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Abstract - Since English language has exerted strong influence on the modern world, Indonesia educational stakeholders set 
up the policy to introduce English for children. Many primary schools in Indonesia including in Aceh Province start to teach 
English from the 1st grade of primary school students. This qualitative paper aims to explore how are foreign principal’s and 
teacher’s strategies in implementing English Curriculum to the 1st grade of primary school students at Bunga Matahari 
International School (BMIS) in Banda Aceh. Another purpose is also to investigate what are the problems in teaching 
English to the 1st grade of primary school students. The participants were school principal and one Philippine teacher who 
teach English in the primary school. The data gathered by using observation and interview. The results indicated that the 
school principal combine the curriculum between national and international curriculum. In addition, the principal held 
Teaching English to Speakers of other Language (TESOL) training to train the teachers making lesson plan and improve 
teachers’ teaching skills. It is also found that the foreign teacher applied various strategies creatively, used concrete media, 
and motivated students to be able to speak English. The foreign teacher was also helped by one Indonesia teacher assistant in 
assessing students’ work, managing the class, etc. In teaching English to the 1st grade of primary school students, the teacher 
has some problems in explaining certain words because of different native language between the teacher and students, 
culture, and students’ needs.  
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I. INTRODUCTION 
 
English as a foreign language (EFL) has been clearly 
written in Indonesia national curriculum as a 
compulsory subjects that is taught in junior to senior 
high schools. Then, since English has exerted a strong 
influence on the modern world, many countries 
around the world have made English as a compulsory 
subject in primary school (Nikolov and Curtain 2000; 
Nunan 2003; British Council, 2004). A common 
feature of this trend come to Indonesia and made the 
Indonesian educational stakeholders set up the policy 
to introduce English for students in primary school. 
This policy was reinforced with Confirmation Letter 
(SK) of Minister of Education and Culture (No. 
060/U/1993 on February 25, 1993) about the 
agreement in creating English subject as an elective 
subject or local curriculum content in primary school, 
starting from the fourth grade of elementary school.  
Over the past view years, there are some primary 
schools in Indonesia provide English subject starting 
from the first grade. One of the aims of teaching 
English to the 1st of primary school students is to 
early familiarize English in order to make children 
more advanced in mastering English. This program is 
getting popular because the government has policy to 
enable next generation to participate fully in the 
emerging global community which will require useful 
knowledge of English, the dominant language for 
international communication (Li et al.2004). It is 
expected to give a better step effect for the students, 
societies, and the schools. Therefore, introducing 
English to children starts from the early age, through 

either formal or informal education is like a global 
trend nowadays. It also can be seen from the 
mushrooming of bilingual and international schools 
in Indonesia where English is used as  the  language  
of  instruction  as well  as  the  increasing  number  of  
English  courses  aimed especially  for children. After 
Tsunami disaster occurred in Aceh, some groups of 
Non Government Organization (NGO) came to 
rescue thousands of Acehnese victims of Tsunami 
Disaster. Moreover, they, who come from different 
countries, have program  to teach English for 
Acehness children (although Acehness usually speak 
by using the Acehnese language as it is used as local 
language) and some have an idea to build the school. 
One of international school in Aceh Province, 
Indonesia, which was founded by cooporation 
between Indonesia and Philippine  is Bunga Matahari 
International School (BMIS). Philippine teacher left 
her profession in the Philippines then establised the 
foundation for Post Tsunami programs.  
 
However, children have their own world which is far 
different from the adults in learning foreign language. 
The methods and techniques employed by the teacher 
will not be effective or usable without any 
professional curriculum, well-prepared lesson plan, 
because teaching English is inseparable from the 
existing curriculum and how to implement the 
curriculum.. This present study is particularly 
important to discuss as an attempt to find answers to 
the following questions: 
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 How are foreign principal and teacher strategies 
in implementing English Curriculum to the 1st 
grade of primary school students at Bunga 
Matahari International School (BMIS) in Banda 
Aceh? 

 What are the problems that faced by foreign 
teacher in teaching English for the 1st grade of 
primary school students? 

