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Abstract- This research aimed to explore models in English reading of Students at King Mongkut’s Institute of Technology Ladkrabang 
(KMITL).  The samples were 35 KMITL second year Liberal Arts students, majoring in English, during the first semester of 2016 academic 
year.  The research instrument was questionnaires and the data were analyzed using statistics programs.  The statistics used were frequency, 
percentage, arithmetic means, t-test, and One-way Analysis of Variance (ANOVA). The hypothesis testing was set at the 0.05 level of 
significance. The results were as follows: (1) Students’ models in reading are different. The level of students’ reading frequency on various 
categories of reading materials and their level of motivation were at moderate level (total mean = 3.03 and 2.95 respectively).  In contrast, 
their time consumption for preparing different kinds of activities was at high level, (total mean = 3.67). (2) There were no statistically 
significant differences in English reading models between male and female at the 0.05 level. (3) Interestingly, students with different levels 
of reading ability - high and mid – also had statistically significant differences in their reading models in the aspects of reading frequency, 
motivation in reading, and time consumption for preparing English reading activities at the 0.05 level. 
 
Key words- Models in English reading, King Mongkut’s Institute of Technology Ladkrabang, KMITL students     
 
I. INTRODUCTION 
 
English is unquestionably the world’s second 
language; it’s universal. It’s one of the most 
important foreign language taught in primary, 
secondary and tertiary levels in Thailand. Presently, it 
has been taught as an EFL (English as a Foreign 
Language) in 85% to 95% of the schools [1]. For 
university levels, English, especially reading, plays 
incredibly significant roles in all activities: classroom 
curriculum activities and extra curriculum ones. 
Students need reading skills not only for being 
gateway for both academic and professional settings, 
but to gain the maximum advantage for fulfilling their 
self-esteem as well.  
      Additionally, most academic texts, either in the 
forms of printed materials like textbooks or in the 
forms of on-line websites are written in English. The 
better Thai students can read English well, the better 
they can gain knowledge, understand ideas, attitudes, 
cultures, and catch up with the world movement: 
globalization, sustainability; beneath the paths of 
advanced technology, and diversity. [2], [3], [4], [5], 
[6]. 
 
      Undoubtedly, reading success leads to academic 
success [7], [8], [9], [10]. Particularly, now Thailand 
is not only the member of Asian Chamber, but the 
EU's third largest trading partner inside ASEAN [11], 
[12]; therefore, the more advanced English reading 
abilities students have, the more opportunities they 
can get better jobs and be much more successful in 
their career. Reading in L2 (English language), is 
now, as a result, seen to be more than just a tool to 
graduate or gain access to modern technologies; it is a 
crucial gateway to students’ future success. Hence, 
the study was designed to investigate models in 
English reading of students at King Mongkut’s 
Institute of Technology Ladkrabang (KMITL).   

II. PURPOSES AND METHODOLOGY 
 
A. Purposes 
This study aimed to: (1) investigate the models in 
English reading of Thai students at King Mongkut’s 
Institute of Technology Ladkrabang (KMITL). (2) To 
find out if reading models differ among Thai KMITL 
students: male and female. (3)To explore whether 
there are different reading models among Thai 
KMITL students with different levels of English 
reading abilities: high, mid, low. The samples were 
35 KMITL second year Liberal Arts students, 
majoring in English, during the first semester of the 
2016 academic year. Of all these 35 subjects, there 
were 6 males and 29 females; and 19 high and 16 mid 
reading ability levels.   
 
