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Abstract - This paper presents how Acehnese students addressed EFL teachers and how the teachers viewed the addressin 
relation to their professional identities. By using a qualitative approach, two classroom and school observations and one 
semi-structured interview were conducted with seven teachers in seven different schools. Data were analysed through open 
coding. The findings  showed that most of teachers were addressed with more than one title in English or Indonesian. The 
teachers suggested that there were various reasons why they were addressed in certain ways by their students. They also 
expressed what these forms of address meant to their professional identities.  
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I. INTRODUCTION 
 
Since teaching English cannot be separated from 
cultural issues, professional identity of EFL (English 
as a Foreign Language) teachers in a particular 
culture can be investigated regarding how their 
students address them as teachers, either according to 
the local L1or English title. My personal experience 
as an EFL teachers initiated this study. I was 
addressed by my students in terms of Indonesian and 
English titles. Some of my students addressed me as 
“Ibu/Bu Rahmi”, while some others addressed me as 
“Miss Rahmi”. Personally, the forms of address from 
my students to me have meanings for my professional 
identity. When they addressed me as “Ibu/Bu”, I 
thought that my professional identity was like a 
mother who worked at school. I thought that I had to 
have wisdom with me because my duty was not only 
to teach English to the students, but also to educate 
them by inserting religious and moral values. While I 
was addressed as “Miss”, I felt my identity as a 
teacher whose duty was to teach English, and the 
address motivated me in teaching English and 
expressing more English words with my students. 
Since my colleagues in Aceh, Indonesia, were also 
addressed variously by their students, I am interested 
in investigating how the forms of address meant for 
professional identity in wider scope. This would be a 
valuable study because it provided insights how the 
forms of address, including local L1 and English 
culture, could give various meaning to EFL teachers 
professional identity in Aceh. 
 
Mogi (2002) maintains that the forms of address 
could identify different parts of social identity, such 
as gender, age, degree of formality, politeness and 
intimacy. When this idea is connected to Indonesian 
(particularly Acehnese) English teaching context, 
Mogi claims seems to be true that the ways of 
Acehnese EFL teachers were called by their students 
could identifies teachers’ professional identities. For 
example, in Indonesian culture(including Aceh),  

 
teachers cannot be addressed by using their names  
only, as a title is supposed to precede their names. 
Based on my preliminary observations in Acehnese 
EFL classrooms, some married female teachers were 
called as “Miss” by their students. Whereas, when 
referring to an English term, the “Miss” is 
inappropriate, since “Miss” is usually used to address 
an unmarried woman. Besides, I also observed that 
some students address their EFL female teacher as 
“Ma’am” or “Ibu”, and male teachers as “Mister” or 
“Bapak”. These forms of address suggested that there 
is a mixture between local and foreign languages and 
cultures in Acehnese EFL classrooms. 
 
Such various forms of address may indicate certain 
meanings for teachers and their professional identity 
constructions. The terms of “Ma’am or “Miss” and 
“Mister” or “Sir”  have been known widely in 
English culture. While in an Indonesian context, the 
terms are not well recognized yet.Indonesian students 
used the terms only because of the position of their 
teachers as the English teachers. Meanwhile, 
Shiraishi (1996) asserts that the terms “Bapak” or 
“Pak” (that means “Father”) and “Ibu” or “Bu” (that 
means “Mother”) are very popular titles for 
Indonesian teachers. Shiraishi states that these titles 
have been promoted by nationalist  educational 
movement under the Taman Siswa network which 
promoted family-ism in Indonesian educational 
systems. Teachers are supposed to act like fathers and 
mothers, and students are considered children for 
teachers. On one hand, when the Acehnese EFL 
teachers were recognized with two identities at work, 
these identities could represent their national 
educational culture. On the other hand, these 
addresses could represent represents the culture of the 
language that they were teaching (English), 
Therefore, these different identities may lead to a 
professional identity construction of the teachers. In 
this study, I see professional identity of teachers as 
what has been defined by Varghese (2006), that is 
how individuals see themselves. I relate how teachers 
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see themselves to a category of teacher professional 
identity proposed by Beijaards (1995), that is 
teachers’ relationship with students. In other words, 
this study investigates how EFL teachers in Aceh, 
Indonesia see themselves regarding the ways students 
address them according to their interaction with their 
students at school. Therefore, this study aimed to 
respond to the following research questions: (1) How 
do Acehnese EFL teachers are addressed by their 
students? (2) What are Acehnese EFL teachers’ 
perceptions on their professional identity as 
“Misterr”, “Miss” and “Ma’am” or “Bapak/Pak” and 
“Ibu/Bu”? 
 
