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Abstract—This study aimed to investigate the teaching styles of elementary school teachers regarding some variables. The 
study group was comprised of 355 elementary school teachers, 177 male and 178 female, who were randomly selected from 15 
schools in Konya in 2015. “Grasha-Reichmann Teaching Style Inventory” was used to assess the teaching styles of the 
participants. Grasha - Reichmann Teaching Style Inventory has 40 Likert type items under five subscales, with 8 items each.  
The subscales of the inventory are called “expert”, “formal authority”, “personal model”, “facilitator”, and “delegator”. The 
teaching styles of the participants according to their gender, branch, marital status and education level was investigated 
through t test, and for the other variable, seniority, one-way variance analyses (ANOVA) was used.    
The results of the study revealed that the teaching styles of the participants according to gender varied only in the “personal 
model”. As for the branch variable, teaching styles means of the class teachers for the subscales “expert”, “formal authority”, 
“facilitator”, and “delegator” was found significantly higher than branch teachers. According to the marital status and 
education level variables, there wasn’t any significant difference in the participants’ teaching styles means.  In terms of 
seniority variable, the results revealed that the teaching styles of the teachers varied in the “expert” subscale, but they did not 
vary in the “formal authority”, “personal model”, “facilitator”, and “delegator” subscales  
 
Index Terms—Teacher, Teaching Styles, Gender, Branch.  
 
I. INTRODUCTION 
 
It is very important to plan and organize such variables 
as educational attainment, content, methods and 
materials while building up an education process. 
Teaching-learning process is based on transferring 
and/or sharing a specific subject, skill or content in 
accordance with the clearly defined goals and 
objectives. The accomplishment of the 
teaching-learning process depends on how 
successfully these goals and objectives have been 
attained. The process is considered successful if the 
goals are fulfilled. Teachers’ content knowledge, 
pedagogical proficiency, professional competency, 
communication skills and teaching experience are very 
important in achieving these goals. The experience and 
personal characteristics of teachers (intelligence, 
interests, socio-cultural background, etc.) form their 
teaching styles. Presentation of the same subject in 
different ways is closely related with teachers’ 
teaching styles as well as their professional 
competency (Maden, 2012). 
Teaching styles are teachers’ choices in their teaching 
process. Teaching styles, which reveal the quality of 
teacher and education process, are considered to be the 
implications of teachers’ education philosophy. As 
efficiency of curriculums and performance of students 
are affected by teaching styles, curriculums should be 
developed in accordance with not only learning styles 
but teaching styles as well. (Davis, 2012). According 
to Grasha (2002), teaching styles are the behaviours 
that teachers exhibit constantly and consistently in 
teacher-student interaction. Fischer and Fischer (1979) 
defined teaching style as teaching oriented behaviours 
that a teacher adopts and exhibits consistently in 
teaching process. Teaching styles are related with how 

each individual learns, which reveals why some 
teachers are traditional and others are contemporary. 
Though teaching styles of a person might be rooted and 
seemingly unchangeable, they might be improved so as 
to meet the need of different learners , which might 
help teachers understand why a single teaching style 
does not affect all students in the same way, and thus 
might lead them to gain additional skills (Dunn ve 
Dunn, 1979). Regarding the definition that style is a 
peculiarity that differ a teacher from the others, it 
might be assumed that there should be the equality 
between the number of teachers and that of teaching 
style. It could be said that style is systematically what a 
teacher does and does not (Grasha, 2002). 
There seems to be a general belief that “teachers teach 
the way they learned” (Dunn and Dunn, 1979; 
Stitt-Gohdes, 2001). Considering the long tradition of 
teacher-centred education, teachers who usually repeat 
what worked in their learning process prefer more 
formal teaching methods and less student participation 
(Hayes and Allinson 1997; Pithers, 2001).  A review of 
literature reveals various frameworks for classifying 
teaching styles (Dunn and Dunn, 1979; Fischer and 
Fischer, 1979; Grasha, 1996; Pratt, 2002).  Grasha 
(1994; 1996; 2002) identified five teaching styles and 
described the prevalent aspects of teachers as follows: 
 Teachers with expert style possess the necessary 

knowledge and expertise and transmit 
information. They lead the learning environment 
by challenging their students to ehnance their 
competence. They try to ensure that their students 
are well prepared through the detailed information 
they give.  

 Teachers  with formal authority style are 
concerned with the correct, acceptable and 
standard ways to do things by establishing 
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learning goals, expectations and rules of conduct, 
providing the stucture  and giving positive or 
negative feedback.  

 Teachers who adopt personal model teaching style 
try to be personal example. Thus they set up a 
model that displays how to think and behave.   
They monitor, guide and  direct their students, and 
ask them to observe, adopt and follow their 
approach.  

 Faciliatator teachers aim to help the students to 
take initiative and responsibility in their learning. 
The broader aim is to bring up indenpentdent 
learners. These teachers encourage students to 
explore, analyse and develop criteria to make 
informed choices. They provide their students 
with consultation, support and encouragement in 
producing projects.   

