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Abstract—The purpose of this study was to explore the opportunities, grounds and, consequence of parents' trust formation 
or hinderance in their teachers. In order to accomplish this, the data for the research was gathered through the interviews with 
twenty parents. These data were analyzed the content analysis method and it can be summed up as follows. For the formation 
and the development of trust in teachers, parents require the opportunities of interaction in educational activities. Moreover 
trust in teachers results from both the trust toward educational activities and humanities. Once parents assure themselves of 
their trust in teachers, they would share their personal lives and manage students’ trouble efficiently. However, the lack of 
trust among teachers can cause one's unnecessary energy loss and extra stress from troubles in school life. On the basis of these 
findings, we can understand that the formation of trust in teachers is influenced by direct and indirect factors. Also, it can be 
helped reliable relationship between parents and teachers by exploring the teacher qualification to build trust in parents. 
 
Index Terms—Trust In School, Parents-Teachers Relationship, Factors Of Trust, Formation Process Of Trust 
 
I. INTRODUCTION 
 

In a society where many people interact with each 
other, trust in others is compared to air. Like air, the 
very existence of trust in other people cannot be 
recognized until it is in deficiency(Baier, 1994). 
Without trust, people will consume considerable 
energy to protect themselves(Tschannen-Moran, 
2014).  
Teacher-parent relationships are formed through the 
learner's educational activities. Although most 
schools have emphasized the importance of parent 
participation in their child's education, the 
relationship between school and parents is not always 
stable. Smrekar’s(1996) studies showed that parents 
are classified by staff members into one of three 
categories: 1) committed partners, 2) meddlesome 
intruders, or 3) distracted absentees. In South Korea, 
perceptions (or images) about parents have been 
traumatized by educational service requesters, 
evaluators, uncomfortable surveillance, anxiety and 
fear, consumer power, problematic parents are 
dominant. Teachers think that parents' involvement in 
school is a hindrance to their own autonomous and 
professional educational activities. Teachers assume 
that their educational judgments are more professional 
than their parents' judgment, and assume that the 
education at the school is a part of the teacher, and that 
parenting at home is the responsibility of the parents. 
Throughout the world, schools have a negative stigma 
for their parents, these stigmatization against them 
can hinder the relationship between the school and its 
parents. 
All parents want to trust the school and want to be 
trusted by the school. However, this trust does not 
happen by itself. In order to form trust, several 
conditions must be met. Tschan nen-Moran(2004) 
proposed conditions that promote trust between school 

and parents. The first is time. It takes a certain amount 
of time to know and accept others. The second is the 
story. Trust is formed by sharing stories and events 
with others. Finally, it is a tradition. As you realize 
that a positive tradition will continue, trust will be 
developed. 
As these studies discuss the concept, cause and result 
of trust with no broad concurrence on what the trust 
between a parent and a teacher refers to, the 
conceptual ambiguity increased, which faced criticism 
in that it seemed something in an ivory tower. (Jeong, 
Young-Su et al, 1998)  
If there is no understanding based on mutual 
authenticity, parents are expected to actively 
participate and establish a parent-teacher trust 
relationship. As such, to identify what the bases are 
that parents use to build trust in teachers, the focus 
should move to parents.  
Therefore, this study will clarify the grounds of trust in 
parents and what factors influence them. Interview 
data with parents will be analyzed to explore the 
meaning of trust in teachers that parents think along 
with the characteristic of trust that can be found in 
teacher-parents relationship. Based on this purpose, 
research questions were established as follows. 
  
