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Abstract - This study aims empirically at finding out the effect of using Gradual Release of Responsibility concept, stages 
and practically teaching model on Iraqi non-EFL college students' achievement in Reading comprehension. To achieve the 
purpose of this study, 60 second year non-EFL college students were chosen to be the sample of the present study, 30 
students were considered to be the experimental group in which the GRR model has been applied. The other thirty students 
were assumed to be the control group, in which conventional way of teaching reading comprehension is conveyed. The 
findings indicate that the experimental group subjects’ achievement in reading comprehension has been found to be better 
than that of the control group subjects on the reading comprehension post-test, and that the experimental group subjects 
show statistically significant increases in the use of GRR model on the post-administration of the test .On the basis of the 
results obtained, it is highly recommended to apply GRR model for teaching reading instruction courses for the non-EFL 
college students second year departments 
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I. INTRODUCUTION 
 
1.1 Problem and its significance 
Research studies on second foreign language reading 
have consistently confirmed the importance of use 
new and up-to-date teaching models and techniques, 
on developing language learners' reading 
comprehension skills. According to Salinger (2005), 
reading comprehension is not just understanding 
words, sentences, or even texts, but it involves a 
complex integration of the reader prior knowledge 
language proficiency and metacognitive strategies. 
Sa’ad (2006) goes up with Salinger by considering 
reading comprehension as the outcome of information 
taken from visionary, auditory, linguistic, and 
cognitive sources.  Many researchers emphasize the 
importance of reading comprehension in learning 
reading and consider it the essence of the process. As 
it is the goal of reading see (Gajria, Jitendra, Sood & 
Sacks, 2007).  Consequently , there are many studies 
that have been carried out to tackle students` 
weakness in reading comprehension through studying 
.All of these studies have found out that students 
cannot formulate personal views during the classroom 
discussion. Using traditional methods and techniques 
in teaching reading comprehension may have an 
effect on the failure of improving reading 
comprehension (Sayhood ,1988:91 ; Al-
Rufai,1994:43 ; Al-Jaf, 2009:46) So, there is an 
urgent need for adopting new methods and techniques 
of teaching reading. Gradual Release of 
Responsibility teaching model, is an instructional 
technique that involves modeling, shared, guided, and 
independent experiences, moving from teacher 
instruction to independent practice gradually by 
deliberating the released responsibility from the 

teacher to the student Grootenhuis (2007:6). It is 
hoped that with applying the mentioned teaching 
model in reading comprehension college students’ 
ability will be improved in reading comprehension.  
 
1.2 Aims of the Study: this study aims at: 
Finding out the effect of using GRR teaching model 
on Iraqi non-EFL college students' achievement in 
reading comprehension 
 
1.3 Hypotheses of the study: 
The null hypothesis of the study states that there are 
no statistically significant differences between the 
experimental group, which is taught the GRR 
teaching model; and the control one, which is taught 
by the conventional way, in their achievement scores 
in reading comprehension. 
 
1.4 Limits of the Study: This study is limited to: 
1. Iraqi second year students at department of fine 
arts / College of Basic Education/ Misan University 
during the academic year (2016-2015). 
2. The Formal specified handout / second level 
college non-EFL college students departments “Part 
Two” 
 
1.5 Value of the Study 
1. The present study is expected to be of value for 
Iraqi college students that will help them to overcome 
their difficulties in reading. 
3. It is also expected to help instructors develop and 
appropriate methodologies in teaching reading 
comprehension considering the use of GRR teaching 
model. 
1.6 Procedures :To achieve the aims of the present 
study, the following procedures will be adopted by 
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the researcher to collect data: 
1. Conducting a reading comprehension test to be 
applied on the experimental and the control group 
before the experiment. 
3. Randomly selecting two groups of 60 second year 
students, where the experimental group is taught 
reading comprehension using GRR teaching model, 
whereas the control group is taught according to the 
conventional teaching method. 
4. Apply a post-test for the both groups at the end of 
the experiment. 
 
II. THEORETICAL BACKGROUND 
 
2.1 Definition of Reading Comprehension 
Reading comprehension can be defined as the process 
of simultaneously extracting and constructing 
meaning of a written communication through a 
reciprocal, holistic interchange of ideas between the 
interpreter and the message (Harris and Hodges,1995: 
39). 
 
