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Abstract - In foreign language contexts, it is vital to develop students' communicative capacities before using any technique 
that needs interaction such as self-Peer assessment .The present study tries to shed the light on developing students' 
communicative abilities by using social strategies (asking questions, cooperating with others, empathizing with others) in 
their daily lessons. It aims at examining the effects of using social strategies on student's attitudes toward using Self-Peer 
assessment. To achieve the aims, a null hypothesis has been posed as follows: there is no statistically significant difference 
between the mean scores of the experimental group and that of the control one in their attitudes toward using self and peer 
assessment. The instrument used was the scaled questionnaire that adapted from Wen, Tasi and Chang (2006). In the light of 
the results, relevant conclusions are drawn and a number of recommendations are put forward. 
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I. INTRODUCTION 
 
1.1 Social Strategies 
Helping students to learn what they are supposed to 
learn is the main idea that is related to the use of 
learning strategies. This kind of use called 
“strategies-based instruction’ or SBI as stated by 
Brown (2007:140), where the teacher can train the 
students to use the strategies to facilitate their 
learning. It is a matter of awareness as indicated by 
(Chamot: 2005:123) who focuses on helping students 
to become aware of their preferences, strengths, and 
weaknesses. He (ibid) adds that teaching students 
explicitly is more effective than asking them just to 
use one of the learning strategies. In the same 
context, Schmitt (2002:187) encourages such use of 
strategies indicating that “such actions may enhance 
their interest in the task and expectancy of success, 
which will in turn increase their motivation with the 
task and with others”.  
Learning strategies, as divided by Oxford’s (1990) 
strategy classification system, were divided into two 
main types direct and indirect. Social strategies, that 
being under investigation, related to the indirect one 
which is support language learning process and “help 
to learn through interaction with others”. According 
to Oxford’s taxonomy of strategies (ibid) social 
strategies divided into three types: 
1. Asking questions: 
a.asking for clarification or verification. 
b.asking for correction. 
2. Cooperating with others: 
a.cooperating with others. 
b.cooperating with proficient users of the new 
language. 
3. Empathizing with others: 
a. developing cultural understanding  
b. becoming aware of others’ thoughts and feelings.  

1.2 Self-Peer Assessment  
Assessment generally is a process of giving 
judgments about students’ performance, whether 
written or oral. Self and peer assessment are part of 
what referred to as alternative assessment which is 
inferred from the process of teaching and work in 
harmony with it. The main points that distinguish 
alternative assessment from traditional types as 
mentioned by Alderson and Banerjee (2001:228)are,  
it is less formal, over a period of time, formative in 
nature, have good washback effects. The teacher is no 
more the center of assessment, but the studentsgo 
hand in hand with teachers to apply such an 
interactive type of assessment(Wikstorm, 2007). 
Other types of alternative assessment are journals, 
portfolios, and conferences. 
This study concerns two types of alternative 
assessment, self and peer-assessment. Self-
assessment as stated by Schmitt (2002:282) “involves 
learners in making judgments of their language 
ability and/or their achievement of learning goals and 
objectives”. Self-assessment helps learners to become 
more autonomous which means being responsible for 
their own learning and the decisions that they may 
take in order to become independence. This type of 
assessment usually promoted by learner centered 
approaches. 
Peer assessment according to Brown (1996:291)is 
"any items wherein students are asked to rate each 
other`s knowledge, skills, or performance". Roberts 
(2006:6)adds that peer assessment “refers to the 
process of having the learners critically reflect upon, 
and perhaps suggest grades for the learning of their 
peers”. The more precise explanation clarifies that it 
is “an arrangement in which individuals consider the 
amount, level, value, worth, quality, or success of the 
products or outcomesof learning of peers of similar 
status" (Topping, 1998: 250). 
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It seems that the studies that deal with students 
attitudes concerning self-peer assessment are very 
little (Azarnoosh, 2013; Peng, 2010; White, 2009; 
Zakian, Moradan&Naghibi, 2012) as mentioned by 
Corneliusand Kinghorn(2014).All of them agreed on 
the positive attitude of students to use these methods 
of assessments.  
 
1.3 The Statement of the Problem  
There is a broad consensus among researchers about 
the necessity to develop students’ language in order 
to become proficient enough to use team activities 
that need interaction and cooperation as Cox(2009:1) 
states “the lack of these skills(social skills) is the 
biggest contributing factor to the downfall of almost 
any type of teamwork today”. Self-peer assessment is 
one of these activities that need a language ability to 
be done as mentioned byPeng (2010:90)who states 
that “the effective use of peer assessment seems to 
depend on a wide range of factors including students’ 
attitudes, language levels, and critical thinking skills’. 
In the same context, Brown (2001:415)wonders “how 
could learners who are still in the process of 
acquisition being capable of rendering an accurate 
assessment of their own performance?”.This can be 
justifying why the researchers choose to train 
students by using social strategies to develop their 
communicative skills. The use of social strategies 

supposed to facilitate interaction between students 
and to remove the main barrier in front of their 
communication .So, this study aimed at answering the 
following question:Do students change their attitudes 
toward using self-peer assessment after experiencing 
social strategies in communication?  
 
1.4 Objectives 
The present study aims at examining the effects of 
using social strategies on student's attitudes toward 
using Self-Peer assessment. 
 
1.5 Hypothesis  
To fulfil the objectives of the study, the following 
null hypotheses have been postulated: there is no 
statistically significant difference between the mean 
scores of the experimental group and that of the 
control one in their attitudes toward using self and 
peer assessment. 
 