 
II. LITERATURE REVIEW 
 
Curriculum is a set of plan and arrangement of 
objective, content, and lesson material, and also 
manner that is used as the guidance of learning 
activities to achieve the aim of education (National 
Education Standards Agency, 2006). It covers 
program focus, instruction media, material 
organization, learning strategy, class management, 
and the role of the teacher. As Tanner and Tanner 
(1995) state a curriculum is a plan or program of all 
experiences which the learner encounters under the 
direction of a school. Moreover, according to Gatawa 
(1990), it is “the totality of the experiences of 
children for which schools are responsible”.1  
 
However, teaching English for young learners is 
different because of their self-control ability. The 
teacher has to know the characteristic of young 
learners to consider some strategies to achieved 
successful teaching and learning process and to 
engage student in learning English. Nikolov (2000) 
points to the lack of trained teachers in contexts 
where English has been integrated into the primary 
curriculum. Coyle and Verdu (2000) argue that when 
teaching a foreign language to young learners, and 
especially when the foreign language is also the 
instructional language, a teacher must ensure that the 
learners comprehend what is happening in the 
classroom and what is expected of them. 
 
As Piaget stated that children develop through 
specific stages, they are: (1) Sensory-Motor  Stage  
(from  0  –  2  years)  in which  children  seemed  to  
learn  through   physical  interaction with the world 
around them. (2) Pre-operational stage (from 2 - 7 
years) when children need concrete situations to 
process ideas. (3) Concrete Operational Stage (from 7 
- 11 years) in which children begin to conceptualize 
and do some abstract problem solving, though they 
still learn best by doing. (4) Formal Operational Stage 
(from 11-15) in which children are able to use 
abstract thinking. 
 
From the neurological perspective of language 
acquisition, Lenneberg hypothesized that there is a 
period in a child’s development during which 
language can be acquired more easily than at any 
other time. This critical period is believed to last until 
                                                             
 

around puberty. Therefore, lower-order processes  
such as pronunciation are learned optimally in 
primary school, while higher-order language 
functions such as semantic relations (e.g., grammar, 
vocabulary), which are more dependent on late-
maturing neural circuits, could be acquired more 
efficiently later on (McCloskeey, Perkins and Divner, 
2012). 
 
Meanwhile, Scott & Ytreberg’s (2000) belief that 
children have a very short attention and concentration 
span. To deal with this, playing can be used as an 
activity that can make children enjoy obtaining 
knowledge. In addition, young children have limited 
reading and writing skills even in their first language. 
Children need oral activities that can encourage them 
to learn language.  
 
Last characteristic of children is they can learn trough 
all their sense. Their understanding comes through 
hands and eyes and ears (Pinter, 2006). Thus, after 
teacher know several characteristics of young 
learners, it is necessary for teacher to decide a good 
strategy in teaching English.  
 
The Strategies in Teaching English for Primary 
School Students 
In learning English, the matter that should be 
considered is that the young learners are still in 
process of acquiring and organizing concepts. They 
relate L2 with their L1 knowledge to develop and 
understand  the meaning of word. The teacher needs 
to devise what young learners are cognitively able to 
understand and what activities are given on the right 
level. Thus creative strategies are needed in teaching 
English for young learners. Some of the strategies can 
be used by the teachers are;  
 
1) Drilling, a strategy to improve pronunciation by 

imitating and repeating words, phrases and even 
whole utterances (Thronburry, 2012). It provides 
a mean for gaining articulator control over 
language of getting the tongue round it. The 
effect of drilling is helping students to remember 
words in long-term memory because drilling is 
easier to follow;  

2) Showing picture (flip card, flash card, circular 
card, etc). Visual young learners learn best by 
seeing information directly. Picture can help 
students to memorize and learn about new words. 
Flip card, for example, ease student to 
differenciate plural and singular noun. Flip cards 
are two cards in one. When something is 
triggered, the card is flipped and becomes the 
"other" part of the card. Flash card is also a great 
tool in maintaining the retention of vocabulary. It 
is part of a set of cards on which are written 
items to be studied. Then circular card, help the 
teacher to reinforce the word memorized. 
Circular card consist of two circle paper, under 
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paper has the pictures, and the top paper is blank 
but it cut in one part. They can be fun and 
colorful;   

3) Sing a song. Sing can help students’ language 
and physical development when used together 
with movement and music. According to Paul, 
songs can add feeling and rhythm to a flat 
learning process and make it more fun (Kasihani, 
2007). It helps children remember easily, train 
good pronunciation for speaking, and draw 
children deeply into the lesson;  

4) playing games, are part of playing. It provides 
excellent practice for improving English ability, 
such as pronunciation, vocabulary, grammar, and 
the four language skills. Games in the language 
classroom help children to see learning English 
as fun, enjoyable and rewarding (Pinter, 2006).  

5) Involving in Art and Craft, are one of teaching 
English strategies to develop young learners’ 
communication skills, especially when the young 
learners have to follow instruction in order to 
make art. Harmer states that when students are 
involved in project work, skill integration 
happens (Harmers, 2007).  

