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Abstract - This study intended to investigate the effect of portfolios assessment on enhancing writing skills which consists 
23 students were eleventh grade at Senior High School I Kuok Kampar Regency Riau. This study was carried out on two 
groups were randomly molded as an experiment and control cohort in this experimental investigation which hold out six 
weeks. Each of which consists of 23 students. At first and eventual of the study, both groups were given an accession test 
and a scale to measure attitudes towards English. Thus, the effects of portfolio on fruitfulness and behavior towards 
English were investigated. A pre-test was provided to both groups in order to examine the writing display and sub-skills of 
content, elaboration, organization, grammar, and vocabulary of learners in writing class. The whole of study the 
experimental group was taught by using portfolio assessment technique and the control group was taught by using the 
traditional method. An Independent samples t-test was used in order to see whether there was a statistically significant 
distinction or not round the groups. Additionally, the independent Samples t-test was applied so as to appeal differences 
within each cohort. The result was gained from the post-test proved that there was a statistically significant distinction 
between the experimental and control groups in terms of the kind of treatment, which significant that portfolios had a 
statistically significant effect on enhancing writing performance and its sub-skills in writing classes. After the treatment, the 
students in the experimental group were also given an attitude questionnaire to take out their thoughts about the effectiveness 
of using portfolios on augmenting writing abilities in writing classes. The collected of the data from the attitude 
questionnaire was analyzed on descriptive statistics including the frequencies, percentages, means, and standard deviations 
etc. The results proved that students have positive attitudes on applied portfolios on enhancing their writing skills in the 
class. 
 
Keywords - Portfolios assessment, writing skill. 
 
I. INTRODUCTION 
 
Writing probably the most difficult task for some 
students of foreign languages. Through the act of 
writing itself, ideas are explored, clarified, and 
reformulated and, as this process continues, new 
ideas suggest themselves and become assimilated into 
the developing pattern of thought (DavudKuhi, 
MortazaAslRasuli, Zahra Deylami, 2014). Therefore, 
the students, especially, encounter many problems 
which arise from a deficiency of linguistic 
competence or required writing strategies during their 
writing processes. Nifty writing requires knowledge 
of grammatical rules, lexical devices, and logical ties 
as well as the ability of generating ideas, composing 
the ideas in sentences and paragraphs and revising the 
ideas and paragraphs composed in well-developed 
forms (Nunan, 2000). As he declares, the language 
learner writer is supposed “to display control an 
amount variables. These involve control of content, 
format, sentence structure, vocabulary, punctuation, 
spelling, and letter formation. The writer must be able 
to structure and integrate information into cohesive 
and coherent paragraphs and texts”. In EFL classes, 
students may have knowledge about grammar and 
vocabulary but face problems in writing (Mustaque 
2014). Other than the difficulties in language, 
learners’ attitudes towards their writing tasks 
constitute important problems that affect success 
(Ismail, 2012). According to Langan (2000), students 
often think that “writing is a natural gift rather than a  

 
learned skill”. That is because there are many times 
not conscious of writing strategies. In that right form 
and appropriate grammar cannot warrant obvious and 
coherent writing, students face several meta-cognitive 
strategies like brainstorming, planning, outlining, 
organizing, drafting and revising throughout the 
writing process. Writing a well-developed paragraph 
or essay in English Students is most considered as an 
extremely hard assignment. 

 
Nevertheless, nifty writing implicates planning and 
entails clear thinking and logical ordering as it 
commences with ideas as well as words. With an 
impatience feeling, students indicate a propensity to 
begin and finish a writing process as soon as possible 
let through planning as they think that they are 
debility their time. On the contrary, planning the 
process forces them to concentrate on their ideas, and 
this concentration triggers their creativity leading 
them to generate more ideas in a shorter time (Barritt, 
1981). Moreover, planning before writing can also 
help learners locate attentional resources between 
what he or she is going to say and how he or she is 
going to say it (Hayes, 1996). Consequently, it can be 
deduced that designing in the students writing process 
sustains learners to degrade their cognitive burden 
throughout task settlement. According to Greetham 
(2008), it helps learners give their writing a clear 
structure to follow and ensure that all of their 
arguments are clearly and consistently argued. Now 
that the writing activity is not to think about linear, 
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with keeping lane of what students have finished and 
given them the occasion to think on the advance they 
have made, portfolios are helpful tools to support 
them expand nifty writing skills, as well as great 
designing strategies. 
 