 Teachers with delegator teaching style are 
concerned with developing the learning autonomy 
capasity of their students. Independent project 
based learning is at the core of their approach. 
They delegate learning tasks to students and act as 
a resource person whom the students can consult 
whenever they need.  

 
This study aimed to determine the participants’ 
teaching styles and analyse them according to some 
variables (gender, marital status, education level, 
branch and seniority/length of service)  

 
II. RESEARCH MODEL 
 
In the study, relational screening model was used,  and 
whether teaching styles of the participants varied 
according to their gender, branch, marital status, 
education level and seniority was examined.   
 
Study Group 
The total sample consisted of 355 elementary school 
teachers, 177 male and 178 female, who were 
randomly selected from 15 schools in Konya in 2015. 
Regarding the marital status of the participants, 76,1% 
were married and 23,9% were single. With respect to 
participants’ ages, 24,5% of them were 20-29 years 
old, 47% were 30-39 years old, 25,1 % of them were 
40- 49 years old, and the rest, 3,4%, were 50 and older. 
As for the educational background of the participants, 
89% of them acquired bachelor’s degree and the rest, 
11%, had post-graduate education.   
 
Grasha - Reichmann Teaching Style Inventory 
Grasha-Reichmann Teaching Style Inventory was used 
to assess the teaching styles of the participants 
(GRTSS-1994). Grasha - Reichmann Teaching Style 
Inventory has 40 Likert type items and five subscales, 
with 8 items each.  The subscales of the inventory are 
called “expert”, “formal authority”, “personal model”, 
“facilitator”, and “delegator”. The validity and 
reliability of the Turkish version of the inventory was 
conducted by SarıtaşveSüral (2010), who found that 

the language validity of the scale was .80 and the 
reliability coefficient was .875. The internal 
consistency coefficient of the scale in the study was 
.91.  
The rating criteria of the scale are in the table below.  
 

Table 1. GRTSS Rating Criteria 

 
 
Of the five subgroups in the scale, the one with the 
highest score, in other words the most dominant one, is 
taken into consideration to obtain the most reliable and 
valid result (Sarıtaş and Süral, 2010) 
Data Analysis 
The teaching styles of the participants according to 
their gender, branch, marital status and education level 
was investigated through t test, and for the other 
variable, seniority, one-way variance analyses 
(ANOVA) was used. In this study 0,05 was considered 
as significance level in analysing the data, for 0,05 is 
usually accepted statistically significant in education 
research (Balcı, 2004).  
 
III. FINDINGS 
 
In this part of the study, findings obtained through 
statistical analysis were presented.  
 
Table 2: Teaching Style Preferences of Participants 

 
 
The teaching style scores of the teachers revealed that 
the participants had high level of formal authority, 
personal model and delegator, but medium level of 
expert and facilitator teaching styles.  
 
Table 3 The Findings Regarding the t Test Analysis 

of Teachers’ Teaching Style Scores According to 
Gender Variable 

 
p< .05 
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The only difference in teachers’ teaching styles 
according to gender variable was found in personal 
model teaching style. Mean teaching style rating for 
females was 31,57 and for males it was 30,60. The t 
value between the mean ratings of females and males 
was found -2,397. There was no significant difference 
in the other teaching styles according to gender 
variable.    

 
Table 4: The Findings Regarding the t Test 
Analysis of Teachers’ Teaching Style Scores 

According to Branch Variable 

 
 
The t test analysis of teachers’ teaching style scores 
according to branch variable revealed that there was a 
significant difference in favour of class teachers in all 
teaching styles but formal authority. The mean ratings 
of class teachers’ expert, personal model, facilitator 
and delegator teaching styles are significantly higher 
than those of branch (field) teachers.  
 
Table 5: The FindingsRegarding the t Test Analysis 

of Teachers’ Teaching Style Scores According to 
Marital Status Variable 

 
 
In the light of the data presented in Table 5 above, it 
was found that there was not any significant difference 
in teaching styles of the participants according to their 
marital status.   

Table 6: The FindingsRegarding the t Test Analysis 
of Teachers’ Teaching Style Scores According to 

Education Level Variable 

 
 
The t test analysis of teachers’ teaching style scores in 
terms of education level variable did not reveal any 
significant difference in all teaching styles 
 

Table 7: The Statistical Data Regarding the 
Relationship between TeachersTeaching Styles and 

Their Seniority 

 
 
The data analysis regarding the relationship between 
teachers’ teaching styles and their seniority revealed 
that there was a significant difference in the “expert” 
teaching style. The tukey test was done to determine 
which means differs from the rest and it was found that 
the teachers who worked 16-20 years had significantly 
higher means than those with 6-10 year working 
experience. As for the other personal model, formal 
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authority, facilitator and delegator teaching styles, 
there was not any significant difference in the means.   
 
