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Abstract - The purpose of two-way bilingual program is to preserve minority students’ first language, cultural backgrounds 
and personal valuable things during teachers’ instructions. In this research project, it focuses on few different perspectives by 
investigating effective programming in two-way bilingual program in Texas, which includes the background of students, how 
dual literacy is used, student’s enrollment in Texas, grade level, and regions. What was the difference of passing rate (reading 
part) for English speaking students and English language learners from Texas Assessment of Knowledge Skills (TAKS). 
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INTRODUCTION 
 
Varieties of immigrants come to the United States of 
America pursuit their American dreams; they work 
very hard for surviving in the competitive U.S. society 
for themselves and for their children. Many people 
believe that America provides better lives and plenty of 
job vacancies. Therefore, immigrants with different 
esthetics and foreign born children are dramatically 
increased. In addition, in order to help the United 
States maintain a strong nation and also help these 
immigrants to complete their American dreams, a 
well-designed educational bilingual program was 
needed.  
 
The overall purpose of this study was to preserve 
minority students’ first language, cultural backgrounds 
and personal valuable things during teachers’ 
instructions. In this research project, it focuses on few 
different perspectives by investigating effective 
programming in two-way bilingual program in Texas, 
which includes the background of students, how dual 
literacy is used, student’s enrollment in Texas, grade 
level, and regions. What was the difference of passing 
rate for English speaking students and English 
language learners from Texas Assessment of 
Knowledge Skills (TAKS) in order to apply or modify 
practical curricula or training to minimize their hurdles 
in applying English language. 
 
LITERATURE REVIEW 
 
 Two Way Bilingual Program 

Calderon and Carreon (2000) discussed that 
bilingualism is emerging as a strategy for improving 
the academic outcomes not only minority but also 
majority students. The need for a global and binational 
educational emphasis has brought out the need for 
cultural literacy and multiliteracies. Two-way bilingual 
is also called dual immersion or dual language which 
incorporates language minority and language majority 
students in one classroom.  The  
 

program comprises of teaching English language 
learners in their native language and English at 
different time in a day at school.  
 
Texas Education Code (TEC) §89.1603 identifies four 
goals for two-way dual language programs. (1) 
Helping minority students to develop English skills 
and majority students to develop other language skills. 
Also, taking good care of enrolled limited English 
proficient (LEP) students. (2) The amount of English 
speakers and language minority students in one 
classroom, and the coherence with the program design 
and model were selected by the school district board of 
trustees. 50% of the students in a program should be 
dominant English speakers and 50% of the students 
should be non-English speakers at the beginning of the 
program. (3) Two-way bilingual program is mainly 
promoted the skills of biliteracy, and cross-cultural 
awareness. (4) The primary preparation of the bilingual 
program is to assist students becoming economically 
competent, multiliterate citizens in an international 
community in the United States. 
 
 The Advantages and Disadvantages of Two-Way 

Bilingual Program 
 
Two-way bilingual program includes instruction in the 
core content areas in Spanish and English for minority 
and majority groups of Spanish and English speaking 
students. Perez (2004) stated that majority students 
who participate in two-way bilingual program were 
considered having development in Spanish reading and 
comprehension skills. Slavin and Cheung (2004) also 
found that using the ELL child’s native language or 
using both native and the target language for 
instruction for early reading instruction were 
considered more effective in most of the studies. For 
instance, National Reading Panel (2000) suggested 
that if children enroll at school with less or no English 
abilities, they should receive instruction in their native 
language if their teachers’ language skills other than 
English are available. Students may over use their 
mother tongue and teachers may over instruct in 
minority students’ first language without giving all 
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student actual practicing or understanding their target 
languages (Perez, 2004). 
The Development of ELL in Two-Way Bilingual 
Program,. 
 
When the school does not value minority students’ 
cultural backgrounds, it is easy to tell from the 
consequence of Latino students diminish Spanish in a 
bilingual program which is originally designed for 
promoting to preserve their native language.  
Therefore, two-way bilingual programs provide more 
opportunities to contemplative the relationship 
between academically practices and students’ real life 
experiences in schools.  
 
Both Limited English Proficiency students and English 
speaking students receive dual language instruction 
and develop biliteracy skills in school. Two-way 
bilingual program develops cross-cultural respect; 
students who speak different languages show their 
deference to each other because they are learning 
together through their peers’ language. In addition, 
Latino students’ self-esteem is dramatically improved 
due to validation of their social cultural background 
and experiences in school; students’ sense of worth are 
increased and their hard working harvest show on their 
academic achievements as well. 
 
