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Abstract- Education at the Police Academy Education Institutes Command (Lemdik Akpol) includes three series of 
activities: learning, training and nurturing. To know the success of education in Lemdik Akpol it can not be separated from 
evaluation and validation. Evaluation which is done to learners one of them is to know how much competence has been 
achieved. To implement the evaluation an evaluation guide is developed. Quality of administration results and learning 
evaluation process in Lemdik Akpol has not been running optimally. The administrative problems among them are the 
existence of educators (Gadik) who do not make the lattice problem, the psychomotor and affective values that have not been 
represented in the theoretical value. To answer the two problems above the research was done by using descriptive research 
approach. The research variables used in this study were the knowledge of the Educators on evaluation and its 
implementation. This study used primary data and secondary data to obtain data. Primary data were obtained from 
questionnaires, interviews and observations of the research subjects. Secondary data is obtained from written sources 
through documentation studies related to evaluation at Lemdik Akpol. Data analysis techniques used in this study were 
conducted descriptively both quantitatively and qualitatively. The results of this study indicate that the components of the 
evaluation that includes the type of evaluation, evaluation principles, evaluation aspects, evaluation tools and assessment 
system of Educators on the evaluation in average is quite good and correct. 
 
Keywords- Evaluation of learning, Educators, Educators’ knowledge on the evaluation of learning outcomes, the 
implementation of learning outcomes evaluation. 
 
I. INTRODUCTION 
 
The Indonesian Police Academy is one of the Official 
Education Institute that is in charge of conducting the 
formation education for the Officers of the 
Indonesian National Police (Polri) with the Strata 
One Program School of Police Science (STIK) and 
the formation of Police Officers Bacherloriat (PPSS) 
with is currently known as Police Bacherloriat 
Inspector School (SIPSS). 
As an educational institution, the establishment of 
Lemdik Akpol Police Officers has the main function 
to devise the First Police Officer professionally, 
morally and modern and has the competence to be the 
preservers for public security and public order, 
protector, patron, public servant and law enforcers. 
To know the success of education in Lemdik Akpol it 
can not be separated from one of education 
component that is evaluation and 
validation. Evaluation conducted on the learners one 
of them is to find out how much competence has been 
achieved. To carry out the evaluation an evaluation 
guide is developed. 
Evaluation guidelines are intended as guidance in 
measuring and determining the success of learners in 
achieving the competencies of graduates associated 
with the three basic potential of learners include (S1-
STIK Output Educational Evaluation Manual for 
Police Academy Cadet, 2011): (1) behavioral 
attitudes; (2) knowledge of skills; (3) physical 
health. As for the purpose of formulating the 
evaluation guidelines, in order to obtain objective 

ways and results of assessment in determining the 
success of learners according to the achievement of 
graduation competency level of learners that are 
defined in the education program in Lemdik Akpol. 
The provisions in the preparation of guidelines for 
evaluation of learning outcomes in Lemdik Akpol 
include (Amin, 2011: 11): (1) evaluation objectives 
(Bhara Dikdas stage at level I) and stage II, III, 
IV; (2) evaluation function is used to measure the 
competency achievement level of the learners’ 
learning outcomes as the basis in determining the 
graduation of the students according to the subject, 
remedial, up / down level, graduation, ranking, 
awards, guidance for educators, instructors and 
caregivers, and improvements to the implementation 
of the subsequent educational process (feedback), (3) 
evaluation objectives include the three basic potential 
aspects of behavior, knowledge and skills aspects, as 
well as physical aspects; (4) the evaluation 
conducting time include Bhara basic education stage, 
each semester learning stage, promotion and level, 
and final graduation. 
 
For the knowledge and skill aspect, one of the courses 
is Profession and Technical (Proftek) in which there 
are five subjects of technical function including 
Intelligence, Detective, Sabhara, Traffic Police, and 
Community Guidance and Development. 
In order to maintain objectivity of the evaluation 
results of the learner on the technical function 
subjects then the corrections of the answer sheets for 
the multiple choices, matching, correctly the scanner 
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equipment is used. The correction is undertaken by 
Evaluation and Validation Subdivision, while essay 
(answer) sheets are returned to educators to be 
corrected manually. 
As an official educational institution with global 
perspective, to produce quality of learners' output in 
organizing learning, nurturing and training activities, 
then the educators need to improve the evaluation 
quality of the learning outcomes in Lemdik 
Akpol.  Results administration quality and learning 
evaluation process in Lemdik Akpol has not been 
running optimally. The administration issues include 
the existence of Educators who do not make the 
lattice problem, the psychomotor and affective values 
that have not been represented in the theoretical 
value. 
The existence of the rotation process of Educators 
personnel is too fast, so Substitute Educators is 
always in the adaptation stage which causes the 
Educators to respond less optimally to the evaluation 
activities of the learning outcomes. 
The purpose of this research is to describe: (1) 
Educators' knowledge about evaluation of learning 
result of technical function class in Lemdik 
Akpol; (2) Implementation of learning result 
evaluation of technical function subjects conducted 
by Educators in Lemdik Akpol. 
 