II. METHODOLOGY 
 
2.1 The Experimental Design 
In order to achieve the objective and to verify the 
hypothesis of the study, the researchers have utilized 
"The Pre-Post Test Control Group Design" in Table 
(1) below:

 
The Experimental Design (Table 1) 

The Experimental          Group 
The Control Group 

Pre-test 
Pre-test 

Teaching with social strategies 
Teaching without social strategies 

Post-test 
Post-test 

 
2.2 Population and Sample of the Study 
The population of the study consists of the 3rdyear 
students in the Departments of English, Colleges of 
Education, Universities of Diyala andImam AL-
Kadhim University for the academic year 2016-2017.  
The total numbers of the 3rd year students’ population 
is 210 for the two colleges. To achieve the aim of the 
study, the researcher has randomly chosen the 
College of Education for Human Sciences/ Dilaya 
University to represent the sample of the study. 3rd 

year students at the Dept. of English are distributed 
into two sections. One section (A), which consists of 
30 students, has been randomly chosen to be the 
experimental group. The second section (B), which 
consists of 32 students, has been chosen as a control 
group.  
 
Two students from the control group have been 
excluded because they are originally primary school 
teachers. Thus the final number of each group is 30.In 
order to ensure better equivalence of the treatment 
groups, the researcher has tried his best to control 
some of the variables that may affect the results of the 
experiment. These variables are: age, parents' 
educational level, and the final scores in methods of 
teaching in the previous year.   
 

 
2.3 The Experimental Application 
The experiment started on the 1st of March 2017 and 
lasted for six weeks   to end up on 5thof April 2017. 
The lectures have been arranged on Wednesday for 
both groups. The subject of the lectures was Methods 
of Teaching English as a Foreign Language where the 
researcher is the instructor herself. The researcher 
used O’Malley and Chamot’s (1990) model that 
involves a sequence of five steps (Preparation, 
Presentation, Practice, Evaluation, and Expansion).  
2.3.1 The Experimental Group  
The use of social strategies was for the experimental 
group only. In each of the six lectures the instructor 
researcher taught the students one unit from their 
textbook. With a presentation of the material, she 
inserted the use of social strategies in their 
communication according to the model of the study.  
2.3.2 The Control Group  
The control group has been taught by the researcher 
using the traditional way (discussion) without any use 
to the social strategies in lectures.  
 
2.4 Instrument of the study 
In order to evaluate students’attitudes toward using 
self-peer assessment, the researcher used a 
questionnaire that adopted from Wen, Tasi and Chang 
(2006). 
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2.5 Final Administration  
After ensuring its validity and pilot administration,the 
questionnaire has been administered on both groups 
on after and before the use of social strategies in 
lectures.  
 
III. RESULTS 
 
To fulfil the objectives of the present study, a null 
hypothesis is posed.  It states that there is no 
statistically significant difference between the mean 
scores of the experimental group and that of the 

control one in their attitudes toward using self and 
peer assessment.   
The correlation between the two groups before and 
after applying the socialstrategies is 0.351 at (0.05) 
level of significance which means that there is a high 
correlation percent between the two groups.  
Using the t-test for two independent samples at 0.05 
level of significance and 29 degree of freedom, the 
result reveals that the mean score of the experimental 
group is 30,76 and that of the control group is 25.13 
The computed t-value   (2.94) is higher than the 
critical t-value (2) (see Graphic 1).  
 

Graphic 1: The Mean Scores of the Experimental and Control Groups in their attitudes toward using self-peer assessment 

IV. DISCUSSION  
 
The results show that there is a statistically significant 
difference between the two groups in their attitudes 
toward using self-peer assessment, in favor of the 
experimental group. Thus, the hypothesis is rejected. 
These resultsprove thattraining students to use social 
strategies in  communication during their lectures 
increases their interaction abilities and support their 
self-confidence which affects directly on their attitude 
toward using self-peer assessment as these kinds of 
assessments need a high level of communication 
abilities to exchange opinions and decisions between 
themselves and their peers.  
 
CONCLUSIONS 
 
Conclusions remarks can be clearly pointed out as 
follows: 
1. According to the statistical results of the present 
study, students’ attitudes toward using self-peer 
assessment were affected positively by using social 
strategies in their class communication. 
2. The noticeable development of students’ social 
abilities affects to a large extent their attitudes 

towards the participation in the team activities of all 
types.    
3.In addition to its communicative benefits, social 
strategies can be used successfully to support 
students- students’ relationships through the 
atmosphere of sharing and cooperation between them.  
4. In this study, Students who participated in this 
experiment prove that they are ready to use different 
forms of alternative assessment .This means that 
students prefer more learner-centered learning 
approaches in teaching and assessment. 
5.It is proved that the conversations that occur in the 
process of assessment whether teacher-student or 
student- student enhancing students confidence and 
self-esteem as they become more independent and 
autonomous.  
 
RECOMMENDATIONS 
 
In the light of results achieved and conclusions 
derived, the researchers recommend the following: 
1. Teachers are responsible for paying extra 

attention to develop students’ communicative 
and social abilities that it affects directly on the 
application of many teaching techniques.  
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2. Syllabus designers and course developers are 
obligedto design tasks, activities and exercises 
that allow both teachers and students to use self-
peer assessment in order to develop students’ 
assessment abilities andto be autonomous 
learners. 

3. Teachers are advised to insert self-peer 
assessment in addition to other types of 
alternative assessment techniques in their daily 
lectures as they have many benefits to the 
students such as they encourage the engagement 
of students in lectures, increase students’ 
motivation and enthusiasm, and give different 
judgements to students’ performance.  
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