2.2 Gradual Release of Responsibilities Model 
(GRR Model) 
As cited in Fisher and Frey (2008:201), the GRR 
model of instruction, provides a model for teachers 
with an instructional framework for moving from 
teacher knowledge to student understanding and 
application to ensure that students are supported in 
their acquisition of the skills and strategies necessary 
for success. It requires shifting from assuming “all 
the responsibility for performing a task…to a 
situation in which the students assume all of the 
responsibility” (Duke & Pearson, 2002:211). Pearson 
and Gallagher (1983:317; Clark, 2014:28) have 
introduced a gradual release of responsibility model 
of instruction to describe a framework for effective 
instruction. This model depicts learning as a 
purposeful process that allows for a systematic shift 
in the cognitive load (responsibility) from the teacher 

to the student. In their model, explicit instruction is 
followed by guided practice in which the teacher and 
student have joint responsibility for using those skills 
or strategies. 
 
III. METHODOLOGY 
 
3.1 The Experimental Design: Due to the nature and 
aims of the present study, the Nonrandomized, the 
Experimental-Control Group Pre-Posttest Design has 
been conducted. Two days before the beginning of 
the training lectures, all subjects in both the control 
and experimental groups were exposed to a pre-test in 
reading comprehension.  
 
3.2 Population and Sample of the Study: the 
population of the present study consists of 120 second 
year students at department of fine arts, College of 
Basic Education, Misan University, during the 
academic year 2016-2015. Out of three sections (A), 
(B), (C) and (D). Two sections are selected randomly 
in a lottery process. Section (B) to be the 
experimental group, and section (C) to be the control 
group. After excluding repeaters, teachers on study-
leave and make the equalization, each section is left 
with 30 students. 
 
3.3 Groups' Equalization: the equalization of both 
groups is checked according to the sex (male and 
female), age and reading comprehension achievement 
in the pre-test. 
 
3.3.1 Sex: the researcher investigates the factor of sex 
in student's achievement using Chi-square formula, it 
shows that there is no statistically significant 
difference between the two groups, the counted X2 

exposed (1.763) value which is lower than the Table 
X2 which is (3.84) value at (1) degree of freedom and 
(0.005) level of significance see (Table 1). 

 
Table (1) Chi-square value for differences in Sex variable between the Control and Experimental Groups 

Group N. Sample of Counted X2 
Value 

Table X2 Value df Level of 
Significance 

female male 
Exp. 21 9 1.763 3.84 1 0.05 
Cont. 16 14 

3.3.2 Age : by using t-test formula, it is indicated that the mean of the control group is 276.73 whereas it is 
277.03 for the experimental group. Clearly, the computed t-value 0.3 is lower than the t-tabulated value 2.00 at 
0.05 level of significance. The comparison has indicated that there are no significant differences between the 
ages of the two groups (see Table 2). 
 

Table (2) T-Values of the Subjects’ Age for the Control and Experimental Groups 
Group N X S df Computed  

T-value 
Tabulated 
T-value 

Level of 
Significance 

Exp. 30 277.03 84.83 58 0.3 2.00 0.05 
Cont. 30 276.73 78.9 

 
3.3.3 Reading Comprehension Pre-test achievement: in order to ensure whether there is any significant 
difference between the two groups in their reading comprehension achievement in the pre-test, t-test formula has 
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been used. The mean score of the reading comprehension achievement of the experimental group is 58, and it is 
57.2 for the control group. The computed t-value which is 0.27 is less than the t-table value which is 2.00 under 
58 degrees of freedom at 0.05 level of significance. This means that there is no statistically significant difference 
between the two groups in their reading comprehension achievement in the reading comprehension pre-test (see 
Table 3). 

Table (3) T-Values of the Experimental and the Control Subjects' Achievements in the Reading Comprehension Pre-test 
 
Group 

 
N 

_ 
X1 

 
S1 

 
df 

Computed  
T-value 

Table 
T-value 

 
Level of Significance 

Exp. 30 58 23.8 58 0.27 2.00 0.05 
Cont. 30 57.2 16.4 

 
3.4 Instruments of the Study: 
In order to ensure the face validity of the pre-test and 
post-test, its initial form has been exposed to a 
number of experts in the field of ELT and Linguistics 
to decide their validity .In the light of the experts' 
view, all the items are judged valid except three of 
the items and therefore they were replaced by new 
ones. The final form of the test consists of 40 items. 
In order to ensure the clarity of the test instructions, 
estimate the time required 
by the students to work out the test items, on the 19th 
of Feb., 2016 the test has been given to 20 second-
year students, section "A" at the Department of fine 
arts, College of Basic Education, Misan University to 
be the pilot sample of the study. It is found out that 
no serious ambiguity is found concerning the reading 
comprehension test. The length of time needed by the 
students to do the test is found out to be 60 minutes. 
The Reliability of the test has been conducted by 
using The Pearson Correlation Coefficient Formula 
has been used to obtain the correlation Coefficient of 
the students' scores on the odd numbered test items 
against their scores on the even numbered test items. 
The reliability Coefficient is found to be (0.92). 
 
