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Abstract - English in India was introduced long back and since independence it has been an associate official language of 
India and the medium of instruction. In spite of thatit has been observed that competence is not the same overall. There are 
mistakes observed and most, if not all of the errors are due to the interference of the first languages and direct translations. 
The problem with India is that there is not one single mother tongue. Therefore the problem of interference becomes 
complex in case of English in India because of the interference caused by a large number of first languages. It, therefore, 
becomes necessary to use contrastive Analysis to compare their English with their mother tongues, if effective teaching plans 
need to be implemented successfully. Comparing the two languages will help teachers spot the errorscaused due to 
interference and improve the teaching materials and design syllabus in a way to avoid those errors. 
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I. INTRODUCTION 
 
The process of learning a language is always 
accompanied by errors and difficulties. These 
mistakes occur due to the influence from our first 
language- mistakes in pronunciation, grammar, 
vocabulary, etc. this is often referred to as 
interference. This is probably why we always use 
bilingual dictionaries and grammar books that point 
out the differences between the first language (L1) 
and the target or the second language (L2). Being 
aware of these differences can help overcome 
mistakes and ease the process of learning. Contrastive 
Analysis (CA) is one such theory in second language 
acquisition that is often used for practical or 
pedagogical purposes. CA is the systematic 
comparison of languages with the aim of describing 
the similarities and differences between them 
(Johansson, 2008). This essay uses CA to identify the 
points of difficulty and errors caused due to 
interference in the acquisition of English as a second 
language in The School of Engineering, Pune. With 
the establishment of East India Company in the 
1600sand the beginning of colonization of India by 
the British, India established its first contact with 
English. In India, English is generally used as second 
language, acquired after one has learnt the first 
language/ mother tongue. Most Indians generally 
learn this non-native variety through a process of 
education or formal training. It is generally not 
picked up from the environment. This definitely 
results in the interference from L1. The problem with 
India is that there is not one single mother tongue. 
Therefore the problem of interference becomes 
complex in case of English in India because of the 
interference caused by a large number of first 
languages. It is thus, necessary to consider the 
linguistic interference for understanding the 
‘Indianness’ of this variety (Kachru, 1983, pp. 66-
67). This paper will thus look at the interference 
errors committed by Indian students by comparing 

their English with the first languages using 
Contrastive Analysis and try to find the possible 
solutions to overcome these errors. The paper will 
begin with the explanation of Contrastive Analysis 
and discuss English in India as an interference variety 
and further go on to discuss some of the errors that 
the students commit due to the influence of their first 
languages. It will further talk about how CA can be 
useful in understanding the errors committed and thus 
helpdevelop strategies and teaching techniques that 
can be useful in correcting those errors.  
 
II. LITERATURE REVIEW 
 
2.1 Contrastive Analysis (CA): 
Contrastive Analysis works on the claim that the 
principal barrier to second language acquisition is the 
interference of the first language system with the 
second language system and that a scientific, 
structural comparison of the two languages in 
question would enable people to predict and describe 
which are problems and which are not (Fang and 
Xue-mei, 2007). Ferguson (1965) pointed out that 
one of the major problems in second language 
learning is the interference caused by the structural 
differences between the native language and the 
target language. Errors were considered as an 
indication of the difficulties that the learners had with 
certain aspects of the language, which could be 
explained by the persistence of the habits of the 
mother tongue and their transfer to the new language 
(Lado, 1957). This can only mean that a careful 
contrastive analysis of both the languages will serve 
as an excellent basis for the preparation of 
instructional materials, planning of the courses and 
development of actual classroom techniques. CA 
starts with a comparison of systems of two languages 
and predicts the areas of difficulty or error for the 
second language learner and uses the results to 
improve teaching materials.  
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2.2 Criticism against Contrastive Analysis: 
Contrastive Analysis concentrates only on the 
influence of mother tongue on second language 
learning and compares the two to identify the areas of 
difficulty and to predict errors. If this was believed to 
be true then it would only mean that all the speakers 
of the same first language would make the same 
mistake while learning the second language. It is 
therefore only an over exaggeration to say that all 
mistakes committed are due to the interference of the 
first language. Many mistakes actually have no 
parallel in the native languages (Mackey 1965). 
Contrastive Analysis is thus, criticized by the 
proponents of the error analysis. They argued that CA 
ignores the factors such as the learner’s learning and 
communication strategies, training procedures, 
overgeneralization, incompetent teachers, psychology 
of students, pedagogy etc. which also affect the 
second language learning (Khansir, 2012). Oller and 
Ziahosseiny (1970) also argue that not all errors are 
interference related and CA does not say anything 
about the spelling errors, for example, committed by 
some learners. Fisiak (1981, p. 7) mentioned that  
“the value and importance of Contrastive Analysis 
lies in its ability to indicate potential areas of 
interference and errors. Not all errors are the result of 
interference. Psychological and pedagogical, as well 
as other extra linguistic factors contribute to the 
formation of errors”.  
 
