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Abstract- The transition of individuals with disabilities for postschool lives has been addressed for decades. However, the 
transition is still a critical issue for individuals with disabilities. To find transition success factors, the author had identified 12 
transition success indicators from 44 evidence-based kinds of literature to develop a Transition Success Assessment tool, 
including desires, goals, strengths, limits, disability awareness, persistence, supports, coping, social skills, proactive, making 
choices, and transition education. The purpose of this study is to understand the current transition behaviors for Taiwan high 
school students with disabilities. A total of 330 questionnaires has been completed. The results indicated the average scores of 
the transition success assessment was 99.61(60.74%, SD= 24.49). In addition, most students ranked higher scores on “social 
skills,” “desires,” “persistence,” and lowest on “limitations,” “transition education,” and “disability awareness.” The 
implication of results will be further discussed. 
 
Index Terms- Evidence-based Behaviors, Individuals with Disabilities, Postschool Outcomes, Transition Success 
 
I. INTRODUCTION 
 
The postsecondary transition for students with 
disabilities from high school to adulthood has been 
addressed for over half of a century. Many students 
who receive special education services face challenges 
in building a bridge from school to adult life. Research 
indicates the majority of youth with disabilities are 
less employed, prepared for postsecondary education, 
and representative to live on their own[1-4]. To 
improve postschool outcomes for students with 
disabilities through appropriate transition planning, 
federal and state laws have increasingly emphasized 
the importance of transition assessments[5] 
investigated 13-16-year-old youths with disabilities 
from 2001 to 2009 and indicated that the part-time and 
full-time employment rate of graduates with 
disabilities had increased, but still lower than 
graduates without disabilities. Therefore, compared to 
the postschool outcomes of students without 
disabilities, students with disabilities still need support 
to improve their postschool outcomes. The low 
postschool outcomes for individuals with disabilities 
is not only an important issue in the United States, but 
also is a global issue. In Canada, [6] investigated aged 
25-64 individuals with disabilities and found that the 
employment rate was 49% compared to 79% for those 
without disabilities in 2011, and the employment rates 
were similar between university graduates with mild 
disability and without disabilities.[7] in Taiwan also 
reported that the primary income of adults with 
disabilities was from the government allowance rather 
than employment. 
Regarding postsecondary education, the research 
found that individuals with disabilities are 
underrepresented. [8] reported high school graduates 
with disabilities increased the postsecondary 
enrollment rate from 15% to 32% within six years. [8] 
also stated the greatest growth occurred in the number 

of students attending two-year colleges. From 1987 to  
2003, attendance at four-year institutions had 
increased to 8%, which remains far less than students 
without disabilities. Overall, about 23% of the 
participants were enrolled in any postsecondary 
education in 1987 compared with 44% in 2003. 
However, the postsecondary enrollment rates of 
students with disabilities still need improvement 
compared to students without disabilities. [9] reported 
about 62% of 1993 and 1994 high school graduates 
without disabilities enrolled in colleges, and about 
68% of high school graduates without disabilities 
enrolled in colleges between 2004 and 2006, which is 
greater than graduates with disabilities (40%). 
In order to improve postschool outcomes and prepare 
the transition for students with disabilities, the 
Individuals with Disabilities Education Act of 2004 
(IDEA) requires that students with disabilities begin 
receiving transition services starting no later than age 
16, and the Oklahoma State Department of Education 
advanced the transition age for students with 
disabilities from 16 to 14 years. To measure transition 
behaviors and performance, IDEA 2004 further 
mandates that transition assessments are needed to 
develop a coordinated set of transition activities by a 
result-oriented process based on student needs, skills, 
and strengths. 
 