6) Storytelling. Storytelling allows children to 
create their imagination and help them to come 
to the terms with their own feeling. They also 
will think about new vocabulary heard from the 
teacher. Children can learn a lot from a story, as 
Wright and Garvie point out that stories bring 
many benefits to young learner’ classroom, 
including language development (Kasihani, 
2007).  

 
Altough a teacher uses a textbook, institutionally 
prepared material, or his or her own materials, 
instructional materials generally serve as the basis for 
much of the language input learners receive and the 
language practice that occurs in the classroom, 
teaching materials are a key component in most 
language programs (Richards, 2006).  Furthermore, 
the teacher should concern to classroom management. 
Classroom management refers to the ways in which 
student behavior, movement and interaction during a 
lesson are organized and controlled by the teacher.  
The professional teachers will anticipate when 
misbehaviors are likely to occur and intervene early 
to prevent student to do so. The most effective 
interventions are subtle, brief and almost private. 
Brown points out, “people derive their sense of self-
esteem from the accumulation of experiences with 
themselves and with others and from assessments of 
the external world around them.” (Schmidt, Mary W. 
and Harriman, Nancy E, 1998).  
 
III. METHODOLOGY 
 
This research was investigated by using qualitative 
method. The data collected by using observation and 

interview. In this following, the participants, data 
collection, and data analysis are elucidated. 
 
 
Participants 
The participants were  the school principal and one 
Philipne teacher who teach English in the primary 
school in BMIS.  
 
Data Collection 
Observation was conducted directly in the 1st grade of 
primary school classroom while teaching-learning 
proccess was running. A checklist observation sheet 
was about the implementation in teaching English 
including preparation, presentation, methods, 
personal character, teacher and student interaction,  
and teacher’s lesson plan. In observing, the researcher 
used video recorder and field note. Video recorder 
was used to record the process of teaching English in 
the classroom and field note was used to make some 
additional note of what happened during the process 
of teaching to back up the result from video 
recording.  
 
More over, the researcher interviewed the principal of 
Bunga Matahari International School and the 1st 
grade English teacher. For the principal, the 
researcher generally interviewed about the curriculum 
used in BMIS, the program designed in order to 
implement English curriculum and to improve 
teacher’s teaching skill. Meanwhile, the questions for 
the teacher is about her strategies in teaching English, 
her opinion about the agreement of the English 
curriculum for the 1st EFL grade primary school 
student, the problems in teaching English for 
Acehness students and how the teacher solved them. 
In conducting interview, the researcher made an 
appointment with the respondents. There was no 
difficulty founded because the respondents welcome 
to give the information which are needed.  
 
Data Analyisis 
Prior to the study, the instrument was piloted to 
ensure its reliability for the purpose of this study. The 
instrument explored the foreign principal’s and 
English teacher’s strategies in implementing English 
curriculum to primary school students.  After the 
observation and  interview conducted, all data for the 
study was analyzed descriptively. 
 
IV. RESULTS AND DISCUSSION 
 
Observation Data 
The finding indicated that the implementation of 
English  Cirriculum for the 1st   grade of primary 
school students at BMIS was described as follow: 
 
1. Syllabus Model 
The syllabus was designed for every three months 
length of instruction. It is different from other school 
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whose syllabus was designed for one semester (six 
months). The syllabus consists of five major parts: 
topic, objective, subject matter, time frame, and 
evaluation. The syllabus is used as a guide to help the 
teacher in making lesson plan.  
 
2. Lesson Plan Model 
The lesson plans were developed by the teacher to 
guide the instructions. The teacher provided four 
aspects in the lesson plan: objectives, subject matter, 
procedure, and evaluation. Monthly, there are 
approximately three or four lesson plans; one lesson 
plan used for two meetings. However, the scope of 
this research is only the implementation of two lesson 
plans (not three lesson plans), because in the second 
lesson plan, the teacher needed to add the meetings to 
make the students comprehend one specific 
subtheme. English curriculum which is applied in 
BMIS involves some components of language 
elements; vocabulary or language skills, reading, and 
speaking.   
 
3. Principal and Teacher 
The school principal and English teacher are 
Philipine. A main teacher of the 1st grade of primary 
students teaches math, science, art, social knowledge, 
including English subject. There is a teacher assistant, 
who helps main teacher in assessing student 
homework, copying the material in the white board, 
and etc. 
 
4. Teaching English Strategies  
 
a. Lesson plan I 
The researcher got the chance to observe the English 
teaching-learning process with the topic “A Day at 
The Zoo”. In the early fifteen minutes, the teacher 
reviewed the last materials to ensure whether students 
were ready to receive the new materials or not. When 
introducing the new materials, the teacher did not 
explain the whole of them but she asked questions, 
such as “what are the animals we can see in the 
zoo?”, “what are the animals that have fur, feather, 
scale”, to involve students actively, to encourage their 
insight, to assure students participation in the class, 
and to motivate them learning English.     
 