3.5 The Experiment Application: the experiment 
started on the 16th of March, 2016 and lasted for four 
weeks during the first semester of the academic year 
(2016-2015), to end up on the 6th of April,2016. The 
lectures have been arranged 
on Sunday for the control group and on Thursday for 
the experimental one. 
3.5.1 The Control Group: the control group has 
been taught by the researcher herself 
using the conventional way in teaching reading 
comprehension for two hours per 
week. The material used in teaching reading 
comprehension to the control group was 
entirely based on the passages of the formal specified 
handout / second level / non-EFL college students 
departments “Part Two” "the old and the new". 
Typically, the instructor reads the passage already 
assigned loudly or asks individual students to read. 
She then asks them to answer the comprehension 
questions that follow the passage, helps her students 
concerning difficult vocabulary items, and explains 
the key structures used in the passage and special 
difficulties that have already been identified. 

3.5.2 The Experimental Group: the experimental 
group was also taught the same 
passages with their exercises so as not to interfere 
seriously with the normal proceedings of the regular 
course. The instructor (the researcher) works as the 
model in providing the knowledge following the 
concept (I do, You watch) Once students understand 
the purpose of the lesson, they need an example of 
the thinking required to complete the task. The 
researcher models her understanding using think-
alouds and demonstrations where the emphasis is on 
explaining one’s thinking for learners. Behaviors 
frequently modeled include comprehension strategies, 
word solving, using text structure, or gaining 
information from text features. Similarly, 
demonstrating the use of predicting, visualizing, or 
summarizing while reading provides students with 
examples that they can use in their reading, by 
starting with brief statement of what she is going to 
do through the lectures to come in reading 
comprehension to introduce and read the passage for 
the students to clarify and elaborate ambiguous words 
or pronunciations where the researcher works as a 
model in front of the student. By prompting and 
encouraging students the teacher shits slightly to the 
(I do, You help) concept, in which the teacher asks 
students to read the passage and starts to negotiate the 
topic and events together, afterward the teacher 
solves one or more of the drills with the students.  
3.6 Final Administration of the Reading 
Comprehension Test: at the end of the 
experiment, the students of the experimental and the 
control groups have been posttested on the 6th of 
April, 2016. The purpose of the post- test was to 
evaluate the impact of the new teaching model on the 
experimental group subjects' reading 
comprehension achievement in comparison with that 
of the control group subjects 
who have been taught reading by using conventional 
techniques of teaching reading 
comprehension. 
 
IV. RESULTS 
 
Using t-test for two independent samples at 0.05 level 
of significance and 58 degree of freedom, the result 
reveals that the mean score of the experimental group 
is 33.3 and that of the control group is 25.2. The 
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computed T-value (2.99) is higher than the table T- value (2.00) (see Table 4). 
 

Table (4) T-Values of the Experimental and the Control Subjects' Achievements in the Reading Comprehension Post-test 
 
Group 

 
N 

_ 
X2 

 
S2 

 
df 

Computed  
T-value 

Table 
T-value 

 
Level of Significance 

Exp. 30 33.3 75.5 58 2.99 2.00 0.05 
Cont. 30 25.2 144.6 

 
This result shows that there is a statistically 
significant difference between the 
two groups in reading comprehension achievement in 
favour of the experimental 
group. Thus, the first hypothesis which states is 
rejected and the alternative one is accepted.  The 
findings of the present study demonstrate the positive 
effect of using GRR teaching model on students' 
reading comprehension achievements in increasing. 
 
CONCLUSIONS 
 
In the light of the results obtained, teaching reading 
comprehension it is found that GRR teaching model 
is an effective way for developing students' 
personality, attitudes and interactions inside the 
classroom; Thus, Iraqi students are in real need for an 
effective and up-to-date instructions that may pave 
the way for teachers and students to flexibilize their 
skills toward English language. The dependable 
teaching model helped the students to be independent 
and autonomous in learning, and broke students’ ice 
so far that the researcher has observed during the 
experiment.  
 
RECOMMENDATIONS 
 
It is recommended that teachers allow students to 
practice, participate, give opportunities, guidance and 
feedback for them with free space and little ignorance 
for student mistakes to the break ice and enable them 
to be independent under teacher guidance and 
supervision. 
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