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Abstract: The paper aims to explore the theoretical groundwork of constructivism as a learning theory related to student-
centred and collaborative learning as an effective approach to teaching in an Indonesian school curriculum context. It is well 
acknowledged that in a pedagogical context, terms such as “student-centred” learning and teaching methods like 
“collaborative learning” are commonly represented as constructivist and presented as effective and innovative methods of 
teaching and learning. These methods promote high student engagement classrooms with an active-learning environment and 
stimulate students’ higher order thinking. However, in Indonesian curriculum this approach is quite novel and still rarely 
implemented in high schools, since Indonesian schools involve a more teacher-centred learning approach. This paper will 
describe the essential characteristics and issues with implementing this approach for Indonesian classroom practice. Included 
are goals, assumptions about learners, and the role of teachers and students in the social constructivism approach. 
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I. INTRODUCTION  
 
Social constructive learning theory can help teachers 
comprehend how students learn from each other (the 
social interaction context) and can also help teachers 
to construct and achieve active learning. According to 
Lev Vygotsky (1962), a Russian psychologist, “we 
learn through our interactions and communications 
with others”. Applied to an educational context, this 
means that teachers can learn how students perceive 
the value of social interaction in their learning by 
reflecting on their classroom experiences. As a result, 
teachers can design a meaningfullearning 
environment that increasesstudents’ ability to interact 
with each other through discussion, collaboration, and 
receivingdirect and constructive feedback. 
The dominant learning theory in Indonesia’s 
currentcurriculum, and in particular their high-school 
curriculum,is behaviouristic. Teachers emphasise a 
stimulus-responseapproach as 
thedesiredwaytoteachstudentsbycreatingbehavioralobj
ectivesandstimulusneededforadesiredresponse. In 
other words, theeducationsystemis basedonteacher-
centredlearning; teacherstransfer 
knowledgeandprovideexamswhich test content taught 
bytheteacher.  
It is easy to conjure an image of a traditional 
Indonesian classrooms: tables and chairs are arranged 
in rows and the teacher stands at the front of the 
classroom dispensing knowledge. This image starkly 
contrasts the collaborative learning approach; the 
notion of a classroom being student-centered, guided 
rather than directed, and process-oriented, arising 
from research into learning and learning theories. 
Though the conceptual links between Vygotsky’s 
social constructivism and collaborative learning are 
frequently discussed in the literature, examining 
constructivism more closely may reveal some insights 

into practices of collaborative learning, especially in 
the Indonesian High school curriculum context.  
 
II. LITERATURE REVIEW 
 
Constructivism is a theory of learning that 
emphasizes the nature of knowledge and how learners 
construct knowledge meaningfully (Cox, 2005; 
Tompkins, 2008). In other words, constructivist 
learning characterizes a paradigm shift from 
behaviorist approaches to education to those based on 
cognitive and social theories of learning (Kaufman, 
2004; Tompkins, 2008). To be more precise, this 
perspective emphases that children learn new 
knowledge by being active participants in meaningful 
social interaction with other people (Fosnot, 2005; 
Kaufman, 2004).   
Vygotsky’s social constructivism is the notion that 
learners play an active role with their peers (sharing 
knowledge) when constructingthe meaning. It is 
important to note that in this approach knowledge is 
not seen as fixed and existing independently outside 
the learner. Rather, learning is a process of 
accommodation or adaptation based on new 
experiences or ideas (Jenlick&Kinnucan-Welsch, 
1999, p. 4). Vygotsky’s social constructivist approach 
emphasizes learners to be active and confident in 
themselves based on their abilities. It takes 
confidence for learners to admit that there are gaps in 
their knowledge, or understanding, and to take the 
risk of learning new ways of thinking. Research 
suggests that students are more likely to become 
active participants in classroom learning activities 
when they feel confident of their abilities and the 
support of their peers (Collins, 1996).  
 The brief overview above represents the 
nature of the social constructivism approach related 
to the concept of learning. Whenapplying social 
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constructivism theory in high school curriculum, 
teachers and school principals need to shift and 
reshape their perspectives. They must be at the same 
perception about the teaching concept. Both must 
move from the concept of being “people who teach” 
toward being “facilitators of learning.” Furthermore, 
a good constructivist teacher is one who questions 
students’ answers, without regard to whether they are 
right or wrong, to make sure the student has a good 
comprehension of the concept. Additionally,they 
should also encourage students to reflect on their 
answers (meaning making).Social constructivism 
teaches that all knowledge develops as a result of 
social interaction and language use, and is therefore a 
shared, rather than an individual.In other words, the 
process of getting knowledge is the same critical as 
the outcomes. 
 