The renewal in the English language has caused to 
the alteration in the method of writing from the 
conventional way of the finale product-oriented 
oncoming to the process of forming writing. 
Therefore, there has also been progress in assessment 
procedures, which replace the summative assessment 
with the formative assessment 
(Yurdabakan&Erdogan, 2009). Through the 
advancement in the assessment variety, alternative 
assessment techniques (e.g. authentic assessment, 
peer assessment, portfolio assessment, self-
assessment etc.).have appeared to become evaluation 
methods, which necessitate learners to become “a part 
of the complete learning cycle” and “to create a 
product that shows what they can do” (Sajedi, 2014). 

Accordingly, such alternative assessments 
have produce recent way like portfolio assessment 
technique. In Barrett’s definition (as cited in Wang & 
Liao, 2008), a portfolio is an intentional collection of 
students’ performance, which contains students’ 
efforts, progress and achievement in one or more 
fields. Hamp-Lyons & Condon (2000) defined nine 
characteristics of writing-portfolio; collection of more 
than one performance, range of performances, 
context-richness, delayed evaluation promoting time 
for revision, selection of writer’s work, student- 
centered control, reflection and self-assessment, 
growth along specific parameters, and measuring a 
learner’s development over time. From these 
characteristics, there main categories that constitute 
portfolio are collection, selection and reflection 
(Burner, 2014). 
 
Not far from the studies relative to investigating the 
effects of portfolios on rectify students writing skills 
and students’ attitudes toward portfolio assessment, a 
study conducted by Yurdabakan & Erdogan (2009) 
explore the impact of portfolio assessment on 
reading, listening and writing skills of students of 
secondary school language preparatory class in 
Turkey. The findings indicated that portfolio 
assessment had a significant effect on writing skills; 
however, same findings were not found on reading 
and listening skills. Another study conducted by 
Fahed Al-Serhani (2007) demonstrated that portfolio 
assessment had a significant positive impact on 
students’ writing performance in general and sub 
skills of purpose, content, organization, vocabulary, 
sentence structure and mechanics. 
 
Portfolio is the collection of students’ studies that 
display their efforts, progress and successes within 
the educational programs accordingly certain aims 
(Güngör,2005:17) The general point in the provision 

above is the deliberate collection of students’ lesson. 
It indicates that students’ lesson have to be collected 
in a systematic and organized method rather than 
randomly. It is assumed that every outcome cannot be 
put to the portfolio. The studies that will be placed in 
the portfolio should represent, within the objectives 
stated in the curriculum, the prominent studies that 
reflect student’s performance best and the documents 
that prove the student’s progress and development  
towards  these  objectives (Kan, 2007:134).  
 
The positive aspects of portfolio  application; It 
provides students to see their strengths and 
weaknesses  (Bahar, 2006:   80) It provides the 
students to evaluate their learning in more unique 
way  (Valencia, S. W., & Place, N 1994; Mıhladız, 
2007:43) Portfolio not only exhibits the student’s 
completed studies but also exhibits his/her learning 
process. Student’s studies collected in various periods 
constitute the student’s learning process and a 
document of the progresses in this process. It shows 
the time spent within the learning process, student’s 
studies, performance, deficiencies and corrections in 
a detailed way (. Güven, 2007: 26) 
 