II. TRANSITION FOR SECONDARY 
STUDENTS WITH DISABILITIES IN TAIWAN 
 
In Taiwan, a population of 1million persons, which 
indicates 4.6% of the total population, is marked as 
having a disability, and the population is increasing 
each year; now, the population of individuals with 
disabilities has exceeded 1.15 million [10]. This 
database reflects that people with disabilities need 
support in their education, employment, and living 
independently. According to the Special Education 
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Transmit Net, there were 21,258 students with 
disabilities graduated from high schools in 2016, not 
included students in special education schools, and 
13,083 of them successful enrolled to higher 
institutions, which is only 61.5% enrollment compared 
to 97.11% enrollment rate for students without 
disabilities. Meanwhile, there was only 1,205(5.7%) 
students with disabilities graduated from high schools 
found jobs in 2016 [11]. In other words, as many as 
6,970 high school students with disabilities had no 
jobs and no further education. 
According to [12], each school should provide the 
integrity and persistent transition services to connect 
needed supports for students with disabilities in each 
educational step. The Regulation of Transition 
Counseling and Transition Services for Students with 
Disabilities [7] further indicate the detail content of 
transition services, including involved organizations, 
transition content, supports, needed documents, 
responsibilities, and related deadlines for students 
with disabilities from early childhood organizations, 
elementary schools, junior high schools, and senior 
high schools. The involved organizations include 
social affairs, labor, hygiene, and educational 
organizations or departments to provide needed 
transition services for students in the transition stage. 
Special teachers or related service providers should 
include Individualized Transition Plan (ITP) in 
student’s Individualized Educational Program (IEP) as 
the student in the transition stage, including the 
student’s background information, present capacity, 
learning records, evaluation documents, counseling 
records, professional service records, welfare services, 
and future supports and suggestions. Also, parents 
have the right to receive transition related information 
for reference. To help senior vocational school 
students successfully transfer to their next life stage, 
the student should receive the vocational evaluation in 
their 10th Grade level. The results of the vocational 
evaluation could provide the reference for the program 
design of the vocational training in the student’s 11th 
Grade level, and it also connects to the future on-site 
practicum in the student’s final year of the vocational 
school. Also, the effect of the students’ transition 
outcomes will be listed in the evaluation of the school 
biannually. 
Although Taiwan government made a law and policies 
of special education for persons with disabilities to 
improve the transition for students with disabilities, 
which includes transition services and supports, the 
absence of a precise and specific transition training 
results in difficulties in transition for high school 
graduates with disabilities. Most of the time, transition 
services were replaced transition education for 
students with disabilities. When students turned to 
transition age, most of them followed the transition 
service path, from preparing profiles, taking exams, to 
finding a proper education institution, or from 
completing the internship, finding their interests, to 
matching a job opportunity. Most of the time, 

professionals, and special education teachers assist 
students to complete all matters in high schools and 
careers after secondary schools. However, all of the 
transition services seemed so well designed but lacked 
the student’s responsibility and contribution. 
According to [13], research indicated that most 
individuals with disabilities who had successful 
transition after post-schools owned some particular 
characteristics, such as desires, goals, strengths, limits, 
disability awareness, persistence, supports, coping, 
social skills, proactive, making choices, etc. 
Therefore, to have a successful transition for students 
with disabilities should not only address the academic 
acknowledgment, vocational skills, and living skills 
but also focus on self-determination competence. 
 
Desires 
The desire of youth with disabilities to do well in 
school, find a job, and live independently attribute to 
successful post-high school outcomes for youth with 
disabilities. 
Goals 
Youth with disabilities who expressed academic, 
employment, and/or independent living IEP goalshad 
successful post-high school outcomes. 
Strengths 
Individuals with disabilities who knew, understood, 
and expressed their strengths in academics, 
employment, and independent living were more likely 
to have more successful post-high school outcomes in 
employment, postsecondary education, and 
independent living. 
Limitations 
Students, who knew, understood, and expressed their 
limitations about school, employment, and 
independent living are more likely to have more 
successful post-high school outcomes. 
Disability Awareness 
Students with disabilities become aware of and 
understand their own disability in order to request 
needed supports. Being aware of one's disability 
becomes a very important variable for successful 
post-high school outcomes for students with 
disabilities.  
Persistence 
When students were continually pursuing (e.g., 
education, employment, and independent living) 
goals, they had better post-high school outcomes.  
 
