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Abstract - To make students to be equipped with a strong English writing ability for knowledge-based society competitiveness, 
this paper presents English remedial framework targeting 25 English major students, Faculty of Education, Chiang Mai 
University by integrating four learning theories: Second Language Acquisition; Error Analysis; and Project based Learning. 
The results. The assessment results of a pretest and posttest writing exercises show statistically significant improvements. The 
top 3 improvement is ‘collocation, punctuation, omission, misselection, blend or hybrid, coordination’ based on Error Analysis. 
And after the course, 4% students learn nothing, 72% students gain a little knowledge from the class, 18% students get much 
knowledge from the class based on students’ self-assessment’. This paper suggests English remedial framework can be useful 
in higher education to give students more guidance and change the way of learning English and improve their English writing 
ability. 
 
Index terms - English Writing Ability; English Remedial Framework; Second Language Acquisition; Error Analysis; Project 
Based Learning; Learning Assessment. 
 
I. INTRODUCTION 
 
In the 21st century world, the rapid development make 
us improve our ability and English ability is very 
important in nowadays’ society. English is one of the 
international language and it is also the language that 
is widely used. “English language achieves a global 
status when it develops a special role that is accepted 
in every country.” (Crystal, 1997). “It is obvious that 
widespread point of view that English is global 
language.”(Nunan, 2003). Writing, in particular, is 
regarded as a difficult skill for second language 
learners. “Writing is considered as the most difficult 
skill for language learners because they need to have 
abundant L2 background knowledge about the 
rhetorical organizations, proper language use or 
specific lexis with which they want to communicate 
to their readers.” (Tangpermpoon, 2015). For the 
second language learners, they have some problems 
in English writing. “Firstly, students could have the 
problem of ‘vocabulary misuses’, they do not master 
the vocabularies completely. For example: ‘skinny’ 
and ‘thin’, ‘thin’ is more like a neutral word but 
‘skinny’ is more like a derogatory word. ” “Secondly, 
students are lack of comparison study with mother 
language resulted in vocabulary misuses. For example, 
‘read’, ‘see’, ‘watch’, ‘see’. Thirdly, the students’ 
writing face to the monotonous sentence pattern and 
lack of variation. Last one, the discourse is disorder 
and unsystematic.” (Xu, 2010). As it is clearly shown 
that the English writing part is difficult for the second 
language learners, so it should pay more attention on 
English writing part and give more guidance to 
students. 
 
1.1. Thailand’s requirements for English ability. 
1.2. “In Thailand, English is being as a second 
language in schools and universities in order to make 

young generation to communicate, and for academic, 
social or business purposes.” (Saeheaw, 2013). 
English language is attached importance for some 
reasons namely i) the influence of globalization. 
Globalization makes every country more and more 
related and English language can be used to 
communicate; and ii) “New technology and the 
adoption of the internet have resulted in a major 
transition in terms of business, education, science, 
and technological progress, all of which demand high 
proficiency in English using.” (Wiriyachitra, 2002). 
However, “the use of English in Thailand while far 
from being as in the Netherlands, Germany, the 
Scandinavian countries or the Philippines.” (Thailand 
Education System and Policy Handbook, 2010). So, 
the government has realized the importance of English 
language as a core subject in schools. And English has 
been the second official language in Thailand now. 
“Thailand 4.0: strength from within, connect to the 
world. Thailand will pursue the ‘Thailand 4.0’ for the 
goal of transforming itself from a middle-income 
country into a high income nation.” (Eco challenge 
Magazine, 2016).So,English language is a key part for 
facing to the world. It requires the young people to be 
equipped with good English language ability.  
 
II. LITERATURE REVIEW 
 
To understand the theoretical framework of this 
research, this section provides the literature review 
and it has three parts: Second Language Acquisition; 
Error Analysis; and Project based Learning. For these 
theories could be helpful for students’ English writing 
ability. 
 
2.1 Second Language Acquisition 
“Second-language acquisition means to what learners 
do; it does not refer to practices in language teaching, 
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although teaching can affect acquisition. The 
term acquisition was originally used to emphasize the 
non-conscious nature of the learning process.” 
(Krashen, 1982).This theory is helpful for second 
language teaching for improving students’ English 
writing. For the second language learners, they need 
to master the second language well, practice more 
and know the hypothesis clearly. (such as 
learning-acquisition hypothesis. Because English is 
the second language for the Thai university students, 
they should know this theory and it could guide them 
to learn English well.  
 