B. Methodologies 
1. Instruments 
  1.1 The Questionaire 
   The research instruments for this study consisted of 
a two-part questionnaire. The first part was the survey 
of students’ individual demographic background 
while the second part was a quantitative questionnaire 
that divided into 3 categories: (1) Frequency of 
Reading, (2) Motivation in Reading, and (3) Time 
consumption for preparing reading activities. 
  The Frequency of Reading was implemented to 
check the reading models of students in 9 categories 
of reading materials: news, journals, magazines, 
animation, letter/email, social networks (LINE / 
Twitter / Instagram / Facebook / etc), novels, 
literature, and textbook. The Motivation in Reading 
was designed for investigating students’ reading 
models when having different purposes in reading. 
The reading purposes were classified into 7 
categories: Read for fun (RFF), Read for being “cool” 
(RFBC), Read for applying to future career (RFAC), 
Read for getting good grades (RFGG),  Read because 
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of being forced (RBBF), Read because fear of 
punishments (RBFP), and See friends read thus read 
by (SFRR). The Time Consumption for preparing 
Reading Activities was implemented for exploring 
students’ reading models while they were reading 
four different kinds of activities: Read to do 
homework (RTH), Read to review (RTR),  Read to 
understand (RTU), Read to note (RTN), and  Read to 
write project (RTW). Each category had one open-
ended question.  Each closed-ended question had 5-
point Likert Rating Scales: highest, high, medium, 
low and lowest. The reliability was 0.95. 
   
1.2 Criteria for interpreting the mean scores 
The mean scores derived from the 5-point Likert 
Rating Scale in the questionnaires were interpreted on 
the following range based on Srisai’s framework. The 
details were as follows: 
                

Table 1: Criteria for interpreting the mean scores 

 
 
III. RESULTS AND DISCUSSION 
 
The following results indicate the main research 
findings of the three main questions: (1) What are the 
models in English reading of Thai university students 
at KMITL? (2) Do male and female students appear 
to have the same  
English reading models? (3) Do students with 
different levels of English reading abilities appear to 
have the same models in English reading? The results 
were as follows: 
 
1. Students' Demographic Background 

 
Table 2:  The Students’ Demographic Background 

 
 

The results showed that of all 35 students 17.14% 
was male while 82.86% was female. Furthermore, 
45.71% was at high reading ability level while 54.29 

% was at mid reading ability level. Surprisingly, no 
students with low reading ability level were found. 
 
2. The Results of Research Question 1 
The results of research Question 1 were revealed in 
Table 3 to Table 5 for investigating students’ reading 
models in 3 main aspects: (1) Frequency of Reading, 
(2) Motivation in Reading, and (3) Time 
Consumption for preparing different kinds of reading 
activities. The results were as follows: 
       

Table 3: Students’ Models: Reading Frequency 

 

 
Table 3 illustrated that the reading frequency levels of 
students, in general, were medium (total mean = 
3.03). Interestingly, the reading frequency levels of 
students on reading news, animation, and textbook 
were high (means = 3.78, 3.59, and 3.95 
respectively). The reading frequency levels of 
students on reading magazines, letter/email, and 
social networks: LINE / Twitter / Instagram / 
Facebook / etc, written in English were medium 
(mean = 2.62, 2.83, and 3.11 respectively). However, 
the students’ reading frequency levels on reading 
journals, novels, and literature written in English 
were in low levels (mean = 2.51, 2.54, and 2.43 
respectively.)  

 
Table4: Students’ Models: Motivation in Reading 

 
 
Note: RFF = Read for Fun, RFBC =Read for being 
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“cool”, RFAC = Read for applying to future career, 
RFGG= Read for Getting good grades, RBBF = Read 
because of being forced, RBFP = Read because fear 
of punishments, SFRR = See friends read thus read 
by Table 4 illustrated that students’ motivation in 
reading was at medium level (total means = 2.95). 
Interestingly, they had the highest motivation to read 
for getting good grades (means = 4.49). They also 
had high motivation to read in the categories of Read 
for fun and to Read for applying to future career 
(means = 4.02, 3.74 respectively). In contrast, they 
had low motivation to read in the categories of Read 
for being “cool”, Read because of being forced to 
read, Read because fear of punishments, and See 
friends read thus read by (means = 1.85, 2.10, 2.00, 
and 2.18 respectively). 
 

Table 5: Students’ Models: Time Consumption 

 
 
Table 5 revealed the overall pictures that students’ 
levels of time consumption on preparing various 
types of reading activities is high (total means = 
3.67). Interestingly, the time consumption to read to 
understand is at the highest level (mean = 4.24). 
Additionally, the results indicated that they obviously 
used high levels of time consumption to read for 
doing homework, and to read to note as well (mean = 
3.93, 4.20, and 3.43 respectively). 
 