Use of Effective Support Systems 
The use of effective support systems helped students 
with disabilities obtain needed supports and 
accommodations in order to be successful in transition 
outcomes.  
 
Coping Skills 
Emotional stability had high correlation to successful 
post-high school outcomes for individuals with 
disabilities. Individuals with disabilities who had 
better postschool outcomes knew how to cope with 
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difficulties, stress, and frustrations in a positive 
manner.  
Social Skills 
Appropriate social skills had a strong relationship to 
better post-high school outcomes for individuals with 
disabilities.  
Proactive Involvement 
Students who engaged in extra-curricular activities 
had better post-high school outcomes.  
Making Positive Choices 
Students who had better post-high school outcomes 
made positive choices. 
Transition Education Involvement 
Transition education has been viewed as a variety of 
transition activities coordinated in a meaningful way 
to improve the skills of educational planning and 
decision making for students with disabilities. 
These 12 clusters of predictors have been identified by 
studies that can benefit students with disabilities in the 
development of successful postschool outcomes. The 
Transition Success Assessment (TSA) adopted these 
12 clusters of predictors as 12 domains that represent 
transition behaviors found in 41 studies that predicted 
successful postschool outcomes for individuals with 
disabilities. 
The purpose of this study was to investigate the status 
of transition behaviors for students with disabilities in 
Taiwan based on those 12 transition success responses. 
The specific research questions were listed in the 
following: 
 
1. What is the total transition success behavior 

scores? 
2. What is the average score on the 12 domains? 

 
III. DETAILS EXPERIMENTAL 
 
A. Participants 
Both convenience and snowball sampling methods 
were used to recruit participants. The study invited 
500 student participants, including secondary students 
with mild to moderate disabilities in north, middle, 
south, and east parts of Taiwan, including islands. 
Following with student’s assent and their parent’s 
consent forms, a total of 400 students participated in 
this study. After examining the returned 
questionnaires, a total of 330 questionnaires were 
effective. 

 
 Frequency Percent 
Male 181 54.8% 
Female 149 45.2% 
11th grader 194 58.8% 
12th grader 136 41.2% 
Mild 
disability 

210 63.64% 

Moderate 
disability 

120 36.36% 

Table1: Demographic Characteristics of Participants 
 

Disability Category N Percent 
 Intellectual disabilities 64 19.39% 
 Visual impairments 27 8.18% 
 Hearing Impairments 53 16.06% 
 Speech/language 

Disorders 
0 0 

 Physical Impairments 6 1.82% 
 Health Impairments 8 2.42% 
 Emotional/Behavioral 

Disorders 
24 7.27% 

 Learning Disabilities 104 31.52% 
 Multiple Disabilities 25 7.58% 
 Autism 18 5.45% 
 Other Disabilities 1 0.3% 

Total 330 100% 
Table 2: Disability Categories of the Participants 

 
As indicated in Table 1, 18 male (54.8%) students 
participated in this study and 149 (45.2%) female 
students participated in this study. 194 students 
(58.8%) were 11th graders and 136 students were 12th 
graders (41.2%). A total of 210 (63.64%) students 
with mild disabilities and 120 (36.36%) students with 
moderate disabilities. As indicated in Table 2, all 
participants owned disability certifications and fell 
into 10 disability categories: 64 (19.39%) students 
with intellectual disabilities, 27 (8.18%) students with 
visual impairments, 53(16.06%) students with hearing 
impairments, 6 (1.82%)students with physical 
disabilities,8 (2.42%) students with health 
impairments, 24 (7.27%) students with 
emotional/behavioral disorders, 104 (31.52%) 
students with learning disabilities, 25 (7.58%) students 
with multiple disabilities, 18 (5.45%) students with 
autism, and 1 (0.3%) student with other disabilities. 