Thus, all mistakes are not due to the mother tongue 
influence. Bad teaching, inadequate practice or 
ignorance can also be the possible reasons of errors. It 
is therefore necessary to concentrate on other theories 
such as error analysis and interlanguage too. 
Chomsky’s distinction between what the speakers 
know about his language (competence) and what 
actually happens when he speaks the language 
(performance) is also of relevance here. The fact that 
people occasionally commit some errors in every day 
conversation does not mean that they don’t know 
their language, or don’t have fluency (i.e. 
competence) in it. Therefore every error cannot be 
understood by applying the CA theory (Lenon, 2008). 
Yet another argument that can go against CA is the 
lack of consideration of the cultural factors involved 
in learning a language. Language is never learnt in 
isolation and therefore errors cannot be determined 
just on the basis of comparison.  
 
2.3 Interference Variety: 
The concept of ‘interference’ was first given by 
Weinrick (1979) and Labov (1966). They claimed 
that the knowledge of the first language either eases 
or makes it difficult for the second language learners 
to learn a new set of language rules. If the structure of 
both the languages is similar, then it becomes easy 
and helpful to acquire the second language, but if the 
target language has a different structure as compared 
to the first, then there is negative transfer or 

interference (Littlewood, 1984). It is then, when the 
learner draws upon the stylistic features of his/her 
first language unintentionally and then frames 
sentences in the second language resulting in errors if 
the syntax of both the languages is different. If we 
compare Indian languages with English, especially 
standard British English, interference is seen at all 
levels of linguistic analysis: morphology, syntax, 
phonology and pragmatics.  
For example: 
‘Eyes have come’ is a literal translation from regional 
languages like Hindi and Marathi used in English by 
Indians for ‘conjunctivitis’. Similarly, speakers of 
Indian languages make unnecessary use of the 
preposition ‘about’ in ‘We discussed about the movie 
Titanic’. Gujarati speakers pronounce bag as /beg/, 
where the vowel /æ / is replaced by /e /. In several 
Indian languages, the informal word ‘thank you’ does 
not exist, and if it exists, it is usually very formal and 
hardly used in daily conversation. This is the reason 
why Indians, when using English forget to use ‘thank 
you’ and are considered as rude or insensitive. 
Punjabi or Bihari speakers of English usually cannot 
pronounce a double consonant sound at the beginning 
of a word and therefore epenthetic vowel / I / often 
precede the clusters / sp, st, sk / for instance, words 
like ‘school’ and ‘stool’ are often pronounced as / 
Isku:l / and /Istu:l / (Mishra and Mishra, 2016, pp. 30-
31).  
 
RESEARCH 
 
3.1 Methodology 
While teaching English as a Second Language to the 
students of Engineering College, it was observed that 
they committed quite a few errors on all levels of 
linguistic analysis. However, for the purpose of this 
essay, we will concentrate only on the syntactic errors 
as observed in the classes. The informants used for 
this study were 60 first year undergraduates (35 male 
and 25 female) of School of Engineering, MIT-ADT 
University, Pune from five degree programmes. 
Written compositions, role-plays and presentations 
were used as measures to collect data for this 
purpose. Participants were selected randomly and a 
conscious effort was made to ensure that all the 
participants had studied English in their schools 
(Based on Ellis, 1994). Written compositions were 
utilized with an aim to identify the errors committed 
while writing whereas role-plays and presentations 
were conducted to identify the errors committed in 
speech. These samples were used to find out the 
possible reasons for the errors committed. As a 
speaker of Hindi, Marathi and Gujarati a comparison 
between the L1s and the target language of the 
learners has been carried out and used to explain 
some of the errors committed by students of the 
School of Engineering. This survey was conducted 
with a view to devise teaching materials that can be 
used to meet the difficulties faced by the students, 
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developing course materials for language learning, 
explaining and predicting problems in L2 learning 
and providing insights into similarities and 
differences between languages (based on TheovanEls 
et al., 1984, cited in Khansir, 2012).  
 
3.2 Results, Findings and Discussions: 
Errors were observed while using tag-questions, 
tenses, reported speech, word order, articles, 
prepositions, use of verbs, etc. Some of the errors 
along with the possible explanation behind 
committing them have been listed below.   
 