II. LITERATURE REVIEW 
 
2.1 Forms of Address 
Frequently, the terms “address” and “call”  may be 
understood as the same meaning. Yet, Kitayama 
(2013) clarifies the meanings of the terms separately. 
Kitayama asserts that “address” is an expression 
showing a relationship or an attitude of a speaker 
towards an addressee. While “call” is used to catch 
attention of a person that is choosen particularly 
among others. Since the function of address is to 
emphasise on relationship, Mogi (2002) states that 
relationship between speaker and addressee could 
result in different forms of addresses. Also, the 
situation where the talk takes place can differentiate 
the forms of addresses, even though the addressee is 
the same person. In this paper, I adopted the function 
of  addresses term above as the operational term of 
the relationship between Acehnese EFL teachers and 
their students. 
 
2.2 The Family-ism Address in Indonesian 
Education 
Indonesia is a heteregoneous nation with various 
ethnics and local languages. On October 28, 1928, 
thousands of Indonesian youths declared Indonesian 
language (Malay language) as the means to unite the 
heteregoneous people there. The main purpose of the 
declaration was to use bahasa Indonesia as the unity 
language to struggle againts the colonialization of 
Dutch (Simpson, 2007). After Indonesian 
independent day, 17 August 1945, Bahasa Indonesia 
was declared as an official national language in 
Indonesia by the constitution (Alisjahbana, 1976). 
The development of Indonesian language as a 
national language was essentially influenced by 
educational sector (Paauw, 2009). 
 
According to Shiraishi (1996), particularly in young 
children education, through the the network of Taman 
Siswa, family style (kekeluargaan) education with 
particular Indonesian terms to address teachers was 
developed. The network led by Ki Hajar Dewantara 
expanded from Java to other areas across Indonesia.  
In the family-style system , male teachers were 
addressed as “Bapak”(Father) and female teachers 

were addressed as “Ibu” ( Mother).The  “Bapak” and 
“Ibu” interact with “Anak” (Students) were expected 
to occur as the interactions in a family. Students 
learned and directed their own studies, while the 
teachers supported students during students’ learning. 
A new community at school was created with the 
bond of these “Bapak-Ibu-Anak”. Consequently, the 
terms “Bapak”, “Ibu” and “Anak” are the common 
forms of addresses used among teachers and students 
in Indonesia until now. 
 
2.3 Teacher Professional Identity 
There is no fixed definition of professional identity in 
studies about teachers. According to Beijaard, Meijer 
& Verloop (2004), studies show various definition of 
professional identity, since the aspects that were 
investigated  are not similar. However, 
generally,most researchers definedprofessional 
identity as “an ongoing process of integration of the 
‘personal’ and ‘professional’ sides of becoming and 
being a teacher”(Beijaard, Meijer & Verloop, 2004, 
p. 113). In response to this definition, Beauchamp & 
Thomas (2009)add that professional identity 
includesa person and a context. It suggests that 
professional characteristics in a context are acquired 
by teachers through specific individual adaptation. 
Similarly, Han (2016) mentions that professional 
identity involves not only individual, but also social 
and cultural aspect comprehensively.  
 