II. THEORITICAL REVIEW 
 
1.1. Study and Learning 
From some opinions it can be concluded that, 
learning is a behavioral change process of a person 
whether on cognitive, affective and psychomotor 
aspects as a result of interaction with the 
environment, experiences and between 
individuals. National Education System Act no. 20 
Year 2003 states that learning is the process of 
interaction of learners with educators and learning 
resources in a learning environment. 
1.2. Evaluation of Learning Outcomes 
Evaluation is a systematic process to provide an 
assessment and make informed decisions about the 
learners while attending a learning activity. In the 
evaluation of learning outcomes there are three 
components that need to be comprehended, namely: 
1. Knowledge of the Evaluation of Learning 
Outcomes 
Components of knowledge about learning outcomes 
evaluation are divided into: Types, principles, tools, 
aspects and evaluation system. 
2. Implementation of Evaluation of Learning 
Outcomes 
Knirk and Gustafson (1986) in Syaiful (2011: 64) 
suggest that learning is a systematic process through 
the design, implementation and evaluation phases. In 
order to know how far the implementation of learning 
has been achieved in accordance with the objectives it 
is necessary to conduct an evaluation. The types of 
evaluation are tailored to the purpose of the 

evaluation itself. In conducting the evaluation of 
learning outcomes there are several steps that must be 
implemented including planning, execution and 
analysis. 
3. Assessment Procedure 
The first stage that Educators should take as an 
assessor is to study and review the learning materials 
from one or more basic competencies. The review of 
this material can be done through several references 
to obtain materials comprehensively from various 
sources by departing on the expected competencies. 
The second stage Educators selects or determines the 
assessment technique according to the measuring 
needs. Broadly speaking, assessment techniques can 
be classified into two, i.e., assessment through test 
and non-test. At Pusdik and schools the Educators 
often use the first technique that is with the test. In 
determining the accuracy it is necessary to consider 
the selection of techniques, namely the level of 
accuracy and practicality of preparation in each 
item. Assessment by means of a test is easier than the 
one with non-test. 
The third stage formulates and creates a lattice 
problem in accordance with predetermined 
assessment techniques. The lattice problem is a 
description of the information and the scope of the 
learning material used as a guide for writing problems 
or lattice problem into test. Lattice problem making 
has the purpose of determining the scope of writing 
questions in order to produce a test device in 
accordance with the indicator. By using guidance to 
the lattice problem formulation it becomes easier and 
problems that fit with the purpose of the test can be 
produced. 
In the making of the lattice problem it has to meet the 
cognitive, affective and psychomotor abilities that 
refer to Bloom's theory. 
In the fourth stage, Educators writes and makes items 
according to the lattice problem and form of 
questions that have been predetermined. If Educators 
uses non-test techniques, it is necessary to make the 
instrument filling guide, for example for observation 
or interview. The process is then followed up with a 
repair process. Guidelines are improved according to 
the weighing result, which parts need to be reduced or 
added to the sentence or the words. These 
improvements are usually based on the students' 
reasoning to understand the content of the given 
sentence. This implies that the sentences that are 
arranged should be easily understood by the learners. 
The trial of the test / question being made is to 
determine if the item has met the required criteria, has 
the correct level of determination, accuracy, degree of 
disturbance and distinguishing power. For non-test 
form the criteria demanded is the level of accuracy 
(validity) and determination (reliability) to obtain a 
standard test equipment or non-standard test 
(standard). 
The answer sheet of the learners is collected and 
arranged based on the master number of learners to 
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make it easier to enter the learner's score. Then do the 
scoring in accordance with the key answers, so the 
score of each learner is obtained. For objective 
question form it is given a score of 1 if true and 0 if 
false, while essay scoring form depends on the 
difficulty level of the questions. After management, 
until interpreting, Educators receives the final 
decision of the judgment.  Any decisions made are 
expected to be objective in accordance with the rules. 
 