 
B. Materials and Procedures 
This study used the Transition Success Assessment- 
Student version (TSA-s) as the instrument to measure 
the transition behaviors of students with disabilities. 
The Transition Success Assessment- Student version 
was developed by[13], which includes 41 
evidence-based items regarding transition success 
under 12 domains: Desires, Goals, Strengths, 
Limitations, Disability Awareness, Persistence, 
Coping skills, Use of Effective Support, Social skills, 
Proactivity Involvement, Making Choices, and 
Transition Education Involvement. Each domain 
contained three to six items. The TSA-s has completed 
both social validity and reliability test. The social 
validity was completed by four focus groups, which 
indicated a high level of understanding student, 
family, and professional versions, and the TSA student 
version received a 90.25% understanding rate, 
compared to 94% in TSA professional version, and 
90.5% in family version. The test-retest reliability of 
the TSA student version had .80 correlation 
coefficients, and the Cronbach alpha of the TSA 
student version was .93 (Mean = 81.47, SD= 28.17). 
The typical user would complete this assessment in 20 
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minutes by considering the student’s transition 
behaviors from last year described in the item, and the 
student participant may need extra help with his/her 
teacher to complete all items. The rating scale of the 
TSA- student version includes a five-point Likert 
scale- “0” means “Never,” “1” means “Rarely,” “2” 
means “Sometimes,” “3” means “Often,” and “4” 
means “Yes/Always.” 
 
The researcher first introduced the purpose of the 
study and requested the local special educational 
teachers to recruit student participants. After 
completing consenting and assenting forms from 
student’s parents and student participants, the 
researcher requested the local teachers to distribute the 
questionnaires and explained each question of the 
survey to assist students to complete all questions. 
Student participants used anonymously answered each 
question of the survey. After the local teachers had 
collected completed surveys, they sent back to the 
researcher by using the enclosed envelopes. 
 
RESULTS 
 
A. Total Scores of TSA-Student version 
The total scores of all 41 questions were 164 points. 
The average score was 99.61 (60.74%, SD= 24.49). 
The lowest score was 26 and the highest score was 164. 
The results were indicated as in Table 3. 
 

Score 
Range 

Frequency Percent Cumulative 
Percent 

0~41 1 .3 .3 
42~82 82 24.8 25.2 
83~123 192 58.2 83.3 
124~164 55 16.7 100.0 
Total 330 100  

Table 3: The results of the TSA-Student version 
 
As shown in Table 3, most students had scores of 
83-123 (n=192, 58.2%), the second most students had 
scores of 42-82 (n= 82, 24.8%), the third most students 
had scores of 124-164 (n= 55, 16.7%), and only one 
student scores under 42 (n=1, .3%). 
 
B. Scores on the 12 Domains of the TSA-Student 
version 
Research indicated that individuals with disabilities 
who had been successful in transition after high school 
possessed those 12 domains, such as desires, goals, 
strengths, limitations, disability awareness, 
persistence, use of effective support system, coping 
skills, social skills, proactivity, making choices, and 
transition education.  
 
The average scores of secondary students with 
disabilities were indicated as in Table 4. The highest 
scores was social skills, desires, and use of effective 
support system separately (74%, 71%, and 71%). The 
lowest scores was limitations and transition education 

separately (51% and 54%). There were 6 domains 
above 60% (Desires, Strengths, Persistence, Use of 
Effective Support System, Coping Skills, Social Skills, 
and Making Choices). There were 6 domains under 
60% (Goals, Limitations, Disability Awareness, 
Proactivity, and Transition Education). 
 