1. Tag-questions: 
The use of universal, undifferentiated tag question- 
‘isn’t it?’ regardless of person tense, or main clause 
auxiliary. These undifferentiated tags play an 
important pragmatic role. In most cases, the meaning 
of the tags is not attached to the meaning of the main 
proposition but to the social meaning. It is 
constrained by cultural requirements of politeness, by 
the politeness principle of non-imposition (Bhatt, 
2001). They signal polite submission, request and 
acceptance without protest, thus serving positive 
politeness functions. They are not assertive or 
intensified. It is not surprising to the Indians though, 
due to the culture they are born onto: a culture where 
verbal behavior is constrained by politeness 
regulations and non-imposition is the sense of polite 
behavior (Bhatt, 2008, pp. 552-553, Trudgill and 
Hannah, 2008, p. 138). For example: 
You are going home soon, isn’t it? 
They said they will be here, isn’t it? 
We could finish this tomorrow, isn’t it? 
 
2. The Use of perfective aspect instead of the 
simple past:  
(Kortmann and Lunkenheimer, 2013)  
It has been observed that the distinction between the 
simple past and the perfect is neutralized in English. 
Perfective aspect is used frequently with the past 
adverbials (Trudgill and Hannah, 2008, p. 137; 
Kortmann and Szmrecsanyi, 2004).  For example: 
Some of us have been to New York years ago. 
We have already finished it last week. 
We had already informed you that… 
I had given it to you yesterday. 
We hope you have enjoyed the game this morning. 
 
3. The use of the present tense with durational 
phrases (indicating a period from past to present): 
This is another feature where Indian languages have 
an influence over the use of English. Indian 
languages usually tend to have present tense with 
durational phrases and thus Indian speakers apply the 
same rule while speaking English (Trudgill and 
Hannah, 2008, p. 136). 
He is studying since morning. 
I am here since two o’clock. 
I am reading this book since two hours. 

4. Inverted word order in indirect questions:  
(Kortmann/Szmrecsanyi, 2004; Trudgill and Hannah, 
2008, p. 137). 
Indirect questions in IE involve a Wh-phrase 
followed by auxiliary verb (Bhatt, 2008, p. 550). This 
is because of the structural or grammatical 
interference from many Indian languages such as 
Hindi and Marathi. In these languages, indirect 
questions are also asked with an interrogative 
structure in a tone, where the listener understands 
what is being said. Such types of structures are quite 
commonly heard in oral communication (Mishra and 
Mishra, 2016). For example: 
I am wondering what are you going to do. 
I asked him where does he work. 
Tell me, where can you meet us. 
 
5. The use of progressive aspects with habitual 
actions and stative verbs: 
Indians tend to use the present continuous in contexts 
where the other varieties would use the simple 
present. This use is particularly seen with certain 
‘verbs of sense’ and ‘knowing’ and certain ‘stative 
verbs’. This can be explained as being caused by 
direct transfer from Indian languages. It is important 
to note that Indians do not use the progressive as the 
continuative, but as an action continued in present 
and future (Kirkpatrick, 2007, p. 94). For example: 
You are not being audible. 
You must be having a lot of friends of your own age. 
She must be knowing my sister. 
 
6. An arbitrary use of articles:  
(Dustoor, 1954 cited in Kachru, 1983, p. 78).  
In Indian languages, articles have no existence in any 
form, this interference of Hindi, for example, causes 
the following omission or arbitrary use of articles in 
noun phrases (Mishra and Mishra, 2016). For 
example: 
I need pen. 
I can tell number of ways to do this. 
 
7. Arbitrary use of the focus particle ‘only’:  
(Parviainen, 2012, p. 229; Bhatt, 2008, p. 554). 
This word has many names such as particle, emphasis 
marker, emphatic elements and discourse markers. 
According to Sharma (2003, pp. 60-62) ‘only’ in 
English is similar to ‘hii’ in Hindi, which is often 
used to mark exclusive focus. This is the reason why 
Indians tend to use ‘only’ wherever they feel there is 
a need to add extra emphasis or show exclusiveness. 
For example: 
Only they know the exact truth. 
She was only a shopkeeper’s daughter. 
Yesterday only I came here. 
We arrived today only. 
 
8. The use of different prepositions  
(Greenbaum, 1991; Trudgill and Hannah, 2008, p. 
135). 
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Prepositions in IE are generally the outcome of direct 
translations from Indian languages.  
We discussed about the problem 
I am angry on you- tujhyavarchidloy 
In the campus- campus madhe 
I am in the bus- bus madheahe 
Listen the track- track aika 
 
9. Omission of Reflexive pronouns after verbs like 
enjoy and exert:  
The absence of reflexive verbs relates to a general 
syntactic property of India’s native languages. Indian 
languages lack the combinations of verb plus 
pronominal noun phrase (Dasgupta, 1993, pp. 130-
133). For example:  
I enjoyed at the party 
We must exert to achieve our goals 
 
10. The use of the future forms in temporal and 
conditional clauses:  
Indian speakers often take this feature directly from 
their local languages, where temporal and conditional 
clauses often use present tense, whereas the Standard 
Br. E would require present tense forms (Trudgill and 
Hannah, 2008, p. 136).  
Please inform me when you will be free.  
If I will come I will see you. 
When you will arrive, please visit me. 
 