III. RESULTS AND DISCUSSION 
 
3.1. Educators' Knowledge of Evaluation 
Educators' knowledge about evaluating the evaluation 
of learning outcomes is generally good. This can be 
seen from the respondents’ answer to the knowledge 
indicators indicating that 61.2% of respondents have 
a good understanding of evaluation knowledge. In 
addition, the components of evaluation knowledge 
consisting of evaluation principles, evaluation type, 
evaluation aspect, evaluation form and evaluation 
system are also well-controlled. 
The principle of evaluation is reflected in a 
comprehensive evaluation, openness between 
educators and students, alignment of objectives and 
learning experiences. Based on the respondents' 
answers the evaluation principles have been properly 
executed by most of the Educators, except for 
comprehensive evaluations. 
Openness between Educators and students has been 
properly conducted by the Educators. Generally the 
Educators at the beginning of the semester always 
explain how the assessment will be given at the end 
of the semester. From the data obtained there are 
65.71% Educators who have conducted this 
process. Educators who have executed this process 
generally assumes that this process is important as a 
form of objectivity and that students can predict the 
outcome according to their performance. In addition, 
the Educators is also open in terms of student 
outcomes assessment. This is reflected in the 
statement of 65.71% Educators who state that they 
always share the test results to students. 
The obtained data also show that 65.71% of 
Educators believes that a good evaluation should pay 
attention to learning objectives and experiences. This 
shows that the Educators has run an evaluation based 
on a gap model that aims to determine the level of 
conformity between the standard set in the program 
and the actual performance of the program. In 
addition, more than half of the Educators who are 
made respondents always make the learning 
experience in the classroom as a reference for 
evaluation. The number of Educators that were made 
respondents always makes the learning experience in 
the classroom as the reference for evaluation of 
57.14%. 
Apparently, comprehensive evaluation has not been 
properly understood by some Educators. There are at 
least 45.7% of Educators who assume that 

