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Abstract - This study aimed to study English language learning strategies used by second-year Chinese major students. The 
instrument for this study was the Oxford’s Strategies Inventory of Language Learning (SILL version 7.0) The researcher 
translated the SILL into Thai version. There were six parts of SILL: memory-related, cognitive, compensatory, metacognitive, 
affective and social strategies. The sample used in the study was 82 of second year Chinese students. Means (x )̅, standard 
deviation (S.D.), and T-test were employed in analyzing the data. 
The results of data analysis showed that memory-related strategies were most frequently used. The least of strategies used of 
second-year Chinese major students was social strategies. 
 
Index Terms - learning strategies, language learning strategies, LLS, SILL. 
 
I. INTRODUCTION 
 
Teaching English in Thailand is teaching English as a 
foreign language (EFL). The Ministry of Education 
has forced Thai students study English as a required 
subject in primary level, high school level and 
university curriculum. However, only limited success 
in learning English has been achieved in Thailand [1]. 
In comparison with Asean countries members, Thai 
students’ proficiency in English language appears to 
be the lowest in the Asian region. The students of 
Thailand still scored below global average in various 
international tests. In the latest Programme for 
International Student Assessment (PISA) score results 
in 2016, Thailand is ranked 55th out of 72 countries in 
the overall results [2]. The Bachelor of Arts in Chinese 
Program has administered their students to study 
English as a minor-subject for 15 credits. From the 
researcher’s experience, students who has forced to 
choose English as a minor subject, they have a 
negative attitude to English language. They are not 
confident and shy to speak English. The researcher 
pays much effort to improve the teaching techniques. 
However, the students stillcannot communicate with 
confidence and fluently.  
 
The key factor that leads to a successful learner is not 
upon only the teaching techniques. Learning strategies 
are also the key factor in the students’ proficiency. The 
researchers defined the definition of learning 
strategies in different ways. The modest definition 
provided by Oxford [3]. Oxford defined learning 
strategies as specific actions taken by the learner to 
make learning easier, faster, more enjoyable, more 
self-directed, more effective, and more transferable to 
new situations. The research on learning strategies 
gains more attention from the researchers since 1970s. 
Rubin [4] is the pioneered who studied which learning 
strategies employed by successful learners. Most of 

the researchers focused on learning strategies. For 
instance, Ehrman and Oxford [5], Griffiths [6] and 
Chamot [7]. 
 
II. OBJECTIVE OF THE STUDY 
 
To study English learning strategies employed by the 
second year of Chinese major students 
 
EXPECTED OUTCOME 
The result of this research leads to the improvement of 
English teaching and learning in 
SuanSunandhaRajabhat University. 
 
III. RESEARCH METHODOLOGY 
 
The methodology is classified as the following: 
1. Population 
The population is the second year students of Chinese 
major who enrolled in English for Office 
Communication in semester 1/2017. Most of the 
population aged 19 and 20.  
2. Instruments 
The questionnaire of Oxford’s Strategy Inventory for 
Language Learning (SILL) version 7.0 was used. The 
researcher translated the questionnaire into Thai 
version and approved by the professional. The 
questionnaire is divided into two parts: personal 
information and Strategy Inventory for Language 
Learning (SILL). The SILL comprises 50 items and 
classified into six categories: 
Item 1-9   Memory-related strategies 
Item 10-23  Cognitive strategies 
Item 24-29 Compensatory strategies 
Item 30-38 Metacognitive strategies 
Item 39-44 Affective strategies 
Item 45-50 Social strategies 
The second part of the questionnaire is a five-point 
Likert Scale that ranged from 1-5 
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1 = never or almost never true 
2 = usually not true 
3 = somewhat true 
4 = usually true 
5 = always or almost true 
 
IV. DATA ANALYSIS 
 
The data was collected as the following steps: 
A : The questionnaires were distributed to 93 of 
students. However, 82 of questionnaire were returned 
and completed. 
B : The obtained data was analyzed and converted into 
mean scores (x̄ ) and Standard Deviation (S.D.). The 
interpretation will be categorized into 3 levels 
according to Oxford[3] as follows: 
 
Level Statement Average 
High always or almost 

true 
4.5-5.0 

usually true 3.5-4.4 
Medium somewhat true 2.5-3.4 
Low usually not true 1.5-2.4 

never or almost 
never true 

1.0-1.4 

Table 1 Interpretation of the average 
 

V. RESULTS 
 
This section provides the findings of the research as 
the following table. 
 