The portfolio is the student’s aggregation which 
described student’s individual studies, attempt, 
process. The portfolio is the student’s accumulation 
which described student’s studies in one or some 
planes, attempt, a phase that exceed through and 
success. In establish the content of this accumulation, 
the student should also be energetic. A plethora of 
research (e.g., Hamp-Lyons & Condon, 2000; 
Nezakatgoo, 2011; Song & August, 2002) reported 
that portfolio-based assessment is a promising 
alternative to the traditional timed-essay test in 
foreign language teaching. The literature sports 
numerous definitions of a portfolio, but a portfolio is 
seen mainly as a purposeful collection of student 
work that exhibits his/her efforts, progress and 
achievement in one or more areas (Arter, 1989; 
Bataineh, Al-Karasneh, Al-Barakat&Bataineh, 2007; 
Leeman-Conley, 1998; Niguidula, 1993; 
Obeiah&Bataineh, 2016; Paulson, Paulson & Meyer, 
1991). 
A spacious analysis of the literature on portfolio-
based writing assessment instruction has only 
generated research hold abroad (e.g., 
Barootchi&Keshavarz, 2002; Baradaran&Sarfarazi, 
2011; Chen, 2006; Schwieter, 2010) and research by 
the current authors on the respective effect of 
portfolio-based assessment on writing performance 
(Obeiah&Bataineh, 2015; 2016). There is no study on 
the employ of portfolio-based assessment in the 
classroom in ecumenical and the student’s writing 
classroom in particular has been discovered. 
Accordingly, this study shows to be the initial to 
verify the effect of portfolio-based writing assessment 
writing instruction and their potential progress in the 
writing classroom.  
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Accordingly, this analysis is restricted to foreign 
study which shows to serve empirical correctness that 
portfolio-based writing assessment does significantly 
assist in the enhancement of students’ writing display. 
Apple and Shimo (2004) concluded that Japanese 
EFL university students’ believed that portfolios 
helped them improve their expressive and 
compositional writing ability. Marefat (2004) 
reported that the portfolio was a positive opportunity 
for Iranian EFL learners’ writing performance, not to 
mention for developing a personal understanding of 
their leaning process. Similarly, Caner (2010) 
explored opinions of Turkish EFL university prep- 
school students towards portfolio assessment in their 
writing courses. He declared that the students usually 
select to be evaluated by conventional sheet and 
pencil tests and they also convinced that portfolio 
assessment assists to their English learning processes. 
Khodadady and Khodabakhshzade (2012) explored 
the effect of portfolio and self-assessment on writing 
tasks and self- regulation ability of Iranian EFL 
freshmen students. The results showed that the use of 
portfolio and self-assessment was beneficial to 
students in terms of both writing tasks and self-
regulation. 
 
Considering these studies, even though there have 
been few studies about the effect of portfolio 
assessment on enhancement writing skills and to find 
out their attitudes towards to portfolios, there 
necessary to have more empirical studies 
investigating the effect ofportfolios on supplementing 
writing skills. 
Thus, this current study was expected to investigate 
the effect of portfolios on increasing writing skills 
and sub-skills of content, elaboration, organization, 
grammar, and vocabulary of learners and to 
investigate students’ attitudes towards portfolio 
assessment technique on enhancement their writing 
skills.  
Therefore, this current research was expected to 
analysis whether portfolios assessment technique has 
a significant effect on students’ writing skills and 
sub-skills of writing and to investigate their attitudes 
towards portfolios. The study attempt to answer the 
research questions below:  

1. Does portfolios assessment technique have the 
effect on the students writing skill?  

2. What are the students attitudes toward 
portfolios assessment technique? 

 
II. DETAILS EXPERIMENTAL  
 
2.1. Participants  
The research was held with 23 students in eleventh-
grade science class at Senior High School 1 Kuok 
Kampar Regency Riau. Since this research was 
undertaken out in the second semester, after taking an 
expertise exam about their parlance level in the 
commencement of the second semester, it was 

specified that students were on the level of 
intermediate level.  The study was overseen by the 
researcher himself on randomly selected 11 students 
(experimental group) and 12 students (control group). 
The experimental group was given a treatment 
through portfolio assessment and control group was 
not given portfolios assessments 23 students.  The 
ages of the participants spacing between 15 and17. 