Domain Average 
Scores 

Percent 

Desires 2.83 71 
Goals 2.36 59 
Strengths 2.60 65 
Limitations 2.03 51 
Disability 
Awareness 

2.18 55 

Persistence 2.73 68 
Use of 
Effective 
Support 
System 

2.83 71 

Coping Skills 2.64 66 
Social Skills 2.95 74 
Proactivity 2.37 59 
Making 
Choices 

2.45 61 

Transition 
Education 

2.14 54 

Table 4: Scores on the 12 Domains 
 
CONCLUSIONS AND IMPLICATIONS 
 
The scores of the TSA-student version were studied 
and major conclusions are as follows: 
1. Only few Taiwan secondary students with 

disabilities believed that they possessed higher 
levels of transition behaviors which had been 
evidence-based indicating transition success for 
individuals with disabilities after graduating from 
postsecondary education. 

2. Taiwan secondary students with disabilities 
believed that they possessed higher level of 
“Desires,”“Use of Effective Support System,” 
and “Social skills.” 

3. Secondary students with disabilities in Taiwan 
need to receive transition education or training on 
evidence-based transition behaviors. 

4. Secondary students with disabilities believed that 
they had desires to be successful in transition but 
lack the knowledge of disability awareness, 
limitations, and skills of setting goals. Most of 
them don’t know what the transition education is. 

 
REFERENCES 
 
[1] D. L. Dickson, and R. L. Verbeek, “Wage differentials 

between college graduates with and without learning 
disabilities,” Journal of Learning Disabilities, vol. 35, pp. 
175-184, 2002. 

[2] E. S. Fabian, “Urban youth with disabilities: factors affecting 
transition employment,” Rehabilitation Counseling Bulletin, 
vol. 50, pp. 130-138, 2007. 



International Journal of Management and Applied Science, ISSN: 2394-7926                                                 Volume-3, Issue-10, Oct.-2017 
http://iraj.in 

A Study on Transition Success Behaviors for Secondary Students with Disabilities in Taiwan 
 

114 

[3] A. A. Trainor, “Perceptions of adolescent girls with LD 
regarding self-determination and postsecondary transition 
planning,” Learning Disabilities Quarterly, vol. 20, pp. 31-45, 
2007. 

[4] M. Wagner, L. Newman, R. Cameto, P. Levine, and N. Garza, 
An Overview of Findings from Wave 2 of the National 
Longitudinal Transition Study-2, National Center for Special 
Education Research, Washington DC, U.S.A., 2006. 

[5] L. Newmand, M. Wagner, A. Knokey, C. Marder, K. Nagle, 
and D. Shaver., The Post-High School Outcomes of Young 
Adults with Disabilities up to 8 Years after High School, 
ational Center for Special Education Research, Washington 
DC, U.S.A., 2011. 

[6] M. Turcotte, "Persons with disabilities and employment," M. 
o. Industry, ed., 2014. 

[7] M. o. t. I. R. O. C. Taiwan, "The Regulation of Transition 
Counseling and Transition Services for Students with 
Disabilities," 2010. 

[8] M. Wagner, L. Newman, R. Cameto, and P. Levine, Changes 
Over Time in the Early Postschool Outcomes of Youth with 
Disabilities, SRI International, CA, U.S.A., 2005. 

[9] U. S. D. o. Education. May 10, 2017; 
http://nces.ed.gov/QuickTables/result.asp?SrchKeyword=em
ployment+rate&topic=All. 

[10] "Disability Information Network," May 4, 2017; 
https://www.set.edu.tw/. 

[11] "Ministry of Labor," May 1, 2017; 
http://www.bli.gov.tw/sub.aspx?a=FcGrI9gVwyc%3D. 

[12] M. o. E. R.O.C. "Special Education Amendment," May 12, 
2017; 
http://edu.law.moe.gov.tw/EngLawContent.aspx?Type=E&id
=149. 

[13] C. Y. Juan, “The Transition Success Assessment: Determining 
Social Validity and Reliability,” Department of  Eduational 
Psychology, University of Oklahoma, Norman, 2008. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 