Particularly in relation to language teachers, Illieva 
(2010) suggest that  professional identity of teachers 
has been a substantial concern in language instruction 
research because teacher identity is believed to 
significantly influence their teaching in the 
classrooms. Socio-cultural aspect and ESL (English 
as a Second Language) or EFL(English as a Foreign 
Language) classrooms in particular, cannot be 
separated each other because there is the meeting 
between cultures from Western and other parts of the 
world. As  Scotland (2014) asserts that western 
pedagogies may be not appropriate to ESL  
classrooms in other parts of the world.  He gave 
example how western pedagogy of communitive 
approach cannot be forced in Chinese classroom 
context due to socio-cultural difference. This example 
indicates that, due to socio-cultural difference, other 
western terms such as the English forms of address 
“Miss”, “Mrs” or “Mister” may or may not be 
implemented in other cultures. 
 
III. METHODS 
 
This study is a qualitative study. Two classroom and 
two school observations were conducted with seven 
teachers from seven different schools. After the 
observation process, one semi-structured interview 
was also done. All observations and interviews 
occured within three-month period. Classroom 
observations investigated the interaction between 
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teachers and students during teaching and learning 
process. School observations explored the interaction 
between teachers and students or colleagues outside 
the classroom. They aimed at identifying the forms of 
address used by students to teachers. To get the 
further clarification regarding the issue, semi-
structured interview were conducted with the 
teachers. The interview focussed on clarifying to the 
teachers their forms of addresses of the teachers 
gained from the observations and exploring their 
meanings for teachers’ professional identity. After 
fieldnotes and interviews were transcribed, open 
coding method was used to analyse the data. 
According to Flick (2009),open coding process is to 
develop important codes through describing, naming, 
or classifying phenomenon to a specific aspect. To 
code, I followed as Creswell (2014) explains. Firstly, 
I read through the transcribed data. Secondly, I 
devided the text into segments of information.  
Thirdly, I labelled the segments of information with 
codes. Fourthly, I reduced the redundant codes and 
collapsed codes into themes. 
 
IV. FINDINGS 
 
4.1 The Forms of Address of Teachers 
The participants expressed various reasons of why 
they were addressed in certain ways by their students. 
Abdul, one of male participants, mentioned that he 
asked his students at their first meeting to address 
him “Mr Abdul” because he prefered to be addressed 
with that title. According to him, “Mr” is a unique 
title, it made him different from other male teachers 
who were called as “Bapak” at the school. 
Meanwhile, Maryam, one of  the female participants 
stated that she was addressed  as “Miss Maryam” by 
her students because it was a tradition at that school 
to address  young English female teachers with that 
title. She asserted that all young English female 
teachers were addressed as “Miss” and old female 
teachers were addressed as “Ma’am” by the students 
at her school. It had been a tradition at that school. 
Other participants(Aisyah, Ahmad, Sadri, Hawa and 
Sulaiman), admitted that they were usually addressed 
in Indonesian terms by their students as “Bapak” or 
“Ibu”. Only some students addressed them as “Miss” 
or “Mr/Sir”. Hawa, Aisyah and Ahmad stated that the 
students who addressed them in English title were the 
students who mastered English well and usually 
studied extra English lessons in private learning 
institutions. Sulaiman also argued similarly. For 
example, he explained that the students who were 
able to communicate in English confidently with him 
would address him as “Mr Sulaiman”. This 
phenomenon indicates that how a teacher is addressed 
by students could be influenced by the preference of 
both teachers and students, as well as the tradition 
that already exists in the education settings. Further, 
mostly, teacher’s first names were used by students 
along with “Mr”, “Miss”, “Bapak/Pak” and “Ibu/Bu”. 

The use of first name was because most of  
Indonesians do not have surname or second name. 
Even though a teacher has a more-than-one-word 
name, he/she would be addressed only with his/her 
first name, after the appropriate title, for example, 
Sulaiman, whose full name is Sulaiman Abdullah, or 
Hawa, whose full name is Hawa Adami was 
addressed with his/her first name as “Bapak/Pak 
Sulaiman/Mr Sulaiman”, and “Ibu/Bu Hawa/Miss 
Hawa”. This trend indicates that naming system in a 
particular context could also influence how a teacher 
would be addressed in an educational setting, 
including in English classrooms. 
 
