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Abstract - The value of adopting innovative instructional techniques that guide students to be independent, autonomous and 
collaborative learners in order to best prepare them for success in life-long learning within their professional careers is a 
universal  expectation in higher education. Research suggests that how teachers understand or conceive of teaching informs 
their teaching approach, indicating that a learner centered conception of teaching is necessary for quality teaching and 
learning to occur.  It is the contention of these presenters that the word “educate”, derived from the Latin: “e-dūcere” which 
means “to lead out” clearly compels the educator to not only “pour in” content and knowledge but to literally lead and draw 
the learner out: to excite and engage the learner actively in discovery and critical thinking, allowing for concrete active 
application of knowledge. This paper will describe a process of employing two different collaborative student centered 

learning strategies used in a capstone courses: team teaching and peer driven learning.  
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I. INTRODUCTION 

 

Although research of the benefits of co-teaching is 

fairly prevalent in K through 12 education, the use of 

any variation of team teaching in higher education is 

limited, especially in the current belt tightening 

climate of higher education.  A peer led instructional 

approach uses experiential active learning, learning 

through discovery, questioning with focused distress, 

and finally, and perhaps most importantly, student 
empowerment. The role of the professors is one of 

co-learner and support of student-driven learning. 

This approach requires that the professor take on the 

role of facilitator and coach, providing students with 

access to information and materials. To be truly peer 

led, this approach requires a negotiation process 

between the professors and students whereby the 

instructors communicate their intentions, and listen in 

order to understand the intentions of a class of 

students. Together the participants look for common 

goals or shared intent, and design the learning to meet 
the commonly negotiated goal within the constraints 

of their context. There is a sense of ongoing 

accommodation as emerging thoughts and ideas are 

brought together.  

 

BODY 

 

Requisite to negotiation is the development of 

positive relationships between students and teacher, 

which allows for an effective and reciprocal teaching 

and learning atmosphere in a climate of trust. This 

presentation will describe these approaches used 
within a capstone course in an Athletic Training  

Program at Alvernia University. In that curriculum, 

the capstone work includes the development, design 

and completion of a human subjects research study. 

In order to guide the students through this process, 

this course was taught by two professors from 

different but related disciplines as well as a professor 

of statistics. These teamed professors used a peer led 

intentional instructional approach whereby the 

students were challenged to teach each other and 

develop the course content facilitated but not directed 

by the course professors. This and ragogical approach 

actively involved the students in critical thinking and 

student-driven learning and the professors’ role was 

one of co-learning, advisement, support, resource 
identification and facilitator.  All of this work was 

done in an open classroom setting of cooperative 

learning whereby the students set the goal of the day, 

divided the work and collaboratively worked to meet 

that goal. The professors participated in discussions 

as invited by the students but the students led the 

discovery learning themselves. 

 

Our experience has demonstrated that team teaching 

requires collaboration with colleagues, bringing broad 

and varied ideas to the classroom. This has the 
potential to expand not only the knowledge base that 

each individual professor can bring to students but 

also the shared professional knowledge between 

professional disciplines. Additionally, it allows for 

collective brainstorming across and between 

disciplines and the learning of new teaching 

strategies. Team teaching permitted each professor to 

contribute his/her special knowledge to create a 

course that was greater than the sum of its individual 

parts.  It leveraged multiple instructor expertise to 

give the students more than any single professor 

could have possibly provided, resulting in a much 
richer experience for the students.  It also broadened 

the perspectives of each of the professors into the 

others' disciplines. From the students’ perspective, 

adapting to different teaching styles can be a 

challenge but also a strength. In the workplace, it will 
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be imperative that professionals be agile enough to 

adapt to various interactional and supervisory styles 
in order to be successful. In terms of empowerment, 

students were required to not only gain ownership of 

the research process but also of the research product, 

namely the outcomes and the data. A significant 

additional benefit realized was one of shared 

responsibility not only among the students conducting 

the research but also between the student and the 

human subjects. In the peer led team teaching 

approach, the role of the professors was one of co-

learner and support of student-driven learning. 

Students took ownership of the course and the content 

and also developed pride in their outcomes and 
projects, celebrating autonomy and self-direction. 

Students owned their work! It challenged them to 

think critically and to be able to voice their thoughts 

and opinions openly with peers. This “hot seat” was 

new for many students and could have been either 

threatening or frustrating to some students, especially 

those who were more comfortable with and had 

adapted to professor-led courses. In summary, it is 

vital that faculty responsible for the preparation of 

licensed medical professionals prepare graduates to 

be equipped with career-long tools for current, safe 
and effective practice, especially because practice 

will always change, based on emergent new evidence. 

Assisting students on the path to the development of 
teamwork and leadership skills was essential in this 

collaborative teaching effort. These approaches of 

team teaching and peer led teaching resulted in 

extensive student AND professor growth. Anticipated 

benefits beyond the capstone course for the students 

include the development of life-long habits of 

information literacy, critical reasoning and informed 

evaluation, leadership, collaboration and 

compromise. 
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