IV. DISCUSSION 
 
The findings revealed that the personal model teaching 
style means of the female teachers was significantly 
higher than that of males. There was not any significant 
difference in the expert, formal authority, facilitator 
and delegator teaching styles according to gender 
variable. Teachers who adopt personal model teaching 
style assume the role of being model for students. They 
provide their students with examples from their lives. 
They show them what they need to know, how they 
should think and act through observing his/her life. 
They direct students to observe and follow a model. 
They believe that teaching is a personal act. In this 
teaching style, teachers adopt the role of leader, 
supervisor and guide (Maden, 2012). This teaching 
style might be linked to feminine and maternal 
characteristics. Teaching is seen as “woman’s job” and 
preferred by women rather than men (Foster ve 
Newman, 2005; Johnston, McKeownve McEwen, 
1999; Saban, 2003; Smedley, 2007). This might be 
because teaching needs a great deal of devotion and 
emotional attachment to children (Aydın veSağlam, 
2012). Women care working with children more than 
men do (Johnston et.al., 1999). In a study by Saban 
(2003), female prospective teachers stated that 
teaching is suitable for their character. Women might 
prefer personal model teaching style more than men 
because of their feminine characteristics. Maden 
(2012) investigated teaching styles of male and female 
teachers and found that there was a significant 
difference between them in formal authority teaching 
style: male Turkish language teachers exhibited more 
authoritarian attitude and behaviours. Barrett (2004), 
Lloyd (2002) and Lee (2004) found that female 
teachers were more collaborative and learner centred 
oriented. On the other hand, there are also some studies 
that revealed teachers’ teaching styles did not vary 
according to gender (Kulinna and Cothran, 2003; 
Sarıtaş and Süral, 2010).  
The findings of the study showed that class teachers’ 
expert, personal model, facilitator and delegator 
teaching style means was significantly higher than that 
of branch (field) teachers. Class teachers teach the 6-10 
year-old children and they are supposed to be more 
flexible, due to which they may adopt facilitator 
teaching style. Teachers with facilitator teaching style 
are concerned with the personal needs of their students, 
and try to adjust the content of the subject and teaching 
strategies to their students’ peculiarities (Maden, 
2012). The Ministry of National Education put into 
effect a new reform in Primary Education Curriculum 
in 2004, which promotes Constructivism. The common 
concept of the education philosophies that affect 
Constructivism is based on the idea that knowledge 
should be constructed mentally through the active 
participation of the learners (Erdem, 2001). In a 

constructivist learning environment, students are 
provided with various tools to construct knowledge. 
According to Constructivism, teaching is not 
transmitting the content directly to students but rather 
facilitating learning through assisting learners to 
construct their own knowledge, understanding and 
interpretation as to the world around themselves 
(Biggs, 1989 veJonassen, 1991). Kasapoğlu (2010) 
found a significant relationship between the class 
teachers’ attitudes towards change and their 
constructivist teaching-learning activities. Teachers’ 
attitudes towards change may predict their adopting 
and implementing the changes made in the curriculum 
(Benveniste& McEwan, 2000). Prospective teachers 
should be educated to be efficient cognitively, 
affectively and physically in using Constructivist 
theory so that the curriculums can be implemented 
successfully. Class teachers might gain these 
efficiencies through in-service training programs. 
Teachers who try to implement constructivist 
curriculum may develop delegator and personal model 
teaching styles, because delegator teaching style 
creates a teacher-learner centred where learners see 
themselves independent learners who discover ways to 
learn to learn. Teachers, here, act as a source person 
who assists when learner needs. They try to surface the 
learning capacity of students through individual, peer 
or group works (Maden, 2012). Teachers who adopt 
personal model teaching style teach by being a model 
rather than telling students directly how to think and 
act, and they encourage students to observe, adopt and 
do proper things (Gencel, 2013).  
Sarıtaş and Süral (2010) revealed that teachers’ 
teaching styles differed according to their branches: 
most of the teachers adopted facilitator, personal 
model and expert teaching styles. They found that 
pre-school, class, physical education and music 
teachers preferred the most learner-centred teaching 
styles, namely delegator, facilitator and expert, more 
than the other branch teachers.  In a study by Barrett 
(2004), it was also found that teachers who teach 
applied science adopted learner-centred teaching styles 
more than the other branch teachers.  
Another finding in this study was that there was not 
any significant relationship between the teachers’ 
teaching styles and their marital status and educational 
level. It could be said that the marital status and 
educational level of teachers do not affect their 
teaching styles.    
The last finding in the study was that the teachers with 
16-20 year of work experience had significantly higher 
means for expert teaching style than the ones with 6-10 
year seniority. As for the other teaching styles, formal 
authority, personal model, facilitator and delegator, 
there was not any significant difference in terms of 
seniority variable. Teacher may regard themselves as 
expert as they have spent more time in the profession, 
because they have the knowledge and experience their 
students may need. They decide when and how to 
support learning. They are respected by their students 
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as they give detailed explanations and encourage them 
to develop their knowledge (Maden, 2012). In a study 
into the Turkish language teachers’ teaching styles, 
Maden (2012) found that there was a significant 
difference only in delegator teaching style according to 
seniority variable. However, Kulinna and Cothran 
(2003) and SarıtaşveSüral (2010) revealed that 
teachers’ teaching styles did not vary according to their 
length of service.  
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