3. The Results of Research Question 2 
    The results of research question 2 were analyzed in 
Table 6 to Table 8 as follows: 
 

Table6: Compare Students’ Models via types of reading 
materials between Genders 

 

 
*p < 0.05 
 
 

Table7: Compare Students’ Reading Models through 
motivation in reading between Genders 

 
 *p < 0.05 
 

Table8: Compare Students’ Models: Time Consumption in 
Reading Preparation between Genders 

 
                *p < 0.05 
From Table 6 to Table 8, it was likely that there were 
no statistically differences by gender either on (1) 
students’ reading frequency on any different types of 
reading materials, (2) motivation on reading through 
different reading purposes, or (3) time consumption 
in reading preparation. That is, students’ differences 
in sexes indicate no statistically significant 
differences in English reading models at the 0.05 
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level. 
4. The Results of Research Question 3 
The results of research questions 3 were revealed in 
Table 9 to Table 11 as follows: 
 
Table 9: Compare Students’ Models: Reading Frequency with 

RA Levels 

 
*P < 0.005 
 
Table 9 indicated that there were statistically 
significant differences in frequency of reading on 
three types of reading materials between students 
with different reading ability levels: high and mid. 
That is, there were statistically significant differences 
in frequency of reading on news, magazines and 
social networks at the 0.05 level (p = 0.000 < 0.05, p 
= 0.011 < 0.05, and p = 0.020 < 0.05 respectively). 
 

Table 10: Compare Students’ Models: Motivation 
in Reading with  RA Levels 

 
*p < 0.05 
 
Table 10 showed that most students with high and 
mid levels of reading abilities had significant 
differences on reading motivation in all categories 
except RFBC. That is, there were significant 
differences by RA on RFF, RFAC, RFGG, RBBF, 
RBFP, and SFRR at the 0.05 level (RA on RFF,  

p = 0.000 < 0.05; RA on RFAC, p=0.002 < 0.05; RA 
on RFGG, p=0.001 < 0.05; RA on RBBF, p= 0.004 < 
0.05; RA on RBFP,  
p = 0.000 < 0.05; and RA on SFRR, p = 0.048 < 
0.05).  
 
Table 11: Compare Students’ Models: Time Consumption with 

RA Levels 

 
        *p < 0.005 
 
Table 11 showed that there were three kinds of 
significant differences in time consumption for 
preparing reading between students’ reading ability 
levels: high and mid at the 0.05 level as well. That is, 
there were significant differences in time 
consumption for preparing reading  between students 
with high and mid reading ability levels on RTH, 
RTU, and RTN at 0.05 level (p = 0.046 < 0.05, p = 
0.00 < 0.05, and p = 0.050 < 0.05 respectively). 
 
IV. RECOMMENDATIONS 
 

A. Recommendations for Pedagogical 
Instruction  

The results of this study could indicate that (1) 
teachers need to modulate students to read a variety 
of texts/materials in English. (2) Encourage students 
to get higher motivation in those kinds of reading and 
read wider after class. (3) Explicit students to apply 
various reading models to develop their time 
consumption when preparing their reading. Through 
various practice, the students could gradually know 
more about appropriate models for reading and learn 
to use them better. At the same time, (4) teachers 
should also inform their students the significance of 
using integrating reading models to enhance their 
English reading abilities in order to achieve their 
academic and professional success in the near future. 
(5) It is also essential that teachers should lead 
students to be aware of how they learn and about the 
factors affecting their own learning, thinking, and 
problem solving in reading. Consequently, teachers 
should observe students when they read to determine 
students' strengths and weaknesses, which in turn, 
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will help provide effective and appropriate 
development in their life-long reading. 
 
B. Recommendations for Further Studies 
To get overall pictures of parallel disciplines, further 
studies should (1) be conducted with students of 
different ages and grade levels, with large samples, in 
order to verify the findings of the present study. (2) 
Examine Thai university students’ reading models for 
different text genre (e.g., narrative vs. expository) and 
/ or across disciplines. This would highly strengthen 
the generalizability of the reading models used 
among Thai university students. (3) Further 
investigation should also be explored by using both 
qualitative and quantitative methods to get much 
more perfect results. 
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