 
2.2. Data Collection Instrument 
The first collection instrument was the students’ 
destination writing in class two in-class recount text 
writings on the same theme in the same duration, 
which were carried out previous to and after the 
formal guidance (measured as pre-test, post-test).  
 
The overall writing performance and writing sub 
skills were measured by a modified version of the 
writing-scoring rubric developed by Wang & Liao 
(2008) were formed as the second instrument in the 
research. The scoring rubric is based upon five 
aspects of writing such as content, elaboration, 
organization, grammar and vocabulary. Content 
indicates specifically addressing the writing task; 
elaboration denote using specific corresponding 
details; organization denote being mostly well-
organized; grammar  indicateslexical grammatically; 
vocabulary indicates using appropriate words.  

 
2.3 Procedure  
In connection with the writing skills, the vacant paper 
was submitted to the students and the students were 
asked to write about an occasion they had versed by 
using at least three paragraph. The participants’ 
writing paragraph (pre-test, post-test) were scored by 
two trained raters and the results were compared and 
averaged. The inter-rater reliability was decided to 
acquire obtaining classified results.  
 
The last instrument was the student satisfaction 
questionnaire developed by Wang & Liao (2008), 
which was used in order to measure students’ 
attitudes towards portfolio assessment. Nevertheless, 
researchers eliminated three sections. The 
questionnaire was a 5-point Likert Scale pertained 11 
items.  
 
III. RESULTS AND DISCUSSION  
 
This research was intended to probe whether portfolio 
assessment technique has a statistically significant 
effect on the students’ writing skills and sub skills of 
writing and to explore their attitudes towards 
portfolios. 
 
3.1 The results with assuming to the whole 
writing skills, experimental and control groups 
The goal of the first question was to discover whether 
the use of portfolio assessment technique has a 
significant effect on the overall writing skills of 
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English learners. Prior the treatment, Independent 
samples t-test was held in order to investigate the 
distinction between two groups in terms of students’ 
writing performance. 

 
Table 3.1.1 Independent samples t-test analysis for pre-test 

scores ofgroups 
Independent Samples Test 

 

Levene's 
Test for 

Equality of 
Variances 

t-test for Equality of 
Means 

F Sig. t df Sig. (2-
tailed) 

Score Equal 
variances 
assumed 
 

4,265 ,051 3,304 21 ,003 

Equal 
variances 
not 
assumed 

  

3,371 18,61
7 

,003 

 
Table 3.1.1 known independent test samples on a line 
equal variances assumed F value of 4.265 with a 
significance of 0.051> α (0.05) which means that the 
variance of data both homogeneous group. Since both 
variance of homogeneous student data score the 
selected column equal variances assumed and at t test 
for equality of means obtained value 0,003<α(0,05), 
hence Ho refused. It can be concluded that there is a 
difference between the score pre-test of control group 
students.  
 
Table 3.1.2.The independent sample t-test analysis for post-test 

scores of group 
i 

 

Levene's Test 
for Equality 
of Variances 

t-test for Equality of 
Means 

F Sig. t df 

Sig. 
(2-

tailed) 
Score Equal 

variances 
assumed 

3,301 ,084 4,514 21 ,000 

Equal 
variances 
not 
assumed 

  4,608 18,47 ,000 

 
Table 3.1.2 known independent test samples on a line 
equal variances assumed F value of 3.301 with a 
significance of 0.084> α (0.05) which means that the 
variance of data both homogeneous group. Since both 
variance of homogeneous student data score the 
selected column equal variances assumed and at t test 
for equality of means obtained value 0,003 <α (0,05), 
then reject Ho. It can be concluded that there is 

difference between post test scores of experimental 
group students. 
 
3.2Resultsconcerningthestudents’attitudestowards
portfolioassessment 
In response to second question, Table 3.2.1 
demonstrates students’ satisfaction questionnaire of 
the portfolio assessment technique with teen items 
using a Likert scale with five options ranging from 
“strongly satisfied (1) to “strongly unsatisfied” (5). 

 
Table 3.2.1.The students’ attitude towards portfolio assessment 

technique 

N=23 
SS S N U S

U 
M 

% % % % % % 
I consider the 
lesson content 
is nifty 21.7 13.0 43.5 13

.0 
8.
7 

6
5
. 
2 

I consider the 
lesson 
objectives 
correspond 
with my 
personal 
learning 
objectives 

17.4 21.7 47.9 8.
7 

4.
3 

6
7
. 
8 

The students  
precisely 
what has to be 
done in the 
class 

8.7 21.7 52.2 4.
3 

8.
7 

6
2
.
6 

Lesson 
requirements 
are plain, 
reasonable 

21. 
7 13.1 47.8 8.

7 
8.
7 

6
6
.
1 

I consider the 
lesson content 
is based on 
past 
knowledge 
and 
experience 

17,4 26,1 52,2 4,
3 0 

7
1
.
3 

I consider the 
instructional 
material pre-
outline  

4,3 30,4 52,2 4,
3 

8,
7 

6
3
.
5 

The teacher is 
ordinarily 
available after 
class 

26.1 65. 
2 4.3 4.

3 0 

8
2
.
6 

The quality of 
instruction I 
accept is 
excellent 

8.7 8.7 73. 
9 

4.
3 

4.
3 

6
1
.
7 

There is 
chance for 
students to 

17. 
4 

13. 
0 

60. 
9 

4.
3 

4.
3 

6
6
.
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deliver 
opinion in this 
class 

9 

The teacher 
presents clear 
and 
interrelated 
examples 

13.0 13.0 47.8 17
. 4 

8.
7 

6
0
.
9 

SS: Strongly Satisfied (5), S: Satisfied (4), N: neutral  
(3), U: Unsatisfied (2) , SU : Strongly Unsatisfied (1) 
 
As seen from the Table 3.2.1 percent of participants 
satisfied that the lesson content is nifty (65.2%). Most 
of students satisfied the lesson objectives correspond 
with their personal learning objectives (67.8%) and 
course requirements are clear and reasonable 
(66.1%). Furthermore, 62.6% of participants declared 
that they saveprecisely what has to be done in the 
class and 71.3% of participants consider the lesson 
content is based on past knowledge and experience. 
Moreover, the high percentage of the students 
satisfaction is the teacher is ordinarily available after 
class was 82.6% and 61.7% of participants consider 
thatthe quality of instruction they accepted was 
excellent. 66.9% of the students consider they have a 
chance to deliver opinion in this class and 60.9% the 
students consider the teacher present clear and 
interrelated examples.  
 
CONCLUSION  
 
This provide study was intended to investigate 
differences between the experimental group taught by 
way of the portfolio assessment technique and the 
control group taught through the conventional method 
in terms of the students’ overall writing skills, sub 
skills of writing (content, elaboration, organization, 
grammar, and vocabulary) and to probe students’ 
sight in the experimental group towards portfolio 
assessment. The quantitative data were collected from 
students’ pre-tests and post-tests, which were 
administered subsequently. Since the guidance, in 
perception to the first research question, the outcomes 
achieved from the post-test indicate that those who 
accepted instruction by way of portfolio assessment 
technique showed significantly higher display in their 
overall writing performance to those who accepted 
the instruction in the control group.The second goal 
of the study was to examine the distinction in sub 
skills of writing skillsof the students. The results 
indicate that there were statistically notable 
differences between two cohort in parlance of sub-
skills of content, elaboration, vocabulary, grammar 
and organization. Yet, the results indicates that there 
was not a significant distinction between two groups. 
In perception of the last research question, a student 
contentment questionnaire was administered in order 
to evaluate the students’ sight on portfolio 
assessment. 
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