The teacher used variety of teaching learning media. 
For example, in teaching vocabulary of the animal in 
the zoo, she showed pictures, some flash cards of 
animals, and also some animal toys. It agrees with 
one of the subject matter-point on the lesson plan I 
where the teacher had to: 1. Show visual aid, flash 
card of different animals, 2. Ask pupils to name after 
animals with fur, feather, or scales, 3. Ask pupils to 
mimic the sounds of the specific animals, and 4. 
Discuss with the pupils about zoo and its importance. 
She took the materials from many resources, such as 
textbook, internet, encyclopedia book, and the like in 
discussing other related material.  The teacher also 

used various teaching methodology with clarity, tone, 
and audibility of voice. She taught students based on 
guidance of lesson plan.  Firstly, she classified the 
animals by giving the meaning of fur, feather, and 
scale. The class felt free to ask question, disagree, or 
to express their own ideas. She was able to control 
and direct the class.  When she evaluated the students 
by asking them questions to identify fur, feather, or 
scale, she gave appreciation for those students who 
could answer correctly the question by saying “very 
good or excellent”. Then she asked other classmate to 
clap their hands. In contrary, if the students’ answer 
was falling wide of the mark, the teacher would not 
say it was wrong but she said “Hmm, very good but 
think again, dear!” During the observations, the 
teacher did similar activities with different ways. For 
instance, after ensuring students that they could 
recognize some animals to enrich their vocabulary 
and they could spell it well, she asked students to 
write the name of the animals in the correct list to 
identify animals with fur, feather and scales. Here, 
she divided the whiteboard into three parts. Each part 
was written ‘fur’, ‘feather’, ‘scale’. Every student got 
turn to go to in front of the class and took one animal 
picture. There were no texts on the picture so that the 
students had to think to identify it with fur, feather or 
scales by adhering picture in the right part of divided 
whiteboard. Most of students scrambled to get the 
turn, they were very happy when they had a chance to 
go in front of the class.  
 
In addition, the class was comfortable and relaxed 
even during intense activities. Therefore, students did 
not feel bored because the teacher was active, 
creative, and fair. After all the students got the chance 
to adhere the animals’ picture on the white board, 
they checked it together. It was kind of evaluation to 
know generally whether the students already 
understood or not.  Henceforth, the teacher continued 
to the next activity; mimic the sound of animals. 
Here, the students worked in group. They were 
divided into there groups. The names of groups are 
fur, feather, and scale. Each group has to mimic the 
sounds of animals based on their classification. Then, 
the teacher sang a song to make the students 
recognized the animal sounds. In that song, the 
students also could memorize the animal words in 
English language easier. Students’ responses were 
effectively elicited. After engaging students to learn 
English, the teacher took this chance to give some 
insight about the zoo. It was quite high for the first 
grade of primary students, such as special installation 
for certain species in the zoo: terrarium, aviaries, 
aquarium, dolphin’s pool, and so on, but the teacher 
was able to tell students comprehensively. It was also 
supported by students’ basic insight about the zoo. 
Most of them have experienced it. Some have ever 
gone to the zoo in Jakarta, Malaysia, even Singapore. 
Last part in the lesson plan is evaluation. The 
evaluation was not only given by the teacher at the 
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end of the class activities but it could be in the 
middle, and then they continued learning, did 
evaluation and learned again. In the last evaluation 
activity, they were given written evaluation paper 
which needed to be answered in five minutes. The 
teacher helped student to understand the direction 
before letting them to answer the questions. 
 
