the data show that research hypothesis 
three was supported. 
 
3.4 Questionnaire Results 
With regard to the first aspect, collocation and its 
importance, students from both groups disclosed 
similar attitudes towards collocation.  A majority of 
students in both groups agreed on the importance of 
collocation.  Students realized that collocation could 
help improve their language skills, improve their 
previously learned vocabulary, enable fluency, and 
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help them communicate precisely and concisely with 
the mean scores over 3.50.  In addition, they also 
agreed with the difficulty of collocation with the 
mean score of 3.56 in the experimental group and 
3.52 in the control group.  However, students 
disagreed with two statements, “I have fair 
knowledge of collocation and can use it effectively,” 
and “I have previous knowledge of collocation,” with 
a mean score of lower than 3. 
 
The second aspect of the questionnaire deals with 
students’ attitudes towards the knowledge of 
collocation and its association with the ability of 
writing.  Students in general agreed that collocational 
knowledge correlated with English writing ability, 
and the responses between the two groups were not 
different.  Both groups generally agreed that they can 
apply their collocational knowledge in their writing, 
and they felt more confident to write after receiving 
collocation instruction.  Students also agreed that 
collocational knowledge and English writing ability 
were correlated with the mean scores of 3.63 and 
3.56, and that they can apply this knowledge to use 
when they write with the mean scores of 3.81 and 
3.59.  The mean scores of 3.59 in the experimental 
group and 3.33 in the control group also revealed 
their agreement on the idea that knowledge of 
collocation could help improve their writing. 
 
The third aspect of the questionnaire entails 
collocation instructions and the English language 
learning.  Both groups of students reflected positive 
attitudes towards each type of collocation 
instructions.  Though the two groups similarly agreed 
with all statements, higher scores were observed in 
the experimental group than the control group on the 
following statements: “To me, learning collocation in 
class is enjoyable,” and “I am willing to learn English 
by using collocation instruction,” with the mean 
scores of 4.04 and 4.00 in the experimental group, 
compared to 3.52 and 3.41 in the control group.  
Although both groups enjoyed their instructions and 
were willing to learn by using collocation instruction, 
the experimental group who received collocation 
instruction through communicative activities had 
higher level of interest and attention than the control 
group.  Students in both groups also believed that 
collocation instructions can help them learn essential 
elements in English with the mean scores of 3.96 and 
3.67.  Similarly, they generally accepted that 
collocation instructions helped raise their confidence 
in learning English with the mean scores of 3.74 and 
3.56, respectively.   
With regard to students’ responses in an open-ended 
question, the results showed that students in both 
groups expressed their attitudes equivalent to their 
responses in the questionnaire.  That is, a majority of 
students in both groups similarly said that collocation 
is significant to their learning, and they enjoyed 
learning English through collocation instructions.  

Some students in the experimental group said that 
they felt alert and motivated when learning through 
communicative activities and that the use of media 
was beneficial for their learning.   
 
