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Abstract— The study reported in this paper is based on Dörnyei and Csizér’s 1998 landmark study. It probes teachers and 
students’ views about a similar list of motivational strategies used in English as a Foreign Language (EFL) classroom to find 
out how important they considered them in fostering students’ motivation. 200 first year university Human Sciences students 
and 21 EFL university teachers were surveyed. The findings disclose further evidence that some strategies can transfer 
across contexts. However, unlike previous studies, teachers and students alike agreed to play down the role of the strategies 
that relate to: classroom climate, group work, language culture and reward.  
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I. INTRODUCTION  
 
Research on motivation in second (L2) or foreign 
language (FL) learning has evolved and shifted focus 
from describing the composition of students’ 
motivation to a detailed list of practical strategies to 
assisting teachers to boost their students’ motivation 
(e.g., Cheng & Dörnyei, 2007; Dörnyei & Csizér, 
1998; Dörnyei, 2001a; Williams & Burden, 1997). 
Yet, the study at hand endeavours to address 
students’ motivation as a central issue to provide 
some insights into how Algerian university students 
and teachers perceive the most important teacher 
motivational strategies that are derived from Western 
educational contexts and evaluate their relevance. 
More importantly, their perceptions will function as a 
mirror that can be used by teachers to reflect upon 
their teaching, hence stressing on the teacher 
motivational practices that are more influential on 
students’ motivation and enhancing their educational 
outcome. 
 
II. LITERATURE REVIEW 
 
There is a growing agreement among teachers and 
researchers that motivation plays a key role in the 
success of the L2/FL language learning process 
(Dörnyei, 1998). FL/L2 motivation is needed to help 
learners expend and persist in their effort in a FL/L2 
learning process which might extend over a long 
study period of time. It is highlighted as well that 
“without motivation even the brightest students who 
possess remarkable abilities cannot resist in the face 
of difficulties and attain any really useful language” 
(Dörnyei, 2010:74).  
As is assumed in the present study, EFL teachers are 
more interested in finding ways of increasing 
students’ involvement and engagement in learning  
 
 

 
activities in the FL classroom. A FL classroom 
influenced by the teacher as a prime source of the 
new language has a major impact on students’ 
motivation and attitude towards learning. Thus, 
teachers should be aware of motivational strategies 
and how they are central to students’ motivation and 
interest in learning the English language. The 
findings and the proposed motivational teaching 
strategies in the literature may not be suitable or valid 
for all EFL teaching contexts and learning situations 
due to some cultural, ethnolinguistic and institutional 
setting factors. In this vein, “very little research has 
been done to answer a crucial question: Are the 
proposed techniques actually effective in language 
classrooms?”  Guilloteaux and Dörnyei (2008:56). 
 
III. RESEARCH QUESTIONS 
 
The current study has addressed the following 
research questions:  

 Which motivational strategies do students 
identify as most important? 

 Which motivational strategies do teachers 
perceive as most important? 

 How do students and teachers’ 
perceptions compare? 

 
IV. METHODS 
 
A. Participants 
The participants were EFL university teachers and 
students from Souk-Ahras University, Algeria. The 
students were enrolled in the first year Human 
Sciences. The technique used for sampling was 
‘convenience sampling’. That is our sample was 
conveniently selected. It is a non-random sampling 
method and is defined as “the selection of individuals 
who happen to be available for study” (Mackey & 
Gass, 2005:122).  
 



International Journal of Management and Applied Science, ISSN: 2394-7926                                                 Volume-4, Issue-4, Apr.-2018 
http://iraj.in 

Motivational Strategies For The English Language Classroom: Perceptions of Algerian University Teachers and Students 
 

39 

B. Instruments 
To collect quantitative data, a questionnaire was 
elaborated based on Dörnyei and Csizér’s (1998) 
landmark study to inquire into the teachers and 
students’ beliefs and perceptions about motivational 
strategies use. The survey contained 39 statements 
ranked on a 5- point Likert scale, 1 meaning “not 
important”, 2 meaning “somewhat important”, 3 
meaning “moderately important”, 4 “meaning 
important” and 5 meaning “very important” and 
administered to 200 first year University students at 
the Department of Human Sciences. The same 
questionnaire was administered to 21 university 
teachers to explore their experiences, perceptions, and 
views. 
 
C. Data Analysis 
The questionnaires were coded with numbers for 
anonymity purposes. Then, the reliability of the 
scales was tested using Cronbach Alpha. A number of 
21 teachers’ questionnaires containing 10 Conceptual 
Domains (CDs) /scales and 39 strategies/items were 
subjected to statistical analysis. SPSS 18.0 was used 
to compute descriptive statistics and reliability 
analyses of the questionnaires. The internal 
consistency analysis of the 39 strategies shows a high 
level of reliability among the teachers (α= .878) and 
among the students (α= .827). 
  
According to Dörnyei and Csizér’s (1998) ranking 
system, CDs were to be rank-ordered based on the 
strategies with the highest importance means within 
their CDs. In the present study, it should be 
mentioned that the categorisation of CDs was based 
on internal reliability analysis following Dörnyei and 
Csizér’s categorising system, however the rank-order 
of CDs was not based on that used by Dörnyei and 
Csizér (1998) since one single strategy may not 
accurately represent a broader CD in its entirety. 
  
Yet, the methodology that we followed consisted of 
calculating the general mean value of each CD or 
macrostrategy. This was accomplished by calculating 
the mean of each individual microstrategy within a 
particular category and then averaging these means. 
Yet, the obtained averages were used to rank-order 
the macrostrategies or conceptual domains. The 
resulting importance ranking lists of teachers and 
students are laid out in Table 1 below displaying all 
10 scales. 