b. Lesson Plan II 
In this lesson plan they studied about noun, verb, 
adjective, this, these, those, has, have, may and may 
not, which were related the material to “the zoo”.  
The procedure part in the lesson consists the steps in 
starting the class which respectively are; review, 
checking out of preparation to assignment given, 
motivation, activity, and discussion of the of main 
material related to the topic.  The teacher did the 
review intensively. She asked every point of materials 
that had been taught in the last meeting. After she 
was sure that the students remember previous 
materials, she started to teach the new material. Since 
the teacher implemented students centered style, 
before explaining what are noun, verb, and adjective, 
she asked the students about them first to make 
students participate into the lesson. The students were 
not allowed to copy the material when the teacher 
was explaining the materials. After it was clear for 
them, they were given time around 5-7 minutes to 
copy the materials from the whiteboard as needed 
which were not provided in the text book. The 
examples and illustrations used by the teacher in 
making the sentence were in the real context of 
students’ personal experience. It was about their daily 
activities. The teacher tremendously related the 
material to “the zoo”. For example, in teaching noun, 
the example is “Zookeeper feed the animals”, 
zookeeper as a noun. “Peacock is beautiful”, beautiful 
as an adjective, “frog is jumping”, jump as a verb. 
Then, the teacher spread evaluation papers to 
students. They were asked to identify verb, noun, and 
adjective by underlying the sentences. The teacher 
assistant went around seeing the students’ activities 
and ascertained them to do test by themselves.   
In the fourth meeting of this lesson plan, the teacher 
planned to take the students to study out door. The 
teacher told an English story to engage students. She 
tried to use simple words in order to make students 
understand the story. If some of them did not 
understand the words, they might ask about it. There 
were many messages about morality value that could 
be learnt from the story besides they got new 
vocabulary. Eventually, they enjoyed studying with 
storytelling without ignoring the material. In the 
closing activities, the teacher and students made the 
summary of what they had studied. She reminded the 
students to do their homework and advised them to 
study hard. It was expected that students left the class 
happily so that they would have spirit to study in the 
next day. 
 

Interview Data 
The study highlighted that the curriculum used in 
BMIS is combination between international and 
national curriculum. It means that all the subjects 
which are written in the national curriculum are 
taught in BMIS, but the language of instruction is 
English except Indonesia Language and Civic 
Education subject. In addition, they used international 
curriculum for international subjects, including 
English. Therefore, English curriculum for the first 
grade of primary level was adopted from international 
curriculum. The textbook used is My Pals are Here, 
an imprint of Marshal Cavendish International 
(Singapore) Education. There are three books in the 
learning package; English 1 book (English learning 
materials), English homework book, and English 
workbook. To train the teachers how to make lesson 
plan in English (international standard) and to 
improve teachers’ teaching skills, BMIS held 
Teaching English to Speakers of Other Language 
(TESOL) training for all of their teachers. This 
training was expected to produce the smart teachers 
in teaching English and other subjects. In English 
teacher opinion, the English curriculum used was 
appropriate to the first grade of primary students’ 
ability in BMIS. Even though they have different 
level of abilities, they manage to understand the 
material. In addition, the teacher has own style and 
strategies in implementing English curriculum. She 
appropriated the strategies to focus on students’ 
learning capacity. The teacher tried to make students 
happy and fun in studying English. Furthermore, the 
teacher faced some problems in teaching English. 
First, it was about the students’ native language 
which is different from hers. The teacher is a 
Philippine and the students are Indonesians. The 
teacher can not speak Indonesian well. So, when 
students asked some vocabulary, she explained it with 
other words in English.  When the student did not 
understand, she had to open English-Indonesia 
Dictionary to answer them. The teacher felt that she 
had to consider the culture and things that the 
students are used to when she taught them. Second, it 
was about students’ different learning abilities and 
characteristics. The first grade of primary students did 
not have the same learning ability. Therefore, the 
teacher had to learn their behaviors one by one. For 
example, there was student who was very shy and 
there was another girl who was very sensitive. The 
teacher had to approach these students carefully. In 
teaching, she also needed to learn the personalities of 
her students, such as sanguine, melancholic, etc. to 
deal with them according to their behaviors. 
 
CONCLUSIONS 
 
Based on the findings on this study, the foreign 
principal and teacher were well-prepared and well-
organized in implementing English curriculum and 
teaching the students. It was clearly appearence from 
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the TESOL training, lesson plans designed, the 
variety of teaching learning resources and also the use 
of several media, which are able to engage students to 
learn the materials as it is in the real context. The 
teacher also explained about English materials in the 
understandable ways. The lesson was smooth, 
sequences, and logical. The directions were clear and 
concise; most of students were able to carry them out. 
 
The methods used by the teacher were appropriate to 
the age and ability of students. The teacher run the 
lesson with rich activities, initiative, resourcefulness, 
and creativity. The teacher was also very enthusiastic 
when teaching the students. She moved around the 
class, made eye contact with students, and knew all of 
students’ names to make personal engagement and to 
appreciate them. She also implemented good ways in 
doing evaluation. Many students did not realize that 
they were being evaluated.      
In addition, there are some problems along the 
process of teaching and learning faced by the teacher. 
Most of the problems related to the preparation and 
the implementation.  Different native language 
between the teacher and students make the teacher 
had to adjust the vocabulary that related to the 
students’ culture. Beside that, different abilities and 
characteristics of the students made the teacher had to 
deal with students’ individual needs. 
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