11. Use of double verbs in a single sentence: 
This feature is also a result of direct influence of 
regional languages, where ‘is’, ‘are’, ‘was’ would 
always accompany the main verb in the sentence.  
*He do the acting like Shah Rukh Khan- Toh Shah 
Rukh Khan chi nakkalkartoy 
*He is decide- tohtharvatahe 
 
12. Use of double past tense: 
Indian speakers tend to directly translate the past 
sentences into English and therefore use double past 
tense in a single sentence. 
*I did not went to the market yesterday.  
 
IV. CORRECTING THE ERRORS AND 
REFORMS IMPLEMENTED 
 
Looking at the errors it was evident that the above-
mentioned errors were due to mother tongue 
influence. Even after comparing the two languages 
and finding out the reasons for the errors committed 
by the students by using the CA, challenges faced are 
many. Once the errors have been noticed, treatment 
of these errors becomes very complicated and 
problematic. As language teachers, it is necessary to 
be aware of the theoretical foundations and then 
judge whether the errors should be treated or ignored 
and when and how should they be corrected (Fang 
and Xue-mei, 2007). Another challenge faced is, 
which errors need to be corrected and which errors 
should be ignored. As far as English in India is 

concerned, Exonormative approach is widely used in 
India for teaching syntax, until the time the linguists 
come up with our own grammar books with norms 
generated from within and the government grants 
permission to use the Endonormative approach for 
teaching and correcting purposes. The norms of 
correctness are still based on the norms of standard 
British English. Most of the teachers in India still 
follow and teach Standard British grammar in schools 
and colleges, this is because British teaching models 
are readily available in India. All grammar books and 
reference books have British grammar model and 
only what is correct according to Standard British 
norms and standards, is marked correct in India 
(Kirkpatrick, 2007; Kachru, 1988).  
 
Fluency in English is directly related to one’s career 
in India and is identified as a key to social mobility 
(Richards, 1972). For the academic environment it is 
extremely important to use the correct grammar rules 
(Jayasundara and Premarathna, 2011). English plays a 
major role in scoring marks in examinations and it 
has been observed that students face difficulties in 
learning English as a second language. Though most 
of the education is in English, results show that 
grammatical errors are evident because of the 
incomplete knowledge they have in using 
grammatical structures. Language learners commit 
mistakes inspite of the teacher’s skill and 
perseverance. Most teachers in India believe that to 
ignore mistakes can put the learner’s linguistic 
development at risk (Thornbury, 2010, p. 113). To 
overcome the difficulties encountered by the 
undergraduates it is important to give proper training 
to the English teachers to have a sound knowledge on 
all the aspects of language. Teachers must be 
equipped with discovering new ways of teaching 
creatively and designing games to make the grammar 
lessons more interesting. Efforts must be made at the 
primary level to make students familiar with the rules 
of English subconsciously and provide more practice 
on reading and listening. (Jayasundara and 
Premarathna, 2011). 
 
As far as these students of MIT-ADT University are 
concerned, certain measures are adopted to ensure 
that the students learn English effectively. To 
encourage the students to speak, brainstorming, 
debates, role-plays and presentations are included in 
their pedagogical language classrooms. Students are 
also encouraged to read English newspapers and to 
discuss the article they read in class every week. This 
not only helps them in gaining extra knowledge but 
also helps in reducing the frequency of committing 
errors in grammar. Use of Digital Language 
Laboratories is another method that has been adopted 
by this college to develop the four basic skills: 
Listening, Speaking, Reading and Writing and to 
make teaching more interesting by reviewing, 
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comparing, evaluating and repeating with the native 
speakers in audio and video formats.  
 
CONCLUSION 
 
To conclude, contrastive analysis can be used to find 
out the reasons for the errors committed by the 
students of English and thus provide guiding light to 
the teachers and syllabus designers of Indian 
education system. It is important to find out the 
reasons for the errors if performance of the 
undergraduates is to be enhanced. From the above 
discussion CA can be considered as one of the 
important theories in second language acquisition. It 
is important to bear in mind that interference, if not 
sole, is definitely one of the important concepts in our 
understanding of the process of L2 acquisition and 
that errors are integral part of the learning process. 
An integration of CA, error analysis and 
interlanguage is needed to deal with the complexities 
of L2 acquisition.In order to over come the 
difficulties of teaching and learning English as a 
second language, English teachers should have a 
sound training to teach and should be provided with 
effective teaching materials. Such discussions can 
further provide teachers, syllabus designers, linguists 
and government with an overview of the syntactic 
features and errors and provide evidence for the 
improvement of teaching methodologies, teaching 
techniques and syllabus designs in English language 
teaching classrooms in India. 
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