TABLE 1: TEACHERS AND STUDENTS’ PERCEPTIONS 
OF SCALES 

Conceptu
al 
Domains 
/Scales  

 
N° 
Item
s 

Teachers Students 
Mea

n 
Ran

k 
Mea

n 
Ran

k 

Teacher 
behaviour 

2 4.09 3rd 4.26 1st 

Autonomy 2 4.29 1st 4.12 2nd 
Task 3 4.26 2nd 4.05 3rd 
Interest 7 3.95 4th 3.92 4th 
Self- 8 3.93 5th 3.88 5th 

Confidenc
e 
Goal 5 3.60 6th 3.79 6th 
Classroom 
climate 

5 3.39 7th 3.33 7th 

Group 
work 

4 2.94 8th 3.30 8th 

Reward 1 2.90 9th 3.26 9th 
Culture 2 2.69 10th 3.03 10th 

 
V. RESULTS AND DISCUSSION 
 
The results indicated that teachers and students seem 
to share some similarities as well as some differences. 
To start with the areas of similarities, teachers and 
students alike agree to rank the following scales 
amongst the five top ones. These are: Teacher 
behaviour, autonomy, task, self-confidence and 
interest; while the lowest ranked scales are: Classroom 
climate, goal, culture, group work, and reward. 
However, dissimilarity can be noticed in the priority 
accorded to each scale in terms of importance.  
As for teachers, students’ autonomy is perceived as 
very important that is why they rank it first. 
Autonomy gives the students more freedom to learn 
what is interesting and relevant to them, and thus 
potentially more motivating. It also suggests 
involvement and participation from the students in the 
learning process, and yet promoting these social 
aspects of learning.  
Conversely, students believe that teacher’s behaviour 
is the most important scale and rank it at the top. They 
see in showing enthusiasm on the part of the teacher 
for teaching English and the commitment to help them 
succeed through behaving naturally and genuinely 
equally motivating for them. 
The teachers appear to value task scale and place it in 
the second position; however students moved it to the 
third one. The teacher behaviour scale is recognised 
by teachers’ themselves, it is ranked right after task 
scale. This may be due to the teachers’ role and their 
awareness of what works in the classroom and their 
understanding of the need to motivate students. 
 
VI. CROSS-CULTURAL VALIDITY OF 
MOTIVATIONAL STRATEGIES 
 
The findings of the study can add substantially to our 
understanding of L2 motivation from the perspectives 
of both EFL teachers and students in the Algerian 
context. With relation to Dörnyei and Csizér’s (1998) 
conceptualisation of L2 motivation, both teachers’ and 
students’ perceptions of motivational strategies clearly 
relate to the conceptual domains that emphasise on 
teacher behaviour, students’ autonomy, task, self-
confidence and students’ interest. 
As for displaying appropriate teacher behaviours, this 
result replicates that found in previous studies in 
Hungary (Dörnyei & Csizér, 1998), Taiwan (Cheng & 
Dörnyei, 2007), the USA (Ruesch, Bown & Dewey, 
2012) and in Korea (Guilloteaux, 2013). Two 
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constituent microstrategies in this key area were 
highly endorsed by the surveyed teachers and students 
in our research. 
From the teachers’ and students’ perspectives, some of 
the most powerful and influential motivational tools 
may well consist of being committed to helping 
students succeed, and behaving naturally and 
genuinely. This macrostrategy seems to transfer across 
a variety of cultural contexts. 
As for motivational strategies relating to presenting 
and selecting tasks properly and rising students’ 
interest, the present study’s results seem to replicate as 
well that found in previous studies as in Korea 
(Guilloteaux, 2013). 
Some findings are contrary to Dörnyei’s (2001) 
theory, which stipulates that “creating a positive 
classroom climate” together with its correlates, 
“promoting learner group cohesiveness” and 
“establishing constructive group norms” are basic 
motivational conditions. 
Conversely, it appears to run in the same vein of that 
found in Guillteaux’s (2013) study of Korean teachers. 
As well as similarities between the studies, differences 
can also be found which indicate that some strategies 
are more culture or context-specific. For “promoting 
autonomy,” the result is similar to that found in 
Hungry (Dörnyei & Csizér, 1998) while it differs from 
that in Taiwan (Cheng & Dörnyei, 2007) and in Korea 
(Guilloteaux, 2013). Further attention and exploration 
are needed in this area. 
 
CONCLUSIONS 
 
EFL teachers should have a balanced view about what 
motivates their students. They could adapt the 
activities to create more interaction and promote 
participation whilst working towards the learning 
outcome.  
Teacher should include a wide range of information 
on what motivates students to learn, and how students 
learn languages through interaction. In this global age, 
students are clearly focussing on social interaction, 
travel and the use of English in real life situations of 
communication. Therefore, teachers should pay 
attention to how this motivates students more than 
academic achievement. 
Teachers seem to deliver the course, focussing on 
their own behaviour and the organisation within the 

classroom, but giving less thought to the idea of the 
students as individuals within a social context with 
needs and preferences relating to learning process, 
interaction with their teachers and other class 
members, and social interactions outside the 
classroom. 
The findings also suggest that teachers need to be 
aware that their own views on what is motivating for 
the students are not necessarily the same as the 
students’ views.  
In terms of ‘Group work’, teachers should be aware 
that simply grouping students together to work on a 
given task does not necessarily promote the kind of 
interaction the students are motivated by. They should 
first set up the ground rules for the group, give clear 
guidelines about the roles of group members and train 
students in how to work together and collaborate. The 
task itself should also be addressed so that teachers 
use group work with the outcomes being that of social 
interaction through language use, as well as the 
completion of a learning based task. 
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