2.2 Error Analysis 
Error Analysis studies the types and causes of the 
language errors. “For second language learners, there 
are some errors in learning second language. So, it is 
significantt to analyze its causes and types and know 
the second language’s rule and know how to learn it 
better.” (Naiman N, 1978).  James (1998), his 
published the book ‘errors in language learning and 
use, exploring error analysis’. And he classified errors 
into three levels; substance, text and discourse. As it 
is mentioned in the book, “substance errors are also 
called mechanical errors, it is about the misspelling 
(writing), the error of punctuation, typographic, 
dyslexic and so on. The text errors are lexical errors 
(formal errors of lexis and semantic errors in lexis), 
grammar errors (morphology errors and syntax 
errors). The discourse errors are coherence, pragmatic 
errors, receptive errors.” (James, 1998).  
As it is clearly to see, error analysis could be helpful 
for this research. Using error analysis to analyze the 
students’ writing errors and then getting the data 
about students’ writing error. It is knowing that which 
part they are lack of or they need to improve. And it 

also can be used as evaluation of students’ English 
writing for knowing the students’ English writing 
ability level.  

 
2.3 Project Based Learning 
“Project Based Learning (PBL) is a teaching approach 
in which students get knowledge and skills by 
working for an extended period of time to research 
and respond to an authentic, engaging and complex 
question, problem, or challenge.” (Hu, 2014).So, 
using PBL can make students’ explore the problems 
and give their own idea. They can think in a deep way, 
they could understand the content more deeply, 
remember what they learn. The project based learning 
model could match the international course and 
international education, making students do better in 
English writing.  
 
III METHODOLOGY 
 
This paper aims to create the remedial framework to 
enhance the students’ English writing ability. This part 
includes the sample selection, experimental design and 
methodology, then, it shows the details and explains 
step by step.  
 
3.1 Sample Selection 
Samples are 25 English major students (second year 
student) at Faculty of Education, Chiang Mai 
University, Northern Thailand. Students enrolled 
066221course (Language Learning Strategies) in first 
semester 2017.  
 
3.2 Experimental Design and Methodology 
This part narrates how to utilize each selected theory 
and method to form implementation (see Table 1).  

 
Table 1 Overview of Experimental Design and Methodology 

Steps Theories, Tools and 
Techniques 

Tools andTechniques Output 

1.Analyze critical issue in 
English writing 

-Second Language 
Acquisition 
 

- Error Analysis - Critical issues on Thai 
university students’ 
English writing ability 

2.Design learning 
environment ‘English 
Remedial Framework’ 

-Second Language 
Acquisition 
-Project Based Learning 

- Error Analysis 
 

-English remedial 
framework 

3.Implement the 
framework 

-Project Based Learning - -Better English writing 
ability 

4.Leverage Knowledge - - Error Analysis 
- Self 
Assessment(Learning 
Assessment) 
 

-English writing 
improvement 

Step 1 Analyze critical issue in English writing 
The step 1 aims to analyze students’ critical issues in 
English writing by utilizing second language 
acquisition and error analysis. Second language 
acquisition highlights differences of acquisition and 
learning. “Acquisition means that learn a language in a 

natural, subconscious way, it seems like a process of 
children’s mother tongue’s development.” (Krashen, 
1981). While “learning emphasizes that learn a 
language from teachers’ teaching and practice, 
remember in a conscious way.” (Krashen, 1981). The 
result of acquisition is subconscious language ability. 
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And learning’s result is mastering language structure 
in a conscious way. Acquisition four key concepts 
namely natural learning, subconscious learning, and 
not being aware of language rules, and learning 
concepts are explicit process of knowing a language, 

conscious learning, and aware of language rules and 
practice, based on Krashen theory were used to design 
observation guideline (see Table 2) and observe 
066221 class teaching and learning environment.  

Table 2Observation guideline 
Acquisition key concepts (Krashen,1981) Learning key concepts (Krashen,1981) 

Natural learning Explicit process of knowing a language 

Subconscious learning Conscious learning 

Not being aware of language rules Aware of language rules and practice, remember 

Beside qualitative data collection, error analysis is for 
analyzing critical writing ability in depth serves as 
quantitative analysis prior to implementation. Students 
were asked to write ‘summary’ about one article of an 
A4 paper. Using this writing to check students’ writing 
ability based on error analysis.  
Step 2 Design learning environment ‘English 
Remedial Framework’ 
The step 2 aims to design learning environment 
‘English Remedial Framework’, the learning 
environment should be based on the course and 
English is the main part for learning. Second language 
acquisition serves for giving students guidance on 

mastering second language. The learning environment 
emphasizes the second language acquisitions’‘input 
hypothesis’, “the input should be comprehensible. It is 
difficult for students to use the acquire or learned the 
new knowledge and they are easy to forget some new 
acquiring or learning knowledge.”(Jiang, 2003). So, 
teachers’ guidance must consciously deliver the 
knowledge which are easy to forget. When teachers’ 
teaching, they can integrate these knowledge into the 
speaking. Or, setting up a situation to let students use 
and memory. Then, figure1 illustrates the overview of 
the remedial framework.  
 