1. Discussions 
To begin with, students’ pretest scores did not 
indicate any significant difference between the two 
groups of students.  The experimental group obtained 
the average scores of 10.15 and 10.62 on the 
collocation test and the writing test, respectively, 
compared with the control group’s 10.04 and 10.52.  
Statistically, their scores account for less than 40 
percent of the total scores.  This indicates that 
students from both groups obtained relatively low 
scores, so it can be inferred that both groups of 
students lack previous knowledge of collocation and 
writing.  This is particularly true as Lerdejdecha 
(2008),Mongkolchai (2008) and Suksaeresup (2009) 
mentioned about the situation in Thai public schools 
and universities that a majority of Thai students lack 
collocational knowledge and, as a result, encounter 
difficulties in writing.  Because of the incompetence, 
Thai students tend to commit a variety of 
collocational errors and produce low-quality writing. 
The first and second hypothesis attempted to 
investigate the effectiveness of collocation instruction 
through communicative activities on collocational 
knowledge and English writing ability, respectively.    
The findings showed that students in the experimental 
group who received collocation instruction through 
communicative activities obtained significantly 
higher scores on the Collocation Test and the Writing 
Test than students in the control group who received 
regular collocation instruction.  This indicates that 
collocation instruction through communicative 
activities has a greater impact on students’ score 
improvements than a regular collocation instruction.  
In other words, it is the communicative activities that 
distinguish students’ improvements.  This idea is 
equivalent to that of Chirciu (2011), concluding that 
students being taught by making use of 
communicative activities academically outperformed 
students receiving classical methods of teaching in all 
tests administered.   
Incorporating communicative activities into language 
classroom is reported helpful to students because 
such activities can actively support students’ learning.  
Based on the research findings, the implementation of 
communicative activities in language classrooms is 
said to be beneficial since it is highly effective for 
students’ motivation in learning.  As a result of being 
motivated, students might be capable of improving 
their scores.  This conclusion is also consistent with 
what Muangthong (2016) and Ochoa, Cabrera, 
Quinonez, Castillo, and Gonzalez (2016) observed. 
They concluded that motivation resulting from 
employing communicative activities in the instruction 
can help improve students’ performance in language 
skills.  In brief, the incorporation of communicative 
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activities into collocation instruction is of greater 
benefits.   
The third hypothesis is aimed at identifying whether 
there is a positive correlation between posttest scores 
on the collocation test and the writing test.  The 
results showed that scores on the collocation test 
positively correlated with those on the writing test in 
both types of instructions.  A moderate positive 
correlation was observed in the experimental group, 
while a strong positive one was found in the control 
group.  Taken together, these results can be inferred 
that scores on the collocation test can be a predictor 
of those on the writing test.  It can be concluded that 
collocational knowledge has a significant impact on 
the quality of writing.  This conclusion is 
corresponding with what Hsu (2007) and Kim &Bae 
(2012) found in their experimental studies.  In 
accordance with their results, good collocation users 
tend to produce higher quality of writing.  Thus, it 
can be concluded that the need of developing 
collocation competence through teaching is crucial 
for achieving higher scores from producing quality 
writing. 
With regard to students’ attitudes towards collocation 
instructions, collocation instruction through 
communicative activities seems to gain more 
attention from students than regular collocation 
instruction.  Based on the results of this study, the 
mean scores between the two groups were 
statistically different (M = 4.0 and M = 3.41).  
Though it can be interpreted that both groups enjoyed 
their instructions, it is communicative activities that 
attract more interest.  This might be because students 
have an opportunity to expose English naturally with 
activities such as role-play, games, and several media 
such as songs and comics, all of which have 
potentials to motivate students and improve their 
language abilities (Chirciu, 2011; Choi et al., 2006; 
Muangthong, 2016; Ochoa et al., 2016; Promsing, 
2017; Tongboonyoung, 2013;Vungsangoungji, 2012). 
 
Pedagogical Implications 
This research provides several pedagogical 
implications. First of all, the results of the study 
indicate that collocation instruction helps promote 
students' writing ability. By mastering collocation, 
students have a wide range of vocabulary.  When they 
know more words, they know what to write and how 
to construct their writing more effectively.  Thus, it is 
of great priority for teachers to have their students 
expose to as many sets of collocation as possible in 
order for students to produce better quality writing.   
In addition, the findings suggest that the use of 
communicative activities is essential for language 
learning.  That is, communicative activities motivate 
students to pay more attention to not only the lecture 
they attend, but also the class activities they do.  
Therefore, it is applicable that teachers utilize such 
activities in their classes. 

Besides, this research proved that materials, used in 
the class and adopted from authentic sources, can 
facilitate students' learning.  Pedagogically, teachers 
can make use of media such as songs or games to 
enhance students' interest and attention. They can 
also consider using lyrics, quotes, comics, or movies 
to teach students.  Doing so, teachers provide students 
an opportunity to absorb the real language naturally. 
Finally, collocation instruction through 
communicative activities can be adapted to teach 
students.  Teachers might use the whole instruction, 
or they might employ some of the recommended 
strategies and activities to use as a part of their 
writing classes. 
In summary, this research provides teachers an 
alternative method for teaching writing.  Teachers can 
employ collocation instruction in collaboration with 
the use of communicative activities to teach their 
students.  Teachers can harness authentic sources to 
help students expose to the language naturally.  They 
can also partly or wholly adopt suggested activities 
and strategies to use in their class. 
 
CONCLUSIONS 
 
From the comparison of the performance of test-
taking between two groups of students, it can be said 
that the group who received the collocation 
instruction through communicative activities clearly 
outperformed the other group who received the 
regular collocation instruction.  Though both types of 
instructions can help improve students’ collocational 
knowledge and their writing ability, there was a 
significant difference between the two types of the 
instructions.  The use of communicative activities in 
this study had greater impacts on students’ 
achievements than regular activities.  Students’ scores 
on the Collocation Test and the Writing Test were 
correlated, implying that collocation knowledge can 
be an indicator of students’ writing ability. 
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