4.2 The Meanings of Forms of Address for 
Teachers’s Professional Identity 
Each participants expressed interesting views about 
the meanings of the forms of different address forms 
from their students to them. One of the point that was 
suggested by the participating teachers was that the 
forms of address could be the medium to build 
intimacy between teachers and students.As suggested 
by Ahmad, he preferred his students to address him as 
“Bapak”, because he viewed “Bapak” could provide a 
more intimate relationship with his students during 
teaching and learning process, like a father and his 
children. He added that, in his opinion “Mr” or “Sir” 
was used to address unknown people or foreigners. 
Meanwhile, Sulaiman said that in general, there is no 
any difference for him to be addressed either as “mr 
Sulaiman” or “bapak/Pak Sulaiman”. He was happy 
to be addressed with any of the titles. However, he 
viewed that once his students addressed him as “Mr”, 
it might indicate that the students were ready to 
communicate in English with him. So, he would start 
to speak English with them. Therefore, Sulaiman 
interpreted the title that was addressed by students to 
him as a sign of students to build intimacy with their 
teachers to practice English conversations. 
 
Similarly, the same idea was addressed by the 
participating female teachers. They believed that the 
ways of how they were addressed by students could 
show the degree of intimacy between teachers and 
students. Aisyah, who was frequently addressed as 
“Ibu” and sometimes addressed as “Miss” or “Ma’am 
by her students, said that when she was addressed as 
“Ibu” by the students, it emphasized her identity as a 
woman, who could act like a mother in guiding 
students during their learning process. Meanwhile, 
when her students addressed her as “Miss” or 
“Ma’am”, she felt that it showed her identity as an 
English teacher, who functioned to transfer 
knowledge about English to her students. 
 
Another point that was considered as the meaning of 
address forms for teachers’ professional identities is 
to show respect and politeness. As admitted by Sadri, 
he popularized the term “Bapak” to his students by 
expressing “Bapak” to refer to “I” (himself) when he 
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talked to his students. He believed that this local title 
could show respect and politeness of students towards 
their teachers who are older than them. Likewise, 
Hawa, who was preferred to be addressed as “Ibu”, 
believed that the title addressed to her could make her 
feel that she was honoured by her students with that 
title. She related honour with her identity as a muslim 
woman. She said that in Islamic value, “Ibu” or 
“Mother” is the one that is honoured position. 
 
Furthermore, the recognition purpose was also 
viewed as one of the functions of address of a 
teacher. One of the participants, Abdul, argued that to 
be addressed as “Mr Abdul” was a pride for him. It 
made his title unique and different from other 
teachers at the school. As a result, he could be 
recognized easily by school community. On the other 
hand, Sadri asserted that he prefered to be recognized 
as “Bapak” by his students, because the title could 
show the equality between him and other teachers at 
school. Therefore, it could be said that teachers’ 
preferences to be recognized by school community 
(including students) could be identified through how 
students addressed them. 
 
Interestingly, the forms of addresses were also 
believed as a teaching motivation for teachers. All 
female participants, who are married, were addressed 
as “Miss” by some of their students. They said they 
had clarified in the classrooms that “Miss” is used for 
unmarried women, while for married women, the 
term “Mrs” is used. However, Hawa said she did not 
ask them to call her “Mrs” because it should be used 
with husband’s name and it is not common in 
Indonesian culture. While Aisyah said thatit is 
interestingto be addressed as “Miss” by her students 
because “Miss” is the symbol of young lady. 
Similarly, Maryam also saw her identity as an 
English teacher when she was addressed as “Miss” by 
her students. She was happy with that call because it 
motivated her to master teaching materials 
determinedly to match herself with that title. 
 
CONCLUSIONS 
 
The students used Indonesian terms “Bapak/Pak” and 
“Ibu/Bu”, and English terms “Mr/Sir” and 
“Ms/Ma’am” to address their teachers. The reasons of 
why the teachers were addressed in such ways by 
their students were due to the preference of teachers 
or students and the tradition at the school. The 
teachers gave the meanings of these forms of address 

in relation with their professional identity. The 
meanings are in terms of the medium of intimacy 
between teachers and their students, respect and 
politeness, recognition of teachers, and teaching 
motivation. 
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