METHODOLOGY 
 
This study used literature review on relative data. 
Furthermore, course observation was conducted for 
revealing classroom instruction. By using a 
quantitative method approach, the researcher can 
ensure the consistency of the instruction and students’ 
academic performance. A group of three Taiwanese 
professors in linguistics and applied foreign language 
programs from three different universities in Taiwan 
were consulted to provide evidence of the validity of 
content. The researcher analyzed the transcribed data 
to determine any prevailing themes and broke the 
responses into small units and then grouped the rising 
themes and make conclusions. Assessment Instruments 
 
In order to prove the efficient two-way bilingual 
programs in Texas, comparing the reading scores of 
Texas Assessment of Knowledge Skills (TAKS) 
between English and Spanish version tests of Latino 
third grade students’ performances in Texas is one of 
the assessment instruments. The purpose of evaluating 
Latino students’ learning outcomes in two-way 
bilingual programs is to evidence how minority 
students’ native language benefits their academic 
accomplishments. Data collection was focused on 
participants who were Latino third grade students of 
elementary schools in Texas. 
 
 
 

FINDINGS AND DISCUSSION 
 
Figure 1   

0 2 4 6 8 10 12Nor
th
ea

st
M

id
wes

t
So

ut
h 

W
es

t

All other
languages

Asian and
Pacific Island
languages
Other Indo-
European
languages
Spanish

 
Population 5 years and over, in millions. 
Source: U.S. Census Bureau, Census 2011 Summary 
www.census.gov/prod/cen2011/doc/sf3.pdf 
FIGURE 2 
NONE-ENGLISH LANGUAGE SPOKEN AT 

HOME: 2011 
 

 
Source: U.S. Census Bureau, Census 2011 Summary 
Population 5 years and over, in millions. 
 
FIGURE 3 
NON-ENGLISH SPEAKING STUDENTS AND ENGLISH 

SPEAKING STUDENTS’ PERFORMANCE ON READING 

PART PASSING RATE IN TEXAS ASSESSMENT OF 

KNOWLEDGE SKILLS 2011(TAKS) 

Source: Texas Education Agency 
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Figure 1 show that popular 5 years and over in millions 
by regions who spoke a language other than English. 
Figure 2 indicates the population 5 years and over who 
spoke a language other than English at home in 2011.  
Figure 3 the average passing rate for Spanish Version 
Test is 86.00%. The average passing rate for English 
Version Test is 84.02%. It is obvious to tell that 
two-way bilingual program provides classroom 
instruction in minority students’ native language; only 
1.98% of variation of passing rate tells us that the 
program closes the gap between non-English speaking 
students and English speaking students’ performance 
on reading part passing rate in Texas Assessment of 
Knowledge Skills (TAKS).  
 
Accountability Rating: Academically Acceptable 
These results indicates how the linguistic, social, and 
cultural resources in a Latino student’s home and 
community can provide important information for the 
development of literacy in schools. The scores of 
students on the Texas Assessment of Knowledge Skills 
(TAKS) directly reflect the benefit of these types of 
resources. Perez (2004) mentioned that preserving 
minority students’ native language and also connect 
their mother tongue to students’ social world and 
curriculum development will change the traditional 
way of teaching “bringing school literacy to home” 
instead of “bring home literacy to school.” 
For many Spanish-speaking students who are 
Mexican-American, the educational system in the 
United States continues to place a lot of stress on these 
students to become literate in English. It is inequitable 
for non-English speakers to compare English language 
learning outcomes with English-speaking peers. This 
pressure is based on an old assumption that the English 
language development process is required and that 
Latino students’ native language should be abandoned 
for the majority one. Bilingual and second language 
education has affected the position of our educational 
goal; educators should promote the value of the 
minority groups’ native language and culture. 
 
CONCLUSION 
 
Language skills are important but they are just tools. 
There is no “one best language” because every 
language has its own value. Everyone needs to lean to 
preserve and respect other languages.  It is unfair to 
judge or label a person by the language the person 
speaks. That is why two-way bilingual program 
become so important nowadays. The ultimate goal of 
the education is for every student obtains knowledge. 
Therefore, teachers play important media of instructive 
and communicative transformation of knowledge and 
information to students. Teachers need to act like 
architecture in order to provide students a firm basic 
construction. Children learn to process their second 
language input by obtaining from the basic knowledge. 

Through adults’ guidance and help, students can 
become advanced learners.  
For improving the performance distance between 
students with highly achievements and limited English 
proficiency students, schools, educators and students 
need practical resources content and well organized 
bilingual program in order to provide minority students 
reinforced quality of educational curriculum. Teacher 
preparation programs need to prepare large number of 
culturally and linguistically competent teachers. It is 
also necessary for educators to conquer the political, 
highly charged authority which concerning educating 
English language learners in Texas. Sometimes 
“stereotyping” place the schooling concerns of second 
language learners as less important than other issues 
facing education. The disadvantage of economic issues 
show that many minority students attend schools in 
high-poverty urban and rural settings, where resources 
are not enough and the school environment needs to be 
improved.                                      
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