III. DISCUSSION  
 
Classrooms using a social constructivist 
approachpromote learning circumstances where 
students play a dynamic role in their learning. In 
these classrooms, the roles of the teacher and student 
are quite different from classrooms employing 
traditional concepts of education. More specifically, a 
teacher who has adopted a social constructivist 
approach should collaborate with their students to 
help construct meaningfulexperiences. Learning 
therefore becomes a mediumfor students and teachers 
to sharetheir experiences.The classroom is no longer 
a place where the teacher transfers knowledge into 
passive students. In the social constructivist model, 
the students are stimulated to be actively involved in 
the discussion and to share ideas about the process of 
learning. 
 
The key activity in a social constructivist classroom is 
problem-solving. For example, students use methods 
of inquiry to ask questions, investigate aparticular 
topic, and use a variety of resources to find solutions 
and answers. When students explore a topic, they can 
ask their partner to share ideas and make a 
collaborative engagement to draw a conclusion. 
a. Role of teacher and student in classroom 

setting 
In Vygotsky’s social constructivist and collaborative 
learning,teachers do not take the role as the solo 
presenter in class. Instead, teachers act as a guide 
who provides students with opportunities to 
confidently share their ideas to the class. Thus, it is 
highly recommended that teachers pay attention these 
points;the teacher should consider and appreciate the 
knowledge and experience of students that they 
inform in class.Studentsbuild their knowledge 
through a process of active enquiry.Given this, 
learning processes should sufficiently engage all 
students topromote an active and interactive 
classroom. 

In one hand, the 
expectationwhenimplementingVygotsky’ssocialconst
ructivistandstudentscollaborativelearningenvironment
isthatthestudentsplay a moreactiverole 
intheclassandmoreindependentfortheirownlearning.O
ne 
essentialaspectofcontrollingtheirownlearningprocessis
whentheylearn in meaning making 
(refelctsomethingthattheylearnfromtheirexperiences). 
b. Assessmentandconstructivefeedback 

In social constructivists theory it is believe that 
assessment should beused as aninstrumentto improve 
both the student's learning and the teacher's 
understanding in relation to the student's 
development. It is also important for the teacher to 
bear in mind that assesement is not a tooltobeused as 
an accountability to olthatservestostressordemoralise 
students. Therefore, type so 
fassessmentalignedtotheVygotsky’ssocialconstructivi
sm are include reflective journals/portfolios, 
casestudies, group-basedprojects, presentations, 
debates, androleplaying. 
Brooks and Brooks (1993) 
statethatratherthansaying‘No’when a studentdoes not 
givetheexactanswerbeingsought, 
theconstructivistteacherattemptstounderstandthestude
nt'scurrentthinkingaboutthetopic. 
Throughnonjudgmentalquestioning, 
theteacherleadsthestudenttoconstructnewunderstandin
gandacquirenewskills.Providingconstrutivefeedbackis
oneofthekeypointthat has todeliverin 
socialconstructivism.  
c. The Implications of Vygotsky’s Social 

Constructivism in CollaborativeLearning 
 Implementing Vygotsky’s social constructivism and 
collaborative learning in Indonesian teaching contexts 
is applicable perspective on the differences 
betweenconstructive classroomand traditional 
classroom toward the implications for the teacher and 
student. It is easy to oversee the many ways in which 
constructivism and collaborative learning goes 
contrastfrom Indonesian traditional curriculum. It is 
pivotal to highlight in constructivism approachthe 
students eager to dispense knowledge, and content-
oriented.Students ‘construct’ their own meaning by 
building on their previous knowledge and experience. 
Novel insights and experiences are fitted against 
existing knowledge, and the students constructs new 
or adapted rules to make something become more 
logic and easy to understand. In this stage, the role of 
teacher is become a guide to monitor the sharing of 
knowledge, because every students’ view of reality 
will be so different and students will come to learning 
already possessing their own constructs of the world. 
Teaching styles based on this approach therefore 
mark a conscious effort to move from these 
‘traditional, objectivist models didactic, memory-
oriented transmission models’ (Cannella&Reiff, 
1994) to a more student-centered approach. 
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CONCLUSION 
 
Organizing Vygotsky’s social constructivist and 
collaborative learning in Indonesian high school 
curriculum is quite challenging work for the teacher 
and requires the rigorous intellectual commitment and 
perseverance of students as traditionally Indonesian 
curriculum based on the teacher-centered model. 
Social constructivist teachers recognize that students 
convey their prior experiences with them to each 
school activity and that it is fundamental to connect 
lessons to their students' experiences. Original 
relevance and interest are largely a function of the 
learner's experiences, not of the teacher's planning. 
Therefore, it is educationally counterproductive to 
ignore students' suppositions and points of 
view.Developing themes from this study reveal that 
the teachers are using a range of strategies to develop 
learning relationships, conversations and tasks that 
are constructivist in nature. As a result, it is believed 
that implementing Vygotsky’s social constructivism 
in Indonesian school curriculum will promote teacher 
in developing classroom cultures which have high 
levels of engagement for both students and teacher. 
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