1  

2  

3.  
As the model illustrates, step 1 tells that the root cause 
of Knowledge Management(KM) problem is lack of 
‘acquisition’ part. Learner listen the teachers’ teaching 
in class and after that, students go home for practicing, 
remembering in a conscious way. However, they are 
lack of subconscious learning and language deliver its 
information.  
Step 2 shows that a process of designing small model 
based on project based learning. Project based learning 

stresses the ‘students’ center’, they design, plan, 
discuss, share in a project and they can master the 
subject core knowledge more effective. For example, 
after learning some language learning strategies, 
students divided into different groups for explain how 
to apply the strategy. In PBL, it has this idea, students 
make their project work by explaining, displaying, 
presenting in front of the classroom.  
Step3 emphasizes the students’ learning ability. When 

Students Teacher

natural, subconscious 
learning

?

Knowledge Practice Feedback Reasonings

Out of class (real practice)

Students' teaching--secondary 
school students (2 times)

Teachers to students Students --Projects Teachers to students Students

students' modify
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students’ finish the course, they needed to do their 
self-reflective learning. These are useful for students 
improve themselves and teacher to gain experience 
and adjust teaching plan and content for the next group 
of students. 
Step 3 Implement the framework 
The step 3 is to implement the framework, the 
remedial framework is embeded into the course. From 
the Aug. 2017 to the end of Nov. 2017. Based on the 
remedial framework, students went through the 
process. In project based learning theory, students can 
make some decisions about the project including how 
they work and what they create. When students do the 
small or big projects. For example, they went to Satit 
School for teaching secondary school students, they 
needed to prepare many things, such as teaching 
materials, teaching tools, questions for students, 
activities/games and so on. Students face these tasks 
and collaborate to solve and do them. In this process, 
they gain knowledge and share knowledge. Using 
project based learning can improve students’ learning. 
After completing the project, students can understand 
the content more deeply and remember, retain 
knowledge longer. Using project based learning can 
make teaching more enjoyable and rewarding. It 
makes students more active and engage in class.  
Step 4 Leverage Knowledge 
The last step is to leverage knowledge. Using error 
analysis to check the students’ improvement in English 
writing after implementing the remedial framework. 
Error Analysis has different types of errors and 
compare to the pretest writing, seeing how many 
writing errors decrease. And also students have the 
‘self-assessment’ about the course, it is about what 
they how much knowledge they learned from the class. 
From this step, it shows the students’ improvement and 

shortcomings. As for teachers, they can use students’ 
experience and do better for next group of students.  
 
IV RESULT& DISCUSSION 
 
This section presents the results of the remedial 
framework through an evaluation of English writing 
via Error Analysis. And the learning assessment from 
the students. 
 
4.1 Error Analysis result 
Table 3 illustrates the students’ English writing errors 
in pretest and posttest based on James’ (1998) error 
analysis. It shows the students’ improvement in 
English writing ability.  
 
The results from the Table 3 shows the pretest and 
posttest of English writing of 25 students. The total of 
pretest errors are 131. In the pretest of writing, it is 
clearly seen that the errors ‘collocation, coordination, 
punctuation, misselection, the third-singular-s’ occur 
frequently. These types of errors belong to substance 
errors and text errors based on James’ (1998) error 
analysis. 
 
After one semester course included the remedial 
framework, the posttest shows the 25 students’ English 
writing have total of 84 errors. When comparing with 
pretest English writing, it shows that 32.83% decrease 
in errors. The top 3 improvement is ‘collocation, 
punctuation, omission, misselection, blend or 
hybrid,Coordination’. Although the results show the 
decreases in English writing errors, the key point is 
that the effectiveness of the remedial framework. (see 
table 3). 

 
Table 3 Numbers of English writing errors in pretest and posttest, the improvement of 25 students enrolled on the 
course. 

 

Error type Pretest
No. of errors

(A)

Posttest
No. of errors

(B)

Improvement A-B

Raw difference % difference
I Substance

errors
Capitalizatio

n
4 3 1 25%

Punctuation 10 5 （2）5 50%

Typographic 1 2 -1* 100%*

Dyslexic 2 0 2 100%

Confusable 1 3 -2* 200%*

II Text
errors

a. Lexis
Suffix 1 1 0 0%

Vowel/Cons
onant

3 1 -2* 67%*

Omission 4 0 （3）4 100%
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Table 3 shows that numbers of English writing errors in pretest and posttest, the improvement of 25 students 
enrolled on the course. And * shows the increase rather than the decrease in English writing errors between pretest 
and posttest. And the (1),(2),(3) means the top 3 improvement.  
 

 
Figure1 A visual comparison of errors between pretest and posttest. 

Overinclusi
on

2 1 1 50%

Misselection 6 2 （3）4 67%

Misordering 3 1 2 67%

Blending 1 1 0 0%

Collocation 22 11 （1）11 50%

Semantic
word

selection

3 5 -2* 67%*

Preposition
partners

4 2 2 50%

b. Grammar

Third
singular-s

5 7 -2* 40%*

Plural-s 2 1 1 50%

Past
tense-ed

5 8 -3* 60%*

Noun phrase
(NP)

2 1 1 50%

Verb phrase
(VP)

5 3 2 40%

Preposition
phrase (PP)

3 3 0 0%

Clause/Sent
ence

Superfluous 5 3 2 40%

Omitted 3 2 1 33%

Misselected 5 2 3 60%

Blend or
hybrid

6 2 （3）4 67%

Coordinatio
n

14 10 （3）4 29%

Subordinati
on

5 2 3 60%

Conjunction 2 2 0 0%

III
Discourse

error

2 0 2 100%

Total 131 84 43 32.83%
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Although the students are English majors, the English 
grammar and lexis are the challenge for them. They 
need to be scrupulous in English writing. As second 
language learners, the language interference is a big 
obstacle for them. Writing and grammar skills are a 
must for academic success. English teachers in the 
world have tried to put this message into their 
students’ heads, but many incoming college students 
still find writing to be their greatest challenge. 
4.2 Learning Assessment result 
Table 4 illustrates that students’ learning assessment 
after finishing the course, 72 % students choose 
learning level of ‘gain a little knowledge from the 
class, 24% students choose learning level of ‘get much 
knowledge and can design your own strategy’. And 
only 4% students choose ‘learn nothing’ 
 

 
In conclusion, students ‘self-assessment’ make 
students evaluate the course and find how much 
knowledge they learnt from the class.As for teacher, 
they can see the students’ self- assessment and their 
requirements. Based on this, teachers could change the 
teaching plan or add more knowledge, change some 
teaching ways. Making students more integrate into 
the course and get the knowledge they need. 
 
CONCLUSION 
 
In this research, both qualitative and quantitative data 
were collected to evaluate remedial framework for 
improving the Thai university students’ English 
writing ability. As the data shows, implemented 
English remedial framework, students’ English 
writing errors were decreased based on the error 
analysis. As a second language learner, writing is a 
challenge for them, there are some solutions for them: 
1. Firstly, students should have a positive attitude 
toward English writing and English language 
improvement. (Saeheaw,2014). As a language learner, 
it is necessary to have active and positive attitude 
toward learning and writing.  
2. Secondly, reinforce the language ability’s 
cultivation. “Writing ability’s practice must begin to 
the language foundation’s practice. It needs to increase 
the frequently used vocabularies/ sentences’ using and 
integrate right spelling, grammatical norms into the 
everyday practice.” (Chen, 2005).  
3. Teachers should have a guidance on the process of 

students’ writing, students also need to combine 
reading and writing.  
 And the key limitation of this study is that the times 
of students went to teach in real school. If these 
students can teach more than two times, they can gain 
more experience and know teaching environment 
better. It is good for their future’s development as an 
English teacher and also the English language ability.  
  Considering English as a global language, Thailand 
education should attach more importance on English 
teaching. University students are the main knowledge 
workers in the future. The learning process and 
methods should be based on the remedial framework 
presented in this paper. The English remedial 
framework of this paper provides a useful key way to 
enhance the Thailand university students’ English 
writing ability. 
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Learning Level Raw data (no. of
students)

% Note

Learn nothing 1 4% Don’ pay
attention

Gain a little
knowledge from

the class

18 72% Can not apply to
the real situation

Get much
knowledge and
can design your
own strategy.

6 24% It is helpful for
students in
studying

Total 25