comprehensive evaluation only covers the final test 
only. This is certainly contrary to the principle of 
evaluation that adheres to a continuous learning 
process. 
From the data obtained more than 60% Educators 
considered that the cognitive, psychomotor and 
attitude aspects are important instruments in the 
assessment. But Educators still face some difficulties 
in putting into written notes the assessment record of 
the students in affective and psychomotor form 
during the learning process because it is not 
formulated in the provisions of the evaluation 
manual. 
This difficulty arises mainly due to the complexity of 
these three aspects. To measure the cognitive aspect 
developed by Bloom alone the Educators is required 
to be able to measure the 5 personal components of 
students which include memory, application, analysis, 
synthesis and evaluation. Not to mention to measure 
the psychomotor aspects measured include reflex 
motion, fundamental basic motion, perceptual 
skills; Kinesthetic discrimination, visual 
discrimination, auditory discrimination, tactical 
discrimination, coordinated perceptual skills, physical 
skills, skilled movements, non-discussion 
communication (nonlanguage-driven) include 
expressive movements and interpretive 
movements. To conduct a comprehensive evaluation 
of the two aspects above of course requires the ability 
and sharp observation of a Educators. 
The fact that there are still some Educators who do 
not understand about the evaluation knowledge is 
because not all the results of the evaluation guidance 
socialization has been transferred to the members of 
Educators as a whole. In addition, not all Educators 
have Evaluation Manuals that have been distributed 
by the Institute. Another problem that arises in 
relation to this evaluation process is the rapid rotation 
of personnel (Educators) so when there is a new entry 
of Educators, it takes time for adjustment in 
implementing the learning evaluation of the learners. 
On the other hand the perception that as Educators in 
Lemdik Akpol is temporary, so that Educators in 
giving contribution to the institution is less than 
maximum. This will directly preclude the 
establishment of an optimal evaluation system. The 
longer the Educators personnel engage in a system it 
will directly support such personal creativity to 
evaluate a system. Based on the CIPP evaluation 
model, a Educators should at least be able to assess 
the context, inputs, processes and products / results 
during its term. Through a properly integrated 
evaluation, impact, effectiveness, sustainability and 
transportability of participants in a learning institution 
will be ensured. 
3.2. Implementation of Evaluation by Educators 
From the analysis of descriptive measurement results, 
the planning of evaluation of learning outcomes as a 
whole is good, because 79.18% of Educators is 
correct in planning the evaluation of learning 
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outcomes, although there are still 20.82% Educators 
that have not planned it properly. 
The discussion on the preparation of the lattice 
problem for some of the Educators has not been 
optimally held. This is evident from the results of 
questionnaires and interviews. The results of the 
questionnaire showed that 68.57% of Educators were 
correct in preparing the lattice problem before the 
test, although there were still 31.43% of Educators 
who had not planned it yet. 
The lattice problem in the learning outcomes 
evaluation is very important for learners. Lattice 
problem is a question mapping format that describes 
the distribution of items for various topics or subject 
matter on a certain level of ability (Zainal, 2011: 
93). The function of the lattice problem is as a guide 
in writing the questions into a test device. The lattice 
problem becomes important in planning the 
evaluation of the results of the study because there 
are a number of indicators as a reference in 
developing the instruments (questions). 
The fact that there are still Educators who has not 
planned the lattice problem because the educators has 
given an evaluation at the end of the learning meeting 
which later acts as a substitute for the lattice problem 
at the end of the study or ahead of the exams, both 
formative and summative. 
From the analysis of descriptive measurement results, 
the implementation of the evaluation of the overall 
learning outcomes is good, since 78.90% of 
Educators are correct in carrying out the evaluation of 
the learning outcomes, although there are still 21.10% 
Educators that have not done well. 
Discussion on the results of educators' authority in 
determining the final value in the implementation of 
learning outcomes evaluation for some Educators is 
not optimal yet. This is evident from the results of 
filling questionnaires and interview results. The result 
of the questionnaire stated that Educators is correct in 
carrying out the authority of the final score of 71.43% 
and still 28.57% of Educators who have not carried 
out their authority properly. 
The final scoring of learners by the Educators is 
limited; the educator only provides the scores for 
formative test, practice test, and summative test 
which is in the form of essay. While the test is in the 
form of multiple choices, matching, true-false by 
using the scanner engine by Evaluation and 
Validation Subdivision. 
From the analysis of descriptive measurement results, 
the analysis of the overall learning outcomes 
evaluation is good, since 81.43% of Educators is 
correct in carrying out the evaluation analysis of the 
learning outcomes, although there are still 18.57% 
Educators who have not performed the analysis well. 
Discussion of the detailed results of the learners' 
value in the evaluation of learning outcomes for some 
of the Educators is not optimal yet. This is evident 

from the results of questionnaires and interviews. The 
result of the questionnaire stated that Educators is 
correct in giving the valuation detail of 71,43% and 
still there are 28,57% from Educators which have not 
been properly executed. It is meant with the details of 
calculation covering educator's record towards the 
learners during the learning process takes place both 
theory and practice which includes the cognitive, 
affective and psychomotor aspects. So that learners 
have high-level thinking ability includes analysis, 
synthesis, evaluation and creativity (Zainal, 2011: 
23). 
In the manual of educational evaluation in Lemdik 
Akpol, it is stated that the final value analysis of the 
theory derives from formative and summative values 
only, while the notes on learners during the learning 
process are not stated. 
 
CONCLUSION 
 
From the result of analysis and discussion about the 
learning result evaluation of the technical function 
subject in Lemdik Akpol, it can be concluded that: (1) 
Knowledge component that include evaluation type, 
evaluation principle, evaluation aspect, evaluation 
tool and evaluation system and the Educators’ 
assessment system on evaluation is in average has 
been properly understood. This is evidenced by 
61.20% Educators who can correctly understand the 
knowledge component. (2) Educators' evaluation 
organizational component covering three components 
namely planning, implementation and analysis. These 
three components have been well executed by the 
Educators, as evidenced by: (a) .79.18% Educators 
who organize the planning of learning outcomes 
evaluation correctly although there are still 20.82% 
Educators who have not conducted evaluation 
planning of learning outcomes correctly; (b) .78.90% 
Educators has conducted the implementation of 
evaluation of learning outcomes correctly although 
there are still 21.1% Educators who have not 
conducted the evaluation of learning outcomes 
correctly; (c) 81.43% Educators has conducted 
analysis evaluation of learning outcomes correctly 
even though there are still 18.57% Educators who 
have not conducted the analysis of evaluation of 
learning outcomes correctly. 
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