1. On what basis do parents trust their teachers? 
2. What are the influence factors of parents' trust in 
teachers? 
 
II. METHODOLOGY 
 
To study these research questions, we interviewed 20 
parents. After gathering the interview data, this study 
attempted to adapt content analysis. Content analysis 
is a research technique for making replicable and valid 
inferences from texts (Krippendorf, 2004, p.18).  
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Participants 
Participants were 20 parents who agreed to provide the 
information in accordance with the purpose of the study. In 
selecting the participants, we tried to consider the degree of 
participation in educational activities and school levels. 
Through the snowball sampling method, we interviewed the 
other students who had similar characteristics through the 
first interview. The basic information of participants is 
summarized in <Table 1> 
 

<Table 1> basic information of participants 

 
Data collection process 
Data was collected through individual interviews or 
interviews with 2 participants. After getting consent to 
participate in the study from all research participants, 
the research purpose and interview questions were 
presented to the participants in advance.  
The researcher explained the purpose of the study and 
the anonymity of personal information when using 
data processing. The interviews encouraged the 
research participants to naturally speak their thoughts 
and experiences by applying semi - structured 
interview. During the interview, the researchers 
encouraged the participants to keep the topic of the 
interview. In some cases, the researcher questions 
were changed, excluded, or added by the researcher. 
At the end of the interview, we organized the overall 
contents of the parents' trust experience and corrected 
the ambiguous expressions that were found during the 
interviews. 
After completing the interview, we transcribed the 
interview within three days to prevent the loss of data. 
In addition to confirming the missing parts that were 
found during the transcription process, we checked the 
participant through phone or text message. 
Prior to conducting interviews, the researchers made 
the interview questions based on their analysis of 
previous research related to school trust, 
parent-teacher trust and trust effects. The content of 
the interview that has been revised is followed: 

 
 How did you meet your teacher recently? 

 How many trusty teachers are there in your 
school? 

 Does your expectation for teachers vary by 
grade? 

 What is the major influencing factors in 
creating trust among teachers?  

 What kind of information do you usually use 
to determine your teacher's information? 

 What kind of changes happen after trust was 
created between parent and teacher? 

 Are teachers and parents regarded as equal 
partners in educational activities? 

 
III. FINDINGS 
 
As a result of interviews with 20 parents, there were 
three types of parents who formed trust with teachers. 
This type of difference is different depending on the 
school level, personal experience with teachers, and 
participation in school educational activities. 
First, mandatory trust. Parents of this type insisted 
that they fully trust their children's teachers and leave 
their children. I believe that it is difficult to make a 
claim for my child because there are many students in 
a class, and that the educational judgment of the 
teacher comes from their expertise. If you do not trust 
your teacher, you will monitor your child's schooling 
activities and worry that this will negatively affect 
your relationship with your child. 
Second, it is conditional trust. Parents of this type try 
to judge the teacher objectively rather than trusting the 
teacher unconditionally. This is because parents can 
actively engage in a relationship with a teacher and 
thus consistently teach to their children. This type of 
parent is more likely to be interested in the teacher's 
words, behaviors, moods, and attitudes by actively 
participating in school-based activities rather than 
accepting the words of the child or surrounding 
parents entirely. 
Third, it is total trust. When a crisis occurs in their 
child's education, parents will trust the teacher when 
they work together to hand over the crisis or when you 
receive equal respect from your teacher in your child's 
education. If we develop with this level of confidence, 
parents will be fully empathized with the teacher's 
educational judgment and will want to contribute their 
time and talents to our class and our school. 
 
CONCLUSION 
 
Trust in others is not naturally given. It is not 
externally given, nor is it a fixed concept. Parents' 
trust in teachers will have similar characteristics as 
trust in other relationships.  
Previous studies have explored the teacher's 
perception or image of parents. However, a 
comprehensive study on how parents build trust in 
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their teachers and what factors influence the trust 
building process was not included. Therefore, this 
study is the result of analyzing their thoughts and 
experiences on trust in teachers obtained from 
interviews with 20 parents in South Korea.  
The results of the interviews show that parents' trust in 
teachers is complicated by the behavior and 

characteristics of teachers, the characteristics of 
individual experience, the school level, and various 
situations surrounding them.  
This study can complement the existing research in 
that it examines the grounds and related trust factors 
in teachers in terms of parents.  

 
 
 
 
 
 
 

 