Categories Mean SD Level 
Memory-related 3.25 0.805 Medium 

Cognitive 3.07 0.786 Medium 
Compensatory 3.12 0.815 Medium 
Metacognitive 3.05 0.807 Medium 

Affective 2.91 0.785 Medium 
Social 3.20 0.777 Medium 

Table 2 Learning Strategies 
 

As shown in Table 2, it indicates that the most 
frequently used strategy fall into “memory-related 
strategy”, followed by “social strategy”, 
“compensatory strategy”, “cognitive strategy”, and 
“metacognitive strategy”. The least used strategy fall 
into “affective strategy”. The participants of this 
research employed both direct and indirect strategies 
classified into six categories at the medium level. The 
memory-related, cognitive, and compensatory 
strategies are direct strategies. While metacognitive, 
affective and social strategies are indirect strategies.  
Item Strategy 

group 
Mean SD strategy 

1 Direct 3.78 0.874 Memory-related 
4 Direct 3.66 0.743 Memory-related 

45 Indirect 3.60 0.762 Social 
3 Direct 3.45 0.915 Memory-related 

19 Direct 3.40 0.852 Cognitive 
Table 3 Five Items Most Frequently Used 

The most frequently used is item 1. “I think of 
relationships between what I already know and new 
things I learn in English, followed by item 4. “I 
remember a new English word by making a mental 
picture of a situation in which the word might be 
used.” The other three most frequently used strategies 
fall into number 45. “If I do not understand something 
in English, I ask the other person to slow down or say 
it again, number 3. “I connect the sound of a new 
English word and an image or picture of the word to 
help remember the word”, and number 19. “I look for 
words in my own language that are similar to new 
words in English.” As shown in Table 3, the 
participants often employed direct strategies in their 
learning strategies.  
 

strategy Strategy 
group 

Mean SD Item 

34 Indirect 2.66 0.757 Meta-cognitive 
43 Indirect 2.66 0.752 Affective 
27 direct 2.70 0.789 Compensatory 
36 Indirect 2.74 0.806 Meta-cognitive 
23 Direct 2.76 0.817 Cognitive 

Table 4 Five Items Least FrequentlyUsed 
 

As shown in Table 4, students used indirect strategies 
than direct strategies. The least frequently used 
strategy is item 34 “I plan my schedule so I will have 
enough time to study English” and item 43. “I write 
down my feelings in a language learning diary.” The 
third least frequently used is item 27 “I read English 
without looking up every new word.”  The fourth least 
frequently used is item 36. “I look for opportunities to 
read as much as possible in English.” The fifth least 
frequently used is item 23 “I make summaries of 
information that I hear or read in English”. From table 
4, the study shows that students inferior in writing 
skill. Item 23 and 43 are deal with writing skill.  
 
DISCUSSION AND CONCLUSION 
 
This study explored English learning strategies among 
a second-year student of Chinese major.  
The main finding shows that the participants 
employed each learning strategy in medium level. 
There is no significant difference in each learning 
strategy. Moreover, there are no strategies falls into 
the High level. The results reflected that students do 
not pay much attention in learning English. The 
students were studying English as a minor language 
and did not need it in a daily life.  
 
The most frequently used strategy is “Memory-related 
strategy”. Kunasaraphan, Kanokrat[8] found that 
students with low English proficiency level used 
memory strategies more than others strategies.  
Thai students are familiar with memorized-learning 
style. They remember mathematics recitation and 
poem recitation since they were in primary school. Lee 
and Oxford [9] pointed out that the construction of 
memory items including a wide range of memory 
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strategies based on visual, auditory and kinesthetic 
modalities.  
Moreover, the memory strategies can help the students 
store new information. The students can remember 
and understand.  Moreover, the findings revealed that 
students frequently used direct strategies. G. 
Anugkakul, S.Yordchim[10] and Khamkhien [11] 
who reported that Thai students used direct strategies 
more than indirect strategies. According to the 
findings, students don’t familiar with writing skill. 
From the top five least frequently used, two of five 
items are writing skill. That is writing summary and 
writing their feelings toward learning English. It is no 
doubt that Thai students are very weak in writing skill 
as shown in numerous research studies. 
AcharaWongsothorn [12] found that university 
students were very weak in writing skills. 
RatanaPawapatcharaudom [13] revealed that the most 
serious problem of Thai students in English language 
learning is writing skills. The major task of writing 
problem is the students unable to write a full sentence. 
The students always concern about the pattern of 
grammar. Most of students lack of sentence pattern 
skills. The students always write a summary or a diary 
in Thai language first and translate into English.  
Based on this present research, the researcher 
recommends the future study: to compare the learning 
strategies between Chinese language learning 
strategies and English language learning strategies. 
Moreover, the researcher recommends studying the 
factor that leads to successful learners and 